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CHAPTER I 
.iïjjgk \' . * 
INTRODUCTION 
Rationale»-- It should be the basic function of every school to 
provide all boys and girls with appropriate learning experiences that will 
enable them to behave as contributing citizens at every stage of growth and. 
development. This should take into account the social order in which they 
now live and the one in which they are likely to live, 
Reading is a series of experiences which are as much a part of one’s 
everyday living as seeing, hearing, smelling and tasting. These experiences 
deal with the solving of problems, with the spending of leisure time, with 
the development of widening interests, with the cultivation of extensive 
and varied tastes, and more important still, these experiences promote the 
1 
formation of opinions, attitudes, and points of view. Reading necessi¬ 
tates taking experience to as well as drawing it from the printed page; 
therefore, children in the fifth grade must be able to apply or relate 
pertinent past experiences to their immediate ones and in many instances 
arrive at new ideas and concepts on the basis of the past. Pupils look to 
the teacher for guidance in these learning experiences, therefore, the 
first task of the teacher is to get to know the common interests and the 
... u '*! 
individual interests of the pupils in her class in order to give successful 
leadership in reading activities. With this in mind the writer feels that 
1 
Homer L. J. Carter and Dorothy J. McGinnis, Learning To Read (New 
York: McGraw-Hill Book Company, Inc., 1953), p. 6l. 
1 
2 
this study should be made to find the relationship between reading abilities, 
interests and activities of the fifth grade pupils in a departmentalized 
school and a non-departmentalized school. Many techniques and instruments 
have been developed to succor teachers in determining the abilities and in- 
, 
terests of pupils, namely: (l) standardized tests (2) teacher-made tests 
(3) inventory (U) observation, and (5) interview. For this reason the 
writer deems it necessary to administer standardized tests to reveal what 
needs to be done in order to correct ineffective techniques of teaching, and 
to adjust material to abilities of pupils. 
Betts’*’ says that standardized tests for the appraisal of reading avhieve- 
ment have emphasized the wide range of abilities existing at any grade level 
and have directed attention to specific skills, abilities, and information 
that are crucial in reading. Among the many justifications for the standard¬ 
ized reading tests are first, to compare the achievement of a given class 
with national norms for general administrative purposes} secondly, to 
identify those pupils - both above and below the class average, who are in 
need of farther study and guidance} and thirdly, to compare the achievement 
of individuals and of groups with their capacities for achievement as 
measured by means of standardized tests of capacity to learn. Standardized 
reading tests, then, do have a place in a modern program of guidance in 
reading and study. 
.... v- .. 
To be a well informed citizen in a world which is increasingly com¬ 
plex and difficult to understand, one needs to be an intelligent reader. 
’  ' • ' '••I- , . - 
Missiles and man-made earth satellites dramatically demonstrate how complex 
our world has become. Better balanced citizens are exactly what any 
Ï — 
Emmett A. Betts, Foundation of Reading Instruction (New York: 
American Book Company, 19^0), p. UUO. 
3 
democratic nation needs in as large numbers as possible. One of the chief 
aims of the reading program is to prepare the child for living in a demo¬ 
cratic society. 
Dale describes a good reading program with the term "ingredients." 
The first ingredient is an interested and alert instructor who finds many 
ways to make up for lacks in materials and to supply necessary elements of 
good reading programs. A second ingredient in a good reading program is 
taking care of individual differences in ability and reading interests. You 
may have in your "fifth grade" at least four levels of reading ability, 
1 
namely, from grade three to grade seven. 
Dale continues this concept by stating that teachers in the public 
schools sometimes find that students not interested in reading "in general" 
will develop a lively interest in such topics as cooking, sewing, sports, 
or science. Just as a poor reader needs less motivation to read the recipe 
for baking a cake, so reading needs less motivation if it is in fields that 
pupils want to read about. The third ingredient, therefore, of a good read¬ 
ing program is an adequate library. This library might include such materials 
as "My Weekly Reader," "Our Times," and "The American Observer." One or more 
daily newspapers would be useful - the local daily and certainly the school 
publication. Encourage all pupils to subscribe to their local newspaper. 
Needless to say, most news in a local, weekly paper is personal and thus 
relatively easy to read. The pupils at the fifth grade level will have 
little difficulty in reading baseball or football scores or finding out what 
is on at the movies and on the television and radio. It is the job of the 
teacher to help show the pupil that reading is not something that you do in 
1 
Edgar Dale, Education Manual (Ohio: Ohio State University, 19!?U), 
pp. 3-6. 
h 
a formal class, but that reading is as lively and widespread as life itself, 
A fourth ingredient in a good reading program is discussion, Reading 
first revolves around the speaking vocabulary of the student. The reading 
vocabulary is always limited by scope of the talking and listening vocabulary 
of the pupils. The teachers handling of discussion in class will therefore 
be a very important factor in developing reading ability. Remember that 
words used in discussion will be easier for pupils to remember, 
A fifth ingredient of a good reading program is writing. Speaking 
and writing are the producing parts of communication. Listening and reading 
are the consuming parts. Learning to write will include learning to look at 
some words carefully. Sometimes it will mean looking up a word in a dic¬ 
tionary. 
The sixth ingredient, as identified by Dale, emphasizes the fact that 
we need motivated learners. One of the most important ingredients of a 
good reading program is encouragement. Reading is not easy. Praise, in¬ 
telligently and suitably given, will help improve the quality of reading. 
There is no set pattern for organization of the elementary school in 
the United States. The modern elementary school emphasizes the principles 
of child growth and development and attempts to bring its program into line 
with these principles. For the most part, elementary schools are now 
organized on the basis of a self-contained classroom, the non-department- 
alized organization, though some variations from this may be found in many 
systems. The self-contained classroom is one in which all of the work of a 
particular classror group is under the direction of one teacher. The extreme 
variation from this, of course, is the departmentalized organization, used 
in some large elementary schools, where each subject has a different 
teacher, and the class must terminate at the sound of some signalling 
5 
device. 
According to Dougherty departmentalized organization (l) over-em- 
phasizes subject matterj (2) teachers are only narrow specialists? (3) 
behavior problems are more difficult to manage? (U) it destroys the unity 
of school life for the pupils? (5) it prevents integration of subject 
matter, and (6) the plan has been borrowed from the secondary school.^ 
Harrison and Gowin state that the departmentalized classroom is more 
formal and that the chance for coordinating subject matter areas is more 
difficult than the non-departmentalized classroom. A feeling of group 
unity is more difficult to develop in the departmentalized classroom. 
Pupils are grouped in various schools or levels of instruction into 
classes of one kind or another. The non-departmentalized classroom where 
one teacher directs almost all the activities of the pupils is the most 
simple type of organization. 
The writer hoped that this comparative study of reading abilities, in¬ 
terests and activities of fifth grade pupils of departmentalized and non- 
departmentalized elementary schools would identify types of emphasis needed 
in the development of efficient readers. 
Evolution of the Problem.— Teaching the child to read is the original 
and basic purpose of the school. In the intermediate grades the reading 
program purposes are: (l) to aid the pupil in developing greater skill in 
the use of books and other printed sources of information? (2) to help him 
to extend the pupils' interests and to improve his reading tastes. 
Ï —— 
John Henry Dougherty and Others, Elementary School Organization and 
Management (New York: 1937), pp. 32-33, 
2 
Raymond H. Harrison and Lawrence E. Gowins, The Elementary Teacher 
in Action (San Francisco, 19S>8), p. Ij8. 
6 
How much a child will read of his own accord depends upon his interests 
and ability. These induce him to respond eagerly to certain features of his 
environment, as when he is playing, following some hobby, or reading a book. 
Nothing is more important in teaching reading than maintaining strong moti¬ 
vation. Authorities on reading emphasizes a vital relationship between 
interest patterns and both reading activities and progress in reading. 
The courses in reading, discussion, observation, experiences as fifth 
grade teacher and teacher-librarian at Ada J. Banks School have led the 
writer to become interested in this study. She feels that if teachers are 
to guide children toward success in reading, they must know pupil's reading 
abilities and interests. She also feels that a survey of the reading in¬ 
terests of children will enable teachers to know, use, expand, and enrich 
each pupil's interests in selecting of reading materials, and choosing radio 
and television programs. The writer's finding will be shared with other 
teachers of the schools concerned in this study. 
Statement of the Problem.— The problem involved in this study was to 
compare the reading abilities, interests and activities of fifth grade 
pupils of a departmentalized school, Ada J. Banks, and a non-departmentalized 
school, George Washington Carver, for the purpose of drawing implications 
pertinent to their optimum growth in reading. 
Definition of Terms.— In order to facilitate an understanding of the 
analysis and interpretation of the data which this study concerns, the sig¬ 
nificant terms carry the characterization given below: 
1. "Reading Interests" refers to what children like to read and their 
reaction toward reading through questionnaire. 
. "Reading Abilities" refers to the reading levels a pupil is able 
to apply reading skills to printed materials. 
2 
7 
3. "Activities" refers to how pupils spend their leisure time. 
U. "Departmentalized" refers to a division, beginning at the fifth 
grade level, devoted to the teaching of certain subject matter. 
5. "Non-departmentalized" refers to a classroom where one teacher 
directs all the activities of a class. 
Purpose of the Study.-— The major purpose of this study was to ascertain 
the reading abilities, interests and activities of fifth grade pupils in 
departmentalized and non-departmentalized schools. 
The specific purposes were: 
1. To determine the reading capacity of the pupils enrolled in 
the fifth grades of the two schools. 
2. To determine the oral reading and silent reading abilities 
of pupils enrolled in grade five of the two schools. 
3. To determine how the pupils of the fifth grades of the two 
schools compare with each other in interest and activities. 
U. To compare the two groups of the two schools in reading 
abilities, interests and activities. 
5. To formulate whatever implications that may be derived from 
the analysis and interpretations of the data of this study. 
Limitation of the Study.— There were at least three limitations 
which the investigator took into serious account. First, this study was 
restricted to thirty regularly-attending fifth grade pupils of a department¬ 
alized school and thirty regularly attending fifth grade pupils of a non- 
departmentalized school. Second, the writer attempted to compare the reading 
abilities, interests and activities of fifth grade pupils in departmentalized 
and non-departmentalized schools. Third, the method of research was the 
descriptive survey of utilizing the specific techniques of Durrell-Sullivan 
8 
Reading Achievement and Reading Capacity Tests, the Gilmore Reading Test 
and Witty-Kopel. 
Method of Research.— The Descriptive-Survey Method of research, 
utilizing the specific techniques of the questionnaire interviews, and 
standardized tests w«s~ used to collect necessary data required to fulfill 
the expressed purpose of the study. 
Locale of the Study.— The locale of this study was the two schools 
participating in this research, namely: Ada Jones Banks and the George 
Washington Carver Schools of Macon, , Georgia. The population is 1,125 with 
a staff of thirty-one teachersj whereas the Carver School is situated in 
the Southwest section of Macon, with a staff of sixteen teachers and a 
school population of 570. 
For the purpose of facilitating instruction of the two schools have 
a different type organization. Ada Jones Banks School is a departmentalized 
school where the pupils move from room to room and are instructed by 
specialists; also, each class must terminate at the sound of a bell. The 
Carver School is a non-departmentalized school and all the activities of a 
particular class or group are under the direction of one teacher. 
Description of Subjects and Instruments.— The subjects involved in 
this study were thirty-fifth grade boys and girls of Ada J. Banks Elementary 
School and thirty fifth grade boys and girls of G. W. Carver Elementary 
School. 
Instruments used in this study were as follows: 
1. Durrell-Sullivan Reading Achievement and Reading Capacity Test 
by Donald Durrell and H. B. Sullivan 
2. Gilmore Oral Reading Test by John V. Gilmore 
. Witty-Kopel Interest Inventory by Paul Witty and David Kopel 3 
9 
The Durrell-Sullivan Reading capacity and Reading Achievement Tests 
comprise two tests as described below: 
Durrell-Sullivan Capacity Test measures comprehension of spoken 
language and is composed of two sub-tests as follows: 
Test 1. Word Meaning, Hearing vocabulary is measured by having 
the child to find pictures which illustrate words pro¬ 
nounced by the examiner. 
Test 2. Paragraph Meaning. This test consists of a series of 
paragraphs each of which is accompanied by a group of 
pictures illustrative of possible phases of the story. 
Each paragraphs is read aloud to the child, after which 
five questions are asked and answered correctly, will 
demonstrate the child's understanding of the paragraph 
read. 
The Rurrell-Sullivan Reading Achievement Test consists of two sub¬ 
tests. 
Test 1. Word Meaning. This is a reading vocabulary test. It 
is multiple choice in form, and closely parallels the 
word meaning test of the Reading Capacity Test. 
Test 2. Paragraph Meaning. This test consists of a series of 
paragraphs graded in difficulty which parallels closely 
the paragraph meaning test of the Reading Capacity Test. 
Comprehension of each paragraph read by the pupils is 
measured by five multiple-choice questions which if 
answered correctly demonstrate the child's understanding 
of the paragraph. 
The Gilmore Oral Reading Test provides those who are concerned with 
reading instruction, with a means of analyzing the oral reading performance 
of pupils in grades one through eight. The test provides measures of 
accuracy of oral reading, and comprehension of material read. There are two 
equivalent forms, A and B. Each comprises ten oral reading paragraphs which 
form a continuous story, and an illustration of characters and events in 
the paragraph. Accurate recording of errors made at various levels will 
indicate faulty pronunciation, substitutions, habitual disregard of punctua¬ 
tion, insertions, repetition and omissions. 
10 
Witty-Kopel Interest Inventory is designed primarily for interviewing 
pupils backgrounds of experience and their present strong, favorite in¬ 
terests. In the informal interview, the investigator discusses with the 
pupils their favorite leisure activities, hobbies, sport preference, favorite 
books. 
The area represented by the pupils report concerning favorite books 
will reveal a great deal about his present level and extent of reading. 
This study of play activities often yields information of value in 
guiding pupils reading. An insight in children's favorite activities may 
suggest some area in -which a well-established interest may act as an im¬ 
pelling motive for reading. It has been found, however, by this inventory 
that the typical middle grade child has three or four strong interests 
which appear again and again during the discussion of areas such as favorite 
books, recreational choices, hobbies and movie or radio preference. 
Procedures.— The following procedural steps were used to achieve the 
purpose of this study: 
1. The necessary permission from the proper school officials 
was approved. 
2. The literature pertinent to this study was reviewed, summarized 
and presented to finish the thesis copy. 
3. The standardized tests and interest inventory described as 
materials were administered to subjects involved in this study. 
U. The data collected were assembled, tabulated, analyzed and 
interpreted by tables in Chapter II of this study. 
The findings were summarized, conclusions were drawn and re¬ 
commendations formulated in Chapter III of the thesis copy. 
Value of the Study.— The writer hopes that this study will yield 
11 
implications that will prove helpful to administrators and teachers of Bibb 
County in formulating reading programs in which the individual learner is 
the basic concern. It is hoped that this study will serve as an incentive 
for further research in reading concerning pupils' reading attitudes, in¬ 
terests and activities. 
Survey of Related Literature.— In the survey of related literature 
the writer was concerned with (l) essential points of view concerning how 
growth in reading depends upon reading abilities, interests and activities, 
and (2) studies related to the present one. 
There have been many studies, surveys and books published revealing 
how children's interests and activities are avenues by which the teaching of 
reading has been enhanced. 
According to Russell there are children who are absorbed in one in¬ 
terest or hobby to the exclusion of all others, but in general the teacher 
may expect a child to possess a group of related interests in which reading 
may play a major or minor role,’*' 
Russell further states that a life related program is essential to a 
good reading program as it contains many phases of the whole child's interests 
and will do much to develop the whole child. 
The study made by Terman and Lima concerning reading of children six 
to sixteen years of age indicated that boys' reading interests include 
adventures, mystery, invention, combat, humorj and girls' reading interests 
2 
include adventure, nçrstery, love, humor and kindness. 
T 
Davis H. Russell, Children Learn to Read (New York: Ginn and Comoanv. 
19U9), p. 256. 
2 
L. M. Terman and M. Lima, Children's Reading (New York: D. Appleton 
and Company, 1950), p. 52. 
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Today's children are tomorrow's adults, and the reading habits, 
interests, and tastes formed during childhood determine to a great extent 
the adult reading patterns of the future. Building a lasting interest in 
reading, and developing an appetite for what is worth reading, are two 
objectives that have tremendous long-range significance. Of what value is 
it to develop skillful readers, if the skill is used to little purpose in 
adult years? A good reading program must create the desire to read and help 
the individual to find pleasurable recreation in reading. It should also 
foster the desire to read for personal development, to learn more about the 
world, and to gain increasing tinderstanding of people and society. 
Since children's interests reflect the times in which they live, one 
could expect their reading interests to be influenced by current themesj 
yesterday it was aerial balloons, today it is rockets and space ships. 
However, librarians who have served both the older and newer generations of 
children report that the basic reading tastes of today's sophisticated 
youngsters have not changed much from those of their parents' younger days, 
save for a certain new interests, "outer space." Current movies definitely 
influence the popularity of books 
The study of play activities often yields information of value in 
guiding the child's reading. Discussion with each child of his favorite 
activities may suggest some areas in which a well-established interest may 
act as an impelling motive for reading. However, such study occassionally 
reveals an impoverished play life and the need for the extension or enrich¬ 
ment of experience. It has been found, however, that the typical middle 
grade child has three or four strong interests which appear again and again 
- ■ 
Gertrude Hildreth, Teaching Reading (New York: Henry Holt and Company. 
1958), pp. 505-506. 
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during discussions of topics such as favorite books, recreational choices, 
vocational activities, and movies or radio preferences.^ 
By the age of nine or ten, however, definite sex differences are ap¬ 
parent. Boys become absorbed in adventure and mystery tales. They also 
read fictionalized history and biography, and many of them read extensively 
on mechanics, science, invention, and material related to hobbies. Girls 
enjoy sentimental stories of home and school life, and usually develop an 
interest in romantic fiction between the ages of eleven and fourteen. Most 
children enjoy the "comics,” both in newspapers and in the comic book form. 
There are frequently marked differences between what children want to read 
and what teachers and librarians recommend; many of the books which have been 
selected by adult committees as the best children's book of the year have 
2 
been neglected on library shelves. 
In the middle and upper grades the percentage of children who read 
the newspapers and magazines regularly continues to increase. The percent¬ 
age of pupils who read books independently increases rapidly and remains 
relatively high on the average. Pupils in both elementary and secondary 
schools read more fiction than any other type of materials and like it better. 
When interest in juvenile fiction declines, pupils often fail to do additional 
reading because the home, school and library fail to provide appropriate 
materials or to arouse new and compelling interests. Children and young 
people select for recreational reading a relatively small number of factual 
or informational books. 
’ '1 ’ ‘    " ''     
Paul Witty, David Kopel and Ann Coomer, Child Study Record, p. 11. 
Albert J. Harris. How to Increase Reading Ability (New York: Longmanns 
Green and Company, 19?6), p. 1*69. 
1U 
It follows that a wide range of reading materials must be available 
at ant grade level in order to provide adequately for the reading interest 
of all members of a group.^ 
Jordan secured evidence that motion pictures aid materially in shaping 
the reading interests and tastes of boys and girls. Subsequent studies 
confirm these findings and show clearly that those who attended movies most 
2 
usually read the larger number of books. In the judgement of some this is 
due to the fact that one who has broad interests will seek the companionship 
of books and go to the movies to satisfy them. There is much evidence, 
however, to support the view that movies help to arouse interest which are 
later satisfied through reading. 
Effective use of standardized tests, informal interviews, observations 
and interest inventory measure the child's background of experience problems 
and his present abilities and interests. Data concerning children's play 
and other preferred activities often yield information of value in guiding 
3 
the childrens reading. 
Gray believes that tests and adequate analysis provide the only method 
in gathering data to perform the task of planning and teaching reading.^ 
Adams further states that the testing of abilities is the best method 
for measuring strengths and weaknesses of individuals. 
r— - ———- 
Nila B. Smith, American Reading Instructor (New Yorks Silver Burdett 
Company, 195k), p. 21*6. 
2 
Arthur M. Jordan, Journal of Educational Research. Vol. XXXX (191*9), 
p. 1*01* 
3 
Paul Witty and David Kopel, op, cit., pp. 68-69. 
k 
Lillian Gray and Dora Reese, Teaching Children to Read (New Yorks 
The Ronald Press Company, 1957), p. 60. “ 
'’Fay Adams, Lillian Gray and Dora Reese, op. cit., p. 276. 
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McKee affirms that the teacher should listen to pupils read aloud 
selections of different degree and use standardized tests in order to dis¬ 
cover the level of their ability in oral reading.^- 
Mehl and others point out that the child is living in a reading world 
and much of the information in intermediate grades is acquired through read¬ 
ing, therefore, it is imperative that he becomes a facile reader. In any 
intermediate grade the poorest reader may be two or three grades below the 
average child in theclass and the best reader may read as well as the average 
2 
child three or four grades above. 
Because of the close relationship of intelligence to general progress 
in reading, the mental capacity of the reader will be considered first. One 
of the early studies of the correlation between intelligence and silent 
reading achievement was reported by True who found that the correlation was 
highest in the fourth grade, relatively high in the fifth and sixth grades 
3 
and somewhat lower in the seventh and eighth grades. 
Research studies related to the present one have been diversified 
though not extensive. 
Grariberry made a study of the general interest and activities of the 
fourth, fifth and sixth grades of an elementary school of Georgia. She 
concluded in her study that there is a definite need for guiding pupils 
toward fuller understanding and appreciation of value derived from wide 
T  ■ ' 
Paul McKee, Teaching of Reading in the Elementary School (Boston: 
Houghton Mifflin Company, 1952), p. 129. 
2 
Marie A. Mehl, Hervert H. Mills and H. Douglas, Teaching In The 
Elementary School (New York: The Ronald Press Company, 1950), pp. l8l-82. 
3 
Summary of Investigations Relating to Reading, Supplementary 
Educational Mongraphs, No. 386, p. 276. 
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participation in varied activities. 
Bivins in a study of the reading interest of the fourth and fifth 
grade pupils of two elementary schools found that a majority or 97 per cent 
of the fifth grade pupils enjoyed reading because their parents had been 
2 
helpful in ways of encouraging then. 
Dyer made a study of academic achievement with respect to mental ability 
of pupils of departmentalized and non-departmentalized schools and found that 
among departmentalized pupils, there was a negligible relationship between 
achievement factors of intelligence in the fifth grade and among non¬ 
department alized pupils, there was a very little correlation between avhieve- 
•x 
ment and general intelligence quotients and non-language factors. However, 
there was very high correlations between language factors of intelligence 
and factors of achievement. 
Cliett did a study of the relationship between reading comprehension 
abilities and achievements in certain areas of sixth grade pupils. She 
found that there is a possible relationship between reading comprehension 
abilities and achievement, but the nature and extent are not known.^ 
1 
Anna B. Granberry, "The Analysis of General Interests and Activities 
of the Fourth, Fifth, and Sixth Grade Classes as a Basis for Improving 
the 'Activities' of River Road Elementary School, Albany Georgia" 
(Atlanta University, 1956). 
2 
Sarah L. Bivins, "A Comparative Study of the Reading Interest of the 
Fourth and Fifth Grade Pupils of the Risley Elementary School, Brunswick, 
Georgia, and Fourth and Fifth Grade Pupils of Sterling Consolidated School 
of Glynn County, Sterling, Georgia" (Atlanta University, 195U). 
3 
Margaret R. I)yer, "Academic Achievement with Respect to Mental Ability 
of Pupils of Departmentalized and Non-Departmentalized Schools" (Unpublished 
Master's thesis, School of Education, Atlanta University, 1957), p. 20i|. 
U 
Camilla Cliett, "A Studyto Determine the Relationship Between 
Reading Comprehension Abilities and Achievement in Certain Content Areas" 
(Atlanta University, 1956). 
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Davis made a study of the reading abilities of Negro children in the 
fourth, fifth and sixth grades of certain consolidated schools of North 
Carolina. Her findings revealed that too often children with second, third 
and fourth grade reading abilities are expected to do the work of fourth, 
fifth and sixth grades levels of difficulty. She concluded that there is a 
.great need for having more adequate methods of checking the pupils' actual 
reading abilities and capacity for reading.'1' 
It is the sentiment of the writer that this study gives sinewy support 
to those teachers and administrators who believe that reading ability is 
essential to the individual attaining his fullest development so that he may 
become worthy, effective and a happy member of society. Therefore, it is 
important that a school develops a good reading program and the teacher must 
achieve a complete understanding of the needs of every boy and girl in her 
class. 
Summary of Related Literature.— The related literature pertinent to 
the problem inherent in this study has been condensed and presented in the 
following statements: 
1. Children's interests and activities are avenues by which the 
teaching of reading can be enhanced. 
2. Effective use of standardized tests, information interviews, 
observations and interest inventories are the best measures 
and techniques for estimating a child's true ability. 
3. Adequate interpretation of tests is essential for best results 
in efforts to teach reading effectively. 
it. It is important to ascertain the area in which a child needs 
j— — -   
Winfred C. Davis, "A Study of the Reading Abilities of Negro Children 
of North Carolina” (Atlanta University, 1955). 
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to read, if his pattern of growth is to be guided effectively. 
E>. Reading interests are closely related to the general purpose 
and favorite activities of young people. 
6. All schools should develop a reading program to include basic 
activities which will enrich experiences, facilitate adjustment 
and at the same time foster development of certain abilities 
upon which successful reading depends. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Organization and Treatment of Data 
The data for the purposes of this research, as obtained through 
the administration of the Gilmore Oral Reading Test, the Durrell-Sullivan 
Reading Capacity Test, and the Durrell-Sullivan Reading Achievement Test, 
are presaited in proper tabLes, analyzed and interpreted in this chapter. 
The requisite data for significant differences between the depart¬ 
mentalized and non-departmentalized groups were collected and organized 
under the following captions: 
1. The Indices of Raw-Scores and their corresponding T-score 
equivalents. 
2. The Significant differences between the departmentalized 
and non-departmentalized groups with reference to their T- 
score equivalents. 
3. The Correlation Between Components of the Three Achievement 
Tests for the departmentalized and non-departmentalized 
groups. 
U. The significant differences between correlation coefficients 
of the departmentalized and non-departmentalized groups. 
5. Interest and activitie s of the departmentalized and non- 
departmentalized groups. 
6. The Interest and activities of the departmentalized and non- 
departmentalized groups. 
The criteria of the reliability of the statistics on the various 
paired variables of the data were: (a) Fisher's "t" test of significant 
19 
20 
differences with fifty-eight degrees of freedom at the one per cent level 
of confidence, with a value of 2*58; (b) the significance of the "rM ob¬ 
tained was set at the index of three times the standard error of the "r". 
Reading Test Results 
This section of the report of the research will present the data 
descriptive of the performances on the three reading tests together with 
the measures of central tendency, variability, reliability, and "norms" 
for the respective components of the tests. The presentations of these 
data are found in Tables 1 through 6. 
Results of Performances on the Accuracy Component of Gilmore Oral 
Reading Test.—The data on the Accuracy Componait of Gilmore Oral Reading 
Test as obtained from the raw scores for the thirty departmentalized and 
thirty non-departmentalized fifth grade pupils, 1958-1959, are presented 
in Tables 1 and 2, respectively,. 
General Performances of the Two Groups.—The scores on the accuracy 
component for the combined departmentalized and non-departmentalized pupils 
ranged from a low of 32 to a high of 835 with a mean of 57.92, a staidard 
deviation of 11,32, and a standard error of the mean of 1.U7. Further, 
Table 1 shows that 26 or U3.33 per cent of the subjects scored above the 
mean, 21 or 3h»99 per cent scored below the mean, and 13 or 21.67 per cent 
scored within the mean class-interval. The mean scare of 57.92 indicated 
a grade placement of 7*7. 
Specific Description of the Departmsitalized Pupils.—The scores 
on the accuracy component ranged from a low of 32 to a high of 83 with a 
mean of 63.50, a standard deviation of 11.30, and a standard error of the 
21 
TABLE 1 
DISTRIBUTION OF THE RAW SCORES ON THE ACCURACY COMPONENT OF THE GILMORE 
ORAL READING TEST AS OBTAINED BY THE THIRTY DEPARTMENTALIZED 
AND THIRTY NON-DEPARTMENT ALL ZED FIFTH GRADE PUPILS, 
1958-1959 
Combined Groups 
Scores Number Per Cent 
80 - 8U 3 5.00 
75 - 79 2 3.33 
70 - 7U 5 8.33 
65 - 69 6 10.00 
60 - 6J4 10 16.67 
55 - 59 13 21.67 
5o - 5U 11 18.33 
US - U9 6 10.00 
Uo - hh 2 3.33 
35 - 39 0 0.00 
30 - 3U 2 3.33 






DISTRIBUTION OF THE RAW SCORES ON THE ACCURACY TEST AS OBTAINED BY 
THE THIRTY DEPARTMENTALIZED AND THIRTY NON-DEPARTMENTAUZED 
FIFTH GRADE PUPILS, 1958-1959 
Departmentalized Non-Departmentalized 
Scores Number Per Cent Number Per Cent 
80-81* 2 6.67 1 3.33 







5 16.67 0 0.00 
65 - 69 h 13.33 2 6.67 
60 - 61* 5 16.67 5 16.67 
55 - 59 6 20.00 7 23.33 
50 - 5U 3 10.00 8 26.67 
U5 - h9 2 6.67 h 13.33 
ho - 1*1* 1 3.33 1 3.33 
35 - 39 0 0.00 0 0.00 
30 - 3U 1 3.33 1 3.33 
Total 100.00 100.00 
Mean 63.50 Mean 56.00 
Sigma 11.30 Sigma 9.10 
S.E. 2.10 S.E. 1.69 
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mean of 2*10. Further, Table 2 shows that 12 or 1+0.00 per cent of the 
subjects scored above the mean, 13 or 1|3»33 per cent scored below the mean, 
and 5 or 16*67 per cent scored within the mean class interval. The mean 
of 63*50 indicated a grade-placement of 9.U* 
Specific Description of the Non-Departmentalized Pupils.—The scores 
on the accuracy component ranged from a low of 32 to a high of 83 with a 
mean of 56.00, a standard deviation of 9.10, and a standard error of the 
mean of 1.69. Further, Table 2 shows that 9 or 30.00 per cent of the sub¬ 
jects scored above the mean, lit or I46.66 per cent scored below the mean, 7 
or 23.33 per cent scored in the mean class interval. The mean score of 
56.00 indicated a grade-placement of 7.2. 
Comparative Summary.—The data on accuracy derived from the raw 
scores appears to indicate that these pupils were markedly above the norm 
of expectancy. The departmentalized group soored four grades above the 
norm of expectancy, and the non-departmentalized group scored two grades 
above the norm of expectancy. Specific data for comparison of the two 
groups are presented in Table 3* The two means of 63.50 and 56.00 for de¬ 
partmentalized and non-departmentalized groups, respectively, yielded a 
difference of 7.50 in favor of the departmentalized group. The standard 
error of the mean for the departmentalized group was 2.10, for the non- 
departmentalized group it was 1.69, with a difference of .hi in favor of 
the departmentalized group. The standard error of the difference between 
the two means was 2.70. 
The "t" was found to be 2.78, which was not significant, for it 
was less than 2.25 at the one per cent level of confidence. Therefore, 
the difference between the two sets of scores on the canponent of accuracy 
2h 
TABLE 3 
SIGNIFICANT DIFFERENCES BETVEEN THE ACCURACY COMPONENT 
ON THE GILMORE ORAL READING TEST AS OBTAINED BY 
THIRTY DEPARTMENTALIZED AND THIRTY NON- 
DEPARTMENTALIZED FIFTH GRADE PUPILS 
was not statistically significant. 
Results of Performances on the Comprehension Component of Gilmore 
Oral Reading Test.—The data on the Comprehension Component of Gilmore 
Reading Test as obtained from the raw scores for the thirty departmentalized 
and thirty non-departmentalized fifth grade pupils, 1958-1959, are pre¬ 
sented in TabLes 3 and U, respectively. 
General Performances of the Two Groups.-—The SOD re s on the compre¬ 
hension component for the combined departmentalized and non-departmentalized 
pupils ranged from a low of 19 to a high of *U5; with a mean of 31.U5» a 
standard deviation of 5«U9, and a standard error of the mean of .71. Further, 
Table 3 shows that 2i; or UO.OO per cent of the subjects scored above the 
mean, 2l| or I4.O.OO per cent scored below the mean, and 12 or 20.00 per cent 
scored within the mean class-interval. The mean scores of 31»U5 indicated 
a grade-placement of 5.3. 
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TABLE h 
DISTRIBUTION OF THE RAW SCORES ON THE COMPREHENSION TEST AS OBTAINED 
BY THE THIRTY DEPARTMENTALIZED AND THIRTY NON-DEPARTMENTALIZED 
FIFTH GRADE PUPILS, 1958-1959 
Combined. Group 
Scores Number Per Cent 
U5 - hi 1 1.67 
k2 -hk 1 1.67 
39 - III 2 3.33 
36 - 38 12 20.00 






 12 20.00 
27 - 29 16 26.67 
2k - 26 u 6.67 
21 - 23 2 3.33 
18 - 20 2 3.33 






DISTRIBUTION OF THE RAW SCORES ON THE COMPREHENSION COMPONENT OF THE 
GILMORE ORAL READING TEST AS OBTAINED BY THE THIRTY DEPART¬ 
MENTALIZED AND THIRTY NON-DEPARTMENTALIZED FIFTH 
GRADE PUPILS, 1958 - 1959 
Departmen talized Non-Departmentallzed. 
Scores Number Per Cent Number Per Cent 
U5 - hi 1 3.33 0 0.00 
h2 -kh 1 3.33 0 0.00 
39 - Ul 2 6.67 0 0.00 
36 - 38 6 20.00 6 20.00 







<y-\ 5 16.67 7 23.33 
27 - 29 6 20.00 10 33.33 
2U - 26 2 6.67 2 6.67 
21 - 23 1 3.33 1 3.33 
18-20 1 3.33 1 3.33 
Total 100.00 99.99 
Mean 32.50 Mean 30.1-0 
Sigraa 5.97 Sigma U.53 
S. E. 1.11 S. E. .81* 
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Specific Description of the Departmentalized Pupils* Perform¬ 
ances»—The scores on the comprehension component ranged from a low of 19, 
to a high of U5 with a mean of 32.50, a standard deviation of 10.95» and 
a standard error of the mean of 2.03. Further, Table U shows that 15 or 
50.00 per cent of the subjects scored above the mean, 10 or 33*33 per cent 
of the subjects scored below the mean, and 5 or 16.67 per cent scored wit Iv¬ 
in the mean class-interval. The mean of 32.50 indicated a grade-placement 
of 5.7. 
Specific Description of the Non-Departmentalized Pupils.—The 
scores on the comprehension component ranged from a low of 19, to a high 
of 38, with a mean of 30.00, a standard deviation of U.53 and a standard 
error of the mean of .8U. Further, Table k shows that 9 or 30.00 per cent 
of the subjects scored above the mean, lit or U6.66 per cent scoie d below 
the mean, 7 or 23.33 per cent scored in the mean class-interval. The mean 
score of 30.U0 indicated a grade-placement of 5.1. 
Comparative Summary.—The data on comprehension indicated that 
these pupils were slightly below the nom of expectancy. The department¬ 
alized group scored at the nom of expectancy, and the non-departmentalized 
group scored one-half grade below the norm of expectancy. Specific data 
for statistical comparison of the two groups aie presented in Table 6. The 
two means of 32.50 and 30.1|0 for departmentalized and non-departmentalized 
groups, respectively, yielded a difference of 2.10 in favor of the depart¬ 
mentalized group. 
The standard error of the mean for the departmentalized group was 
1.11, for the non-departmentalized group it was 0.3U. The standard error 
of the difference between the two means was 2.10. 
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TABLE 6 
SIGN IFICANT DIFFERENCE BETWEEN COMPREHENSION COMPOSENT CN 
TIE GILMOïE ORAL READING TEST AS OBTAINED BY THE 
THIRTY DEPARTMENTALIZED AND THIRTY NCN- 
DEPARTMENTA LIZED FIFTH GRADE PUPILS 











Departmentalized 32.50 5.97 1.11 
1.39 2.10 i.5i 
N on-Departmen talized 30. ho ii.53 .8U 
The "t" was found tote 1.5l, which was not significant, for it was 
less than 2.58 at the one per cent level of confidence. Therefore, the 
difference between the two sets of scores on the conponent of comprehension 
was not statistically significant. 
Results of Performances on the Word Meaning Component of the Purre11- 
Sullivan Reading Capacity T'est.—The data on the word meaning Component of 
Durrell-Sullivan Reading Capacity Test as obtained from the scores for the 
thirty departmentalized and thirty non-departmentalized fifth grade pupils, 
1958-1959, are presented in Tables 7 and 8, respectively. 
General Performances of the Two Groups.—The scores on the word 
meaning componait for the combined departmentalized and non-departmentalized 
pupils ranged from a low of 15 to a high of 52j with a mean of 3^.60, a 
standard deviation of 7.86, and a standard error of the mean of 1.02. 
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TABLE 7 
DISTRIBUTION OF RAW SCORES ON THE WORD MEANING COMPONENT OF THE DURRELL- 
SULUVAN READING CAPACITY TEST AS OBTAINED BY THE THIRTY 
DEPARTMENTALIZED AND THIRTY NON-DEPARTMENTAUZED 
FIFTH GRADE PUPILS, 1958-1959 
Combined Group 
Scores Number Per Cent 
51 - 53 1 1.67 
U8 - 50 0 0.00 
U5 - bl 2 3.33 
U2 - là 8 13.33 
3 9 - la b 6.67 
36 - 38 9 15.00 
33 - 35 1h 23.33 
30 - 32 9 15.00 
27 - 29 1+ 6.67 








 b 6.67 
18 - 20 0 0.00 
15 - 17 1 1.67 





Further, Table 5 shows that 21+ or 1+0.00 per cent of the subjects scored 
above the mean, 22 or 36.68 per cent scored below the mean, and ll+ or 
23.33 per cent scored within the mean class interval. The mean scores 
of 31+.60 indicated a grade-placement of 1+.3. 
Specific Description of the Departmentalized Pupils.—The scores 
on the word meaning component ranged from a low of 16 to a high of 51» with 
a mean of 3U.81, a standard déviation of 7.26, and a standard error of the 
mean of 1.35» Further, Table 6 shows that 13 or 1+3.33 per cent of the 
subjects scored above the mean, 12 or 1+0.00 per cent scored below the mean, 
and 5 or 16.67 per cent scored within the mean class interval. The mean 
of 31+.Ô1 indicated a g rade-pi a cement of 1+.3. 
Specific Description of the Non-Departmentalized Pupils.—The 
score s on the word meaning component range d from a low of 22 to a high of 
1+1+ with a mean of 33.61, a median of 31+.17, a standard déviation of 6.1+5 
and a standard error of the mean of 1.19. Further Table 6 shows that 11 
or 36.67 per cent of the subjects scored above the mean, 7 or 23.33 per cent 
scored below the mean, 9 or 30.00 per cent scored in the mean class-inter¬ 
val. The m an score of 33.61 indicated a grade-placement of 1+.2. 
Comparative Summary.—The data on word meaning appeared to indicate 
that these pupils were markedly below the norm of expectancy. The depart¬ 
mentalized group scored one and one-half grades below the norm of expect¬ 
ancy, and the non-departmentalized group scored one and one-half grades 
below the norm of expectancy. Specific data for statistical comparisons 
of the two groups are presented in TabLe 9. The two means of 31+.81 and 
33.61 for the departmentalized and non-departmentalized groups, respect¬ 
ively, yielded a difference of 1.20 in favor of the departmentalized group. 
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TABLE 8 
DISTRIBUTION OF THE RAW SCORES ON THE WORD MEANING COMPONENT OF THE 
DURRELL-SULLIVAN READING CAPACITY TEST AS OBTAINED BY THE 
THIRTY DEPARTMENTALIZED AND THIRTY NON-DEPARTMENT - 
ALIZED FIFTH GRADE PUPILS, 1958-1959 
Departmentalized Non-Departmentalized 
Scores Number Per Cent Number Per Cent 







 0 0.00 0 0,00 
U5 - U7 2 6.67 0 0.00 
ii2 - iili 3 10.00 5 16.67 
39 - ill 3 10.00 1 3.33 
36 - 38 h 13.33 5 16.67 
33 - 35 5 16.67 9 30.00 
30 - 32 5 16.67 ii 13.33 
27 - 29 ii 13.33 0 0.00 
2ii - 26 2 6.67 2 6.67 
21 - 23 0 0.00 il 13.33 
18 - 20 0 0.00 0 0.00 
15 - 17 1 3.33 0 0.00 
Total 30 100.00 32 100.00 
Mean 3U.81 Mean 33.61 
Sigma 7.26 Sigma 6.U5 
S.E. 1.35 S.E. 1.19 
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TABLE 9 
SIGNIFICANT DIFFERENCE BETWEEN THE WORD MEANING COMPONENT 
ON THE DURffiLL-SULLIVAN READING CAPACITY TEST AS 
OBTAINED BY THE THIRTY DEPARTMENTALIZED AND 
THIRTY NCN-DEPARTMENTALIZED FIFTH 
GRADE PUPILS 













Departmentalized 3U.81 7.26 1.35 
1.80 1.20 .67 
N on-Departmentalized 33.61 6.U5 1.19 
The standard error of the mean for the departmvitalized group was 1.35, 
for the non-departmentalized group it was 1.19. The standard error of 
the difference between the two means was 1.80. 
The "t" was found to be 67, which was not significant for itwas 
less than 2.58 at the one per cent level of confidence. Therefore, the 
difference between the two sets of scores on the component of word mean¬ 
ing was not statistically significant. 
Results of Performaices on the Paragraph Meaning Canponent of the 
Durrell-Sullivan Reading Capacity ^est.—The data on the Paragraph Meaning 
Component of Durrell-Sullivan Reading Capacity Test as obtained from the 
raw scores and for the thirty departmentalized and thirty non-departmentalized 
fifth grade pupils, 1958-1959, are presented in Tables 10 and 11, respect¬ 
ively. 
TABLE ID 
DISTRIBUTION OF RAW SCORES ON THE PARAGRAPH MEANING COMPONENT OF THE 
DURRELL-SULLIVAN READING TEST AS OBTAINED BY THE THIRTY DEPART¬ 
MENTALIZED AND THIRTY NON-DEPARTMENTALIZED FIFTH GRADE 
PUPILS, 1958 - 1959 
Combined Groups 
Scores Number Per Cent 
36 - 37 2 3-33 
34 - 35 5 8.33 




 5 8.33 
28 - 29 1 1.67 
26 - 27 5 8.33 
24 ~ 25 2 3.33 
22 - 23 7 11.67 
20 - 21 1 1.67 
18 - 19 6 10.00 
16 - 17 6 10.00 
14-15 9 15.00 
12 - 13 6 10.00 
10-11 1 1.67 
8 - 9 1 1.67 






DISTRIBUTION OF THE RAW SCORE ON THE PARAGRAPH MEANING COMPONENT OF 
THE DURRELL-SULLIVAN READING CAPACITY TEST AS OBTAINED BY THE 
THIRTY DEPARTMENTALIZED AND THIRTY NON-DEPARTMENTALIZED 
FIFTH GRADE PUPILS, 195«-195? 
D epartmentalized Non-Departmentalized 
Scores Number Per Cent Number Per Cent 
36 - 37 2 6.67 0 0.00 
3h - 35 5 16.67 0 0.00 
32 - 33 3 10.00 0 0.00 
30 - 31 5 16.67 0 0.00 
28 - 29 l 3.33 0 0.00 
26 - 27 5 16.67 0 0.00 
2b ~ 2$ 2 6.67 0 0.00 
22 - 23 5 16.67 2 6.67 
20 - 21 0 0.00 1 3.33 
18 - 19 1 3.33 5 16.67 
16 - 17 0 0.00 6 20.00 
1U - 15 1 3.33 8 26.67 
12 - 13 0 0.00 6 20.00 
10-11 0 0.00 1 3.33 
8 - 9 0 0.00 1 3.33 
Total 100.01 100.00 
Mean 28.36 Mean 15.56 
Sigma 5.50 Sigma 3.22 
S.E. 1.02 S.E. .60 
35 
General Performances of the Two Groups.—The scores on the para¬ 
graph meaning component for the combined departmentalized and non-depart- 
merrtalized pupils ranged from a low of 8 to a high of 36J with a mean of 
21.97, a standard deviation of 7*86, and a standard error of the mean of 
1.02. Further, Table 7 shows that 23 or 38.32 per cent of the subjects 
scored above the mean, 30 or 50.01 per cent scored below the mean, and 
7 or 11*67 per cent scored within the mean class-interval. The lean scores 
of 21.97 indicated a grade placement of 3.U* 
Specific Description of Departmentalized Pupils.—The scores on 
the paragraph meaning ccmponoit ranged from a low of 23 to a high of 37, with 
a mean of 28.36,a standard deviation of 5*50, and a standard error of the 
mean of 1.02. Further, Table 8 shows that l£ or 50.00 per cent of the 
subjects scared above the mean ll* or 1*6.66 per cent scored below the mean, 
and 1 or 3.33 per cent scored within the mean class-interval. The mean of 
28.36 indicated a grade-placement of 1*.0. 
Specific Description of the Non-Departmentalized Pupils.—The 
scores on the paragraph meaning componart ranged from a low of 8 to a high 
of 22, with a mean of 15*56, a standard deviation of 3*22, and a standard 
error of the mean of .60. Further, Table 8 shows that 11* or 1*6.67 per cent 
of the subjects scored above the mean, 8 or 26.66 per cent scored below 
the mean, 8 or 2.66 per cent scored in the mean class-interval. The mean 
score of 15*56 indicated a grade-placement of 2.8. 
Comparative Summary.—The data on paragraph meaning derived from 
the raw scores appeared to indicate that these pupils were markedly below 
the norm of expectancy. The departmentalized group scored one and one- 
half below the norm of expectancy, and the non-departmentalized group 
scored three grades below the norm of expectancy. Specific data for 
36 
statistical comparisons of the two groups are presented in Table 12. The 
two means pf 28*36 and 15.56 for departmentalized and non-departmentalized 
groups, respectively, yielded a difference of 12.80 in favor of the depart¬ 
mentalized groups. 
TABLE 12 
SIGNIFICANT DIFFERENCE BETWEEN TIE PARAGRAPH MEANING COM¬ 
PONENT OF THE DURIELL-SULLI7AN READING CAPACITY 
TEST AS OBTAINED BY THE THIRTY DEPART¬ 
MENTALIZED AND THIRTY NON-DEPART¬ 
MENTALIZED FIFTH GRADE PUPILS 











Departmoita lized 28.36 29.50 5.50 1.02 
1.19 12.80 10.76 
Non-De par fment alized 15.56 15.25 3.22 .60 
The standard error of the mean for the departmentalized group was 
1.02, for the non-departmentalized group, it was .60. The standard error 
of the dif ference between the two means was 1.19. 
The "t" was found to be 10.80. This "t" of 10.80 was significant 
for it was more than 2.58 at the one per cent level of confidence. There¬ 
fore, the difference between the two sets of scores on the conponent of 
paragraph meaning was statistically significant. 
Results of Performances of the Durrell-Sullivan Reading Capacity 
Test.—The data on the Total Score Component of Durrell-Sullivan Reading 
Capacity Test as obtained from the scares of the thirty departmentalized 
37 
and thirty non-deparbnen talized fifth grade pupils, 1958-1959, are presented 
in Tables 13 and lit, respectively* 
Gensal Performances of the Two Groups*—The scores on the total 
capacity test for the combined departmentalized and non-departmaitalized 
pupils ranged from a low of 31 to a high of 83J with a mean of 56.1*2, a 
standard deviation of 12.1*5, and a standard error of the mean of 1.62. 
Further, Table 9 shows that 21 or 35*00 per cent of the subjects scored 
above the mean, 26 or 1*3.33 per cent scored below the mean, and 13 or 
21.67 per cent scored within the mean class-interval. These findings in¬ 
dicated a general distribution of scares which approached normality. The 
mean soores of 56.1*2 indicated a grade-placemant of 3.9. 
Specific Descriptions of the Departmentalized pupils.—The scores 
on the total Reading Capacity ranged from a low of 3l* to a high of 81*, with 
a mean of 63.65, a standard deviation of 11.60, and a standard error of the 
mean of 2.15. Further, Table 10 shows that ll* or 1*6.66 per cent of the 
subjects scared abo-ve the mean, 11 or 36.67 per cent scored below the mean, 
and 5 or 16.67 per cent scored within the mean class interval. These pro¬ 
portions showed a fairly normal distribution. The mean of 63.65 indicated 
a grade-placement of 1*J*. 
Specific Description of the Non-Departmentalized Group.—The scores 
on the total capacity test ranged from a low of 31, to a high of 62, with 
a mean of 1*9.50, a median of 50.93, a standard deviation of 8.35, and a 
standard error of the mean of 1.55» Further, Table 10 shows that 17 or 
56.66 per cent of the subjects scored above the mean, 9 or 30.00 per cent 
scored below the mean, 1* or 13.33 per cent scored in the mean class-inter¬ 
val. The mean score of 1*1*.85 indicated a grade-placement of 3.5. 
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TABLE 13 
DISTRIBUTION OF THE RAW SCORE ON THE TOTAL SCORE COMPONENTS OF THE 
DURRELL-SULLCVAN READING CAPACITY TEST AS OBTAINED HY THE 
THIRTY DEPARTMENTALIZED AND THIRTY NON-DEPARTMENT- 
AUZED FIFTH CRADE PUPILS, 1958-1959 
Combined Groups 
• 
Scores Number Per Cent 
80-81+ 3 5.00 
75 - 79 2 3.33 
70 - 7U 6 10.00 
65 - 69 3 5.00 
60 - 61+ 7 11.67 
55 - 59 13 21.67 
5o - 5U 10 16.67 
1+5 - 1+9 6 10.00 
l+o - 1+1+ 3 5.00 
35 - 39 5 8.33 
1 
0
 2 3.33 
Total 60 100.00 
Mean 56.1+2 
Sigma 12.1+5 
1.62 S. E 
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TABLE 1U 
DISTRIBUTION OF THE SCORES ON THE TOTAL SCORE COMPONENT OF THE DURRELL- 
SULLEVAN READING CAPACITY TEST AS OBTAINED BY THE THIRTY 
DEPARTMENTALIZED AND THIRTY NON-DEPARTMENTALIZED 
FIFTH GRADE PUPILS, 1958-59 
Departmentalized Non-Departmentalized 
Scores Number Per Cent Number Per Cent 
80 - 8U 3 10.00 0 0.00 
75 - 79 2 6.67 0 0.00 
70 - 7k 6 20.00 0 0.00 
65 - 69 3 10.00 0 0.00 
60 - 6k 5 16.67 2 6.67 
55 - 59 5 16.67 8 26.67 
50 - 5U 3 10.00 7 23.33 







0 0.00 3 10.00 
35 - 39 0 0.00 5 16.67 
30 - 3k 1 3.33 1 3.33 
Total 30 100.01 30 100.00 
Mean 63.65 Mean U9.50 
Sigma 11.60 Sigma 8.35 
S.E. 2.15 S.E. 1.55 
Uo 
Comparative Summary.—The data on total score derived from the 
raw scores and T-score equivalents appear to indicate that these pupils 
were markedly below the norm of expectancy. The departmentalized group 
scored one and one-half grades below the norm of expectancy, and the non- 
departmentalized group scored two grades below the norm of expectancy. 
Specific data for statistical conparisons of the two groups are presented 
in Table 15. The two means of 63.65 and U9.50 for departmentalized and 
non-departmentalized groups, respectively, yielded a difference of lit.15 
in favor of the departmentalized group. The standard error of. the 
mean for the departmentalized group was 2.15, for the non-departmentalized 
group it was 1.55» The standard error of the difference between the two 
means was lU.15* 
TABLE 15 
SIGNIFICANT DIFFERENCE BETWEEN THE TOTAL SCORE COMPONENT 
GN THE DURRELL-SULLIVAN HEADING CAPACITY TEST AS 
OBTAINED BY THE THIRTY DEPARTMENTALIZED AND 
THIRTY NGN-DEPART MEN TA LI ZED FIFTH . . 
GRADE PUPILS 
S.E. S.E. Diff. ' 
Groups Mean Sigma of of of «t” 
Mean MXM2 Mean 
Departmentalized 63.65 11.60 2.15 
2.65 1U.15 5.3U 
N on-Departmentalized h9.& 8.35 1.55 
The "t" was found to be 5*3U, 'which was significant for it was more 
la 
than 2.55 at the one per cent level of confidence. Therefore, the differ¬ 
ence between the two sets of scores on the capacity test was statistically 
significant. 
Results of Performances on the Word Meaning Component of the 
Pur re 11—Sullivan Test.—The data on the word meaning component of Durrell- 
Sullivan Reading Achievement Test as obtained from the raw scores for the 
thirty departmentalized and thirty non-departmantalized fifth grade pupils, 
1958-1959, are presented in Tables 16 and 17, respectively. 
General Performances of the Two Groups.—The scores on the ward 
meaning component for the combined departmentalized and non-departmentalized 
pupils ranged from a low of 13 to a high of 56j with a mean of 30.00, a 
standard deviation of 9.2U, and a standard error of the mean of 1.20. 
Further, Table 16 shows that 23 or 38.3U per cent of the subjects scares 
above the mean, 33 or 55*00 per cent scored below the mean, and b or 6.67 
per cent scored within the mean class-interval. The mean scores of 30.00 
indicated a grade-placement of U*3* 
Specific Descriptions of the Departmentalized Group.—The scares 
on the word meaning component ranged from a low of 13 to a high of 3U, with 
a mBan of 32.00, a standard deviation of 10.65, and a standard error of the 
mean of 1.97* Further, Table 12 shows that 15 or 50.00 per cent of the 
subjects scored above the mean, 13 or lj.3.31; per cent scored below the mean, 
and 2 or 6.67 per cent scored within the nean class-interval. The mean of 
32.00 indicated a grade-placemait of U.5. 
Specific Descriptions of the Non-Departmentalized Pupils.—The raw 
scores equivalents on the word meaning ccmponent ranged from a low of 18 
to a high of lib with a mean of 28.00, a median of 27.25, a standard de¬ 
viation of 6.72 and a standard error of the mean of 1.25» Further Table 
TABLE 16 
DISTRIBUTION OF THE RAW SCORE ON THE WORD MEANING COMPONENT OF THE 
DURRELL-SULLIVAN READING ACHIEVEMENT TEST AS OBTAINED BY THE 
THIRTY DEPARTMENTAL! ZED AND THIRTY NON-DEPARTMENTALIZED 
FIFTH GRADE PUPILS, 1958 - 1959 
Combined Group 
Scores Number Per Cent 
5U - 56 1 1.67 






-3- 0 0.00 
U5 - U7 1 1.67 
U2 -hh 5 8.33 
39 - ia 2 3.33 
36 - 38 7 11.67 




1 a k 6.67 
27 - 29 11 18.33 
2h - 26 5 8.33 
21 - 23 7 11.67 
18 - 20 7 11.67 
15 - 17 2 3.33 







DISTRIBUTION OF SCORES ON THE WORD MEANING COMPONENT OF THE DURRELL- 
SULLIVAN READING ACHIEVEMENT TEST AS OBTAINED BY THE THIRTY 
DEPARTMENTALIZED AND THIRTY NON-DEPARTMENTALIZED 
FIFTH GRADE PUPILS, 1958-1959 
Departmentalized Non-E epartmentalized 
Scores Number Per Cent Number Per Cent 
5U - 56 1 3.33 0 0.00 
51 - 53 1 3.33 0 0.00 
I18 - 50 0 0.00 0 0.00 
U5 - ii7 1 3.33 0 0.00 
1|2 - lili 3 10.00 2 6.67 
39 - lil 1 3.33 1 3.33 
36 - 38 7 23.33 0 0.00 
33 - 35 1 3.33 5 16.67 
30 - 32 2 6.67 2 6.67 
27 - 29 3 10.00 8 26.67 
2li - 26 3 10.00 2 6.67 
21 - 23 1 3.33 6 20.00 
18 - 20 3 10.00 ii 13.33 
15 - 17 2 6.67 0 0.00 
12 - ll| 1 3.33 0 0.00 
Total 99.98 100.01 
Mean 32.00 Mean 28.00 
Sigma 10.65 Sigma 6.72 
S.E. 1.97 S.E. 1.25 
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12 shows that 15 or £0*00 per cent of 1he subjects scored above the mean, 
13 or h3*3h per cent scored below the mean, and 2 or 6.67 per cent scored 
within the mean class-interval. The mean of 32.00 indicated a grade- 
placement of 1|,.£. 
Specific Descriptions of the Non-Departmentalized Pupils.--The 
raw scores equivalents on Hie word meaning component ranged from a low of 
18 to a high of I4I4. with a mean of 28.00, a median of 27.2$, a standard de- 
viationof 6.72 and a standard error of the mean of 1.2^. Further, TabLe 
12 shows that 12 or lj.0.00 per cent of the subjects scored above the mean, 
10 or 33» 33 per cent scored below the mean, 8 or 26.67 per cent scored in 
the mean class-interval. The mean score of 28.00 indicated a grade-place¬ 
ment of U.l. 
Comparative Summary.—The data onf worst: meaning derived from the 
scores appeared to indicate that these pupils were markedly below or mark¬ 
edly above the norm of expectancy. The departmentalized group scored one 
grade below the nom of expectancy, and the non-departmentalized group 
scored one and one-half grades below the norm of expectancy. Specific data 
for statistical comparisons of the two groups are presented in Table 18. 
The two means of 32.00 and 28.00 for departmentalized and non- 
departmentalized groups, respectively, yielded a difference of I4..OO in 
favor of the former group. The standard error of the difference between 
the two means was 2.33* 
The Mtw was found to be. 1*72, viiich was not significant for it was 
less than 2.58 at the one per cent level of confidence. Therefore, the 
difference between the two sets of scores on the componait of word meaning 
was not statistically significant. 
TABIE 18 
SIGNIFICANT DIFFERENCE BETWEEN WORD MEANING COMPONENT ON THE 
DUREELL-SULLIVAN READING ACHIEVEMENT TEST OBTAINED 
BY TIE THIRTY DEPARTMENTALIZED AND THIRTY 
NON-DEPARTMEN TALI ZED FIFTH GRADE 
PUPILS 
Groups 










Departmentalized 32.00 10.65 1.97 
2.33 U.oo 1.72 
Non-Departmentalize d 28.00 6.72 1.25 
Results of Performances on the Paragraph Mealing Component of 
Durrell-Sullivan Reading Achievement»—The data on the Paragraph Meaning 
Component of Durrell-Sullivan Reading Achievement Test as obtained from 
the raw scores for the thirty departmentalized and thirty non-departmentalized 
fifth grade pupils, 1958-1959, are presented in Tables 19 and 20, respect¬ 
ively. 
General Performances of the Two Groups.—The raw scores on the 
paragraph meaning component for the combined departmentalized and non-de- 
partmsitaLized pupils ranged from a low of 3 to a high of UOj with a mean of 
ill.65 and a median of 12.50, a standard deviation of 7»7h and a standard 
error of the ne an of 1.01. Further, Table 13 shows that 16 or 26.68 per 
cent of the subjects scored above the mean, 3U or 56.67 per cent scored 
below the mean, and 10 or 16.6? per cent scored within the mean class-in¬ 
terval. The mean scores of lii.65 indicated a grade-placement of U.O. 
Specific Descriptions of the Departmentalized Pupils.—The scores 
on the paragraph meaning component ranged from a low of 5* to a high of 
kO with a mean of 17*20, a median of 15*50, a standard deviation of 9*30 
and a standard error of the mean of 1*72. Further, Table lU shows that 13 
or ii3*3U per cent of the subjects scored above the mean, Hi or 1*6.67 pa* 
cent scored below the mean, and 3 or 10.00 per cent scored within the mean 
class interval. The mean of 52.00 indicated a grade-placement of l*.l. 
Specific Descriptions of the Non-Departmentalized Pupils.—The 
scores on the paragraph meaning component ranged from a low of 5* to a 
high of 21, with a mean of 12.10, a standard deviation of U.32, and c. a 
standard error of the mean of .80. Further, Table ll* shows that 10 or 
33.33 per cent of the subjects scored above the mean, 16 or 53*33 per cent 
scored below the mean, 1* or 36.67 per cent scored in the mean class-inter¬ 
val. The mean score of 12.10 indicated a grade-placement of 3*5* 
Comparative Summary.—The data on paragraph meaning appeared to 
indicate that these pupils were markedly below the norm of expectancy. 
The departmentalized group scored one and one-half grades below the norm 
of expectancy, and the non-departmentalized group scored two grades below 
the norm of expectancy. Specific data for statistical comparisons of the 
two groups are presented in Table 21. The two means for the departmentalized 
and non-departmentalized groups were 17.20 and 12.10, respectively, with a 
difference of 5.10. The resulting standard error of the difference between 
the means was 1.89» and the resulting "t” of 2.70 was significant at the 
.01 level of confidence, thereby giving statistical significance to the 




DISTRIBUTION OF RAW SCORES ON THE PARAGRAPH MEANING COMPONENT OF THE 
DURRELL-SULLIVAN READING ACHIEVEMENT TEST AS OBTAINED BY THE 
THIRTY DEPARTMENTALIZED AND THIRTY NON-DEPARTMENTAUZED 
FIFTH GRADE PUPILS, 1958 - 1959 
Combined Group 
Scores Number Per Cent 
39 - Ul 1 1.67 
36 - 38 0 0.00 
33 - 35 1 1.67 
30 - 32 1 1.67 
27 - 29 3 5.oo 
21; - 26 2 3.33 
21 - 23 h 6.67 
18 - 20 h 6.67 
15 - 17 10 16.67 
12 - m 6 10.00 
9 - 11 18 30.00 
6-8 6 10.00 
3-5 h 6.67 






DISTRIBUTION OF THE SCORES ON THE PARAGRAPH MEANING COMPONENT OF THE 
DURRELL-SULLEVAN READING ACHIEVEMENT TEST AS OBTAINED BY THE 
THIRTY DEPARTMENTALIZED AND THIRTY NON-DEPARTMENT ALT ZED 
FIFTH GRADE PUPILS, 1958-1959 
Departmentalized Non-Departmentalized 
Scores Number Per Cent Number Per Cent 
39 - U1 1 3.33 0 0.00 
36 - 38 0 0.00 0 0.00 
33 - 35 1 3.33 0 0.00 
30 - 32 1 3.33 0 0.00 
27 - 29 3 10.00 0 0.00 
2h - 26 2 6.67 0 0.00 
21 - 23 3 10.00 1 3.33 
18 - 20 2 6.67 2 6.67 
15 - 17 3 10.00 7 23.33 
12-11* 2 6.67 h 13.33 
9 - 11 7 23.33 11 36.67 
6-8 3 10.00 3 10.00 
3-5 2 6.67 2 6.67 
Total 30 100.00 30 100.00 
Mean 17.20 Mean 12.10 
Sigma 9.30 Sigma U.32 
S.E. 1.72 S.E. .80 
U9 
TABLE 21 
SIGNIFICANT DIFFERENCE BETWEEN SCOiES CN THE PARAGRAPH MEANING 
COMPONENT OR THE DURRELL-SULLIVAN READING ACHIEVEMENT 
TEST AS OBTAINED BY THE THIRTY DEPARTMENTALIZED 
AND THIRTY NCR-DEPARTMENTALIZED FIFTH GRADE 
PUPILS 











Departmentalized 17*20 9.30 1.72 
1.89 5.10 2.70 
Non-Departmentalized 12.10 U.32 .80 
Results of Performances on the Total Durrell-Sullivan Reading 
Achievement Test»—«The data on the total Durrell-Sullivan Reading Achieve¬ 
ment Test as obtained from the raw scores for the thirty departmentalized 
and thirty non-departmentalized fifth grade pupils, 1958-1959, are pre¬ 
sented in Tables 22 and 23 and 2h, respectively* 
General Performances of the Combined Groups.—The raw scores on 
the total achievement tests of the combined departmentalized and non-de¬ 
partmentalized pupils ranged from a low of 19 to a high of 85, with a mean 
of 1*2.l£, a standard deviation of 13.35, and a standard error of the mean 
of 1.7ll* Further, Table 22 àiows that 25 or lpL.67 per cent of the subjects 
scores above the mean, 31 or 51*67 per cent scored below the mean, and h 
or 6*67 per cent scored within the mean class-interval. The mean scores 
of I4.2.J4I indicated a grade-placement of U«0 
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TABLE 22 
DISTRIBUTION OF THE SCORES ON THE TOTAL TEST COMPONENT OF THE DURRELL- 
SIIT.TIVAN READING ACHIEVEMENT TEST AS OBTAINED BY THE THIRTY 
DEPARTMENTALIZED AND THIRTY NON-DEPARTMENTAHZED 
FIFTH GRADE PUPILS, 1958-59 
Departmentalized Non-Departmentalized 
Combined Group 









 1 1.67 
80 - 8U 1 1.67 
75 - 79 0 0.00 
70 - 7k 3 5.00 
65 - 69 2 3.33 
60-61; 5 8.33 
55 - 59 k 6.67 
50 - 5U 5 8.33 
U5 - h9 k 6.67 
ho - kb k 6.67 
35 - 39 13 21.67 
30 - 3k 8 13.33 
25 - 29 8 13.33 





rH 1 1.67 






DISTRIBUTION OF THE SCORES ON THE TOTAL SCORE COMPONENT OF THE DURRELL- 
SULLIVAN READING ACHIEVEMENT TEST AS OBTAINED BY THE THIRY DE¬ 
PARTMENTALIZED AND THIRTY NON-DEPARTMENTAUZED FIFTH 
GRADE PUPILS, 1958-1959 
Departmentalized Non-Departmentalized 
Scores Number Per Cent Number Per Cent 
85 - 89 1 3.33 0 0.00 
80 - 8U 1 3.33 0 0.00 
75 - 79 0 0.00 0 0.00 
70 - 7U 3 10.00 0 0.00 
65 - 69 1 3.33 1 3.33 
60-61; 5 16.67 0 0.00 
55 - 59 3 10.00 1 3.33 
50 - 5U 2 6.67 3 10.00 
U5 - h9 0 0.00 u 13.33 
ho - hh 1 3.33 3 10.00 





 3 10.00 5 16.67
25 - 29 k 13.33 1* 13.33 
20-21; 1 3.33 0 0.00 
15 - 19 1 3.33 0 0.00 
Total 99.98 99.99 
Mean 55.00 Mean 39.50 
Sigma 18.85 Sigma 9.14-5 
S.E. 3.50 S.E. 1.75 
52 
TABLE 2k 
SIGNIFICANT DIFFERENCE BETWEEN TOTAL SCOîE COMPONENT CN THE 
DURRELL-Sü LLIVAN READING A CHIE YEMEN T TEST AS OB¬ 
TAINED BY THE THIRTY DEPARTMENTALIZED AND 
THIRTY NON-DEPARTMENTALIZED FIFTH 
GRADE PUPILS 











Depar im entai ized 55*00 18.85 3*50 3*91 15*50 3.96 
Non-Departmentalized 39.50 9.U5 1*75 
Specific Descriptions of the Departmentalized Pupils.—The scores 
on the total reading achievement test ranged from a low of 19, to a high 
of 85, with a mean of 55*00, a standard deviation of 18.85, and a standard 
error of the mean of 3*50. Further, Table 15 shows that 16 or 53*33 per 
cent of the subjects scored above the mean, 11 or 36.67 per cent scored 
below the mean, and 3 or 10.00 per cent scored within the mean class in¬ 
terval. The mean of 55*00 indicated a grade-placement of I*.7* 
Specific Descriptions of the N0n-Departmentalized Group.—The 
scores on the total test ranged from a low of 25 to a high of 65, with a 
mean of 39*50, a median of 37*83, a standard deviation of 9*U5, and a 
standard error of the mean of 1.75* Further, Table 15 shows that 12 or 
U0.00 per cent of the subjects scored above the mean, 9 or 30*00 per cent 
scored in the mean class-interval. The mean score of 39.50 indicated a 
grade-placement of 3*9 
53 
Comparative Summary.—The data on total test appeared to indicate 
that these pupils were markedly below the norm of expectancy. The depart¬ 
mentalized group scored one and one-half grades below the norm of expectancy, 
and the non-departmentalized group scored two grades below the norm of ex¬ 
pectancy. Specific data for statistical comparison of the two groups are 
presented in Table 2l|. 
The two means for the departmentalized and non-departmentalized 
groups were 55»00 and 39*50 respectively, with a difference of 15*50. The 
resulting standard error of the difference between the means was 3.91> and 
the resulting "t" of 3*96 was highly significant at the .01 level of con¬ 
fidence, thereby giving statistical significance to the superiority of 
total reading achievement test performances of the departmentalized group. 
Correlations Between The Reading Tests Scores 
Introductory Statement.—This section of the report on this research 
will present the data on the obtained relationships between variables for 
the three reading tests. The presentations of these data are found in 
Tables 25 through 27. 
Relationships Between the Accuracy and Comprehension Components 
of the Oral Reading Test.—Table 2f?, presents the resulting correlation 
of the scores obtained on accuracy and comprehension components of the 
Gilmore Oral Reading Test for the thirty departmentalized and thirty non- 
departmentalized fifth grade pupils. 
For the departmentalized group, the "r" for the accuracy and com¬ 
prehension component, of the Gilmore Oral Reading Test was .68 with a 
standard error of .10. This coefficient was statistically sigiificant, 
for it was gerater than three times its standard error. The MrH itself 
TABLE 25 
CORRELATIONS AND STANDARD ERRORS FOR SCORES OBTAINED ON THE GIIidRE 
ORAL READING TEST AND THE DURRELL-SULLTVAN READING CAPACITY 
AND READING ACHIEVEMENT TEST BY THE THIRTY DEPART¬ 
MENTALIZED AND THIRTY NON-DEPARTMENT ALL ZED 
FIFTH (HADE PUPILS 
Departmentalized Non-Departmentalized 
r S.E.r r S.E.r 
Gilmore Oral Reading Test 
Accuracy and 
C apprehension .68 .30 .1+5 .15 
Purrell-Su Ilivan Reading 
Capacity Test 
Word Meaning and 
Paragraph Meaning .1+9 .31+ .37 .3.6 
Word Meaning and 
Total Score .89 .01+ .71 .09 
Paragraph Meaning 
and Total Score .68 .10 .53 .13 
Durrell-Sullivan Reading 
Achievement Test 
Word Meaning and 
Paragraph Meaning .68 .10 -.15 .18 
Word Meaning and 
Total Score .89 .05 .99 .00 
Paragraph Meaning and 
Total Score .90 .01+ .03 .18 
55 
was positive and was large enough to warrant the conclusion that the in¬ 
dicated that the indicated relationship was significant between accuracy 
and comprehension components of the Gilmore Oral Reading Test for this 
group. 
For the non-departmentalized group, the "r" between accuracy and 
comprehension was .1*5* with a standard error of the "r" of .15. This re¬ 
sult was statistically significant, for it was more than three times its 
standard error. The "r" itself was positive and was large aiough to war¬ 
rant the conclusion that the indicated relationship was significant be¬ 
tween accuracy and comprehension for this group. 
The Relationships Among All Componaits of the Durrell-Sullivan 
Reading Capacity •‘•est.—TabLe 25 shows the correla tion data among the 
scores obtained on all components of the Durrell-Sullivan Reading Capacity 
Test for the thirty departmentalized and thirty non-departmentalized fifth 
grade pupils. 
For the departmentalized group, the "r" between word meaning and 
paragraph meaning components of the Reading Capacity Test was .1*9, with a 
standard error of the "rw of .11*. This result was statistically signifi¬ 
cant in that it was more than three times its standard error. The "r" 
itself was positive and was large enough to warrant the conclusion that 
the indicated relationship was significant between word meaning and para¬ 
graph meaning for this group. 
For the non-departmentalized group, the "r" between word meaning 
and paragraph meaning was .37* with a standard error of the nrH of .16. 
This finding was not statistically significant, far it was not as great 
as three times its standard error. The *'rM itself was positive but was 
not large enough to warrant the conclusion that the indicated relation¬ 
ship was significant between word meaning and paragraph meaning for this 
group. 
For the departmentalized group, the "rM between word meaning and 
total Beading Capacity was .89, with a standard error of the Mr" of .OU. 
This coefficient was statistically significant for it was greater than 
three times its standard error. The "rM itself was positive and was large 
enough to warrant the conclusion that the indicated relationship was sig¬ 
nificant between word meaning and total score for this group. 
For the non-departmentalized group, the "r" between word meaning 
and total score was ,71, with a standard error of the "rM of .09- This 
result was statistically significant for it was as great as three times 
its standard error index. The "rn itself was positive and was large enough 
to warrant the conclusion that the indicated relationship was significant 
between word meaning and total reading capacity for this group. 
For the departmentalized group, the "r" between paragraph meaning 
and total score components on the Reading Capacity Test was .68, with a 
standard error of the "r" of .10. This resulting coefficient was statis¬ 
tically significant, for it was as great as three times its standard error. 
The Mrtt itself was positive and was large enough to warrant the conclusion 
that the indicated relationship was significant between paragraph meaning 
and total score for this group. 
For the non-departmentalized group, the "r" between paragraph 
meaning and total score was .i?3> with a standard error of the Mr" of .13. 
This coefficient was statistically significant for it was as great as three 
times its standard error. The "r1* itself was positive and was large enough 
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to warrant the conclusion that the indicated relationship was significant 
between paragraph mealing aid total score for this group. 
The 11 r" Between all Components of the Durrell-Sullivan Reading 
Achievement Test .--Table 25 presents the data on the "r1 s" and the standard 
error of the "r's" between the scores obtained on all components of the 
Durrell-Sullivan Heading Achievement Test for the thirty departmentalized 
and thirty non-departmentalized fifth grade pupils. 
For the departmentalized group, the "r" between word meaning and 
paragraph meaning components of the Reading Achievement Test was .69, with 
a standard error of the "r" of .10. This coefficient statistically sig¬ 
nificant for it was as great as three times its standard error. The "r" 
itself was positive and was large enough to warrant the conclusion that the 
indicated relationship was significant between word meaning and paragraph 
meaning for this group. 
For the non-departmentalized group, the "r" between ward meaning 
and paragraph meaning was -.15, with a standard error of the "r" of .18. 
This coefficient was not statistically significant for it was not as great 
as three times its standard error. The "r" itself was positive but was not 
large enough to warrant the conclusion that the indicated relationship was 
significant between word meaning and paragraph meaning for this group. 
For the departmentalized group, the "r" between word meaning and 
total score components of the Reading Achievement Test was .89, with a 
standard error of the "r" of .05» This resulting coefficient was statis¬ 
tically significant for it was as great as three times its standard error. 
The Mr" itself was positive and was large enough to warrant the conclusion 
that the indicated relationship was significant between word meaning and 
total score for this group. 
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For the non-departmentalized group, the "r" between word meaning 
and total score was .99, with a standard error of the "r" of .00, which 
was statistically significant for it was as great as three times its 
standard error index. The "r" itself was positive and was large enough to 
warrant the conclusion that the indicated relationship was significant, be¬ 
tween word meaning and total score for this group. 
For the departmentalized group, the "r" between paragraph meaning 
and the total score components on the Reading Achievement Test was .90, 
with a standard error of the "r" of .Oij.. This coefficient was statisti¬ 
cally significant for it was as great as three times its standard error. 
The "r" itself was positive and was large enough to warrant the conclusion 
that the indicated relationship was significant between paragraph meaning 
and total score for this group. 
For the non-departmentalized group, the "r" between paragraph mean¬ 
ing and total score was .03, with a standard error of the "r” of .18. This 
resulting coefficient was not statistically significant for it was not as 
great as three times its standard error. The "rH itself was positive but 
was not large enough to warrant the conclusion that the indicated relation¬ 
ship was significant between paragraph meaning and total score for this 
group. 
The "r” Between Both Components of the Gilmore Oral Reading Test 
and the Total Score Components of the Durrell-Sullivan Reading Capacity 
and Reading Achievement Tests.—Table 26 shows the data on the "r's” and 
the standard error of the "r's" between the scores obtained on both com¬ 
ponents of the Gilmore Oral Reading Test and total score components of the 
Durrell-Sullivan Reading Capacity and Reading Achievement Tests for the 
thirty departmentalized and thirty non-departmentalized fifth grade pupils. 
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TABLE 26 
CORREIA TICK S AND STANDARD ERRORS BETWEEN SCORES OBTAINED CK THE 
CŒIMCRE ORAL READING TEST AND THE TOTAL COMPONENT OF THE 
DURRELL-SULLIVAN READING CAPACITY AND READING 
ACHIEVEMENT TESTS BY THE THIRTY DEPART¬ 
MENTALIZED AND THIRTY NCK-DEPART¬ 
MENTALIZED FIFTH GRADE PUPILS 
S.E. S.E, 
r r r r 
Accuracy vs. 
Total score on Reading 
Capacity Test .15 .11 .18 
Accuracy vs. 
Total Score on Reading 
Achievement Test .26 .17 •3U .16 
Comprehension vs. 
Total Score on Reading 
Capacity Test .1*0 .16 .11+ .18 
Comprehension vs. 
Total Score on Reading 
Achievement Test .37 .16 .53 .13 
for the departmentalized group, the nrn between accuracy and total 
score on the Reading Capacity Test was .1+1* with a standard error of the 
"rM of .15» This coefficient was not statistically significant for it was 
not as great as three times its standard error. The nr" itself was positive 
but was not large enough to warrant the conclusion that the indicated rela¬ 
tionship was significant between accuracy and total score on the Reading 
Capacity Test for this group. 
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Fbr the non-departmentalized group, the "r" between accuracy and 
total score on the Reading Capacity Test -was *11, with a standard error of 
the "r" of .18. This resulting coefficient was not statistically signifi¬ 
cant for it was not as great as three times its standard error. The "r" 
itself was positive but was not large enough to warrant the conclusion that 
the indicated relationship was significant between accuracy and total score 
on the Reading Capacity Test for this group. 
For the departmentalized group, the "r" between accuracy and total 
score on the fading Achievement Test was .26, with a standard error of 
the "r" of .17. This coefficient was not statistically significant for it 
was not as great as three times its standard. The "r" itself was positive 
but was not large enough to warrant the conclusion that the indicated rela¬ 
tionship was significant between accuracy and total score on the -Reading 
Achievement Test for this group. 
For the non-departmentalized group, the "rn between accuracy and 
total score on the Reading Achievement Test was ,3U> with a standard error 
of the "r" of .16, was not statistically significant for it was not as great 
as three times its standard error. The "r" itself was positive but was not 
large enough to warrant the conclusion that the indicated relationship was 
significant between accuracy and total score on the Reading Achievement 
Test for this group. 
For the departmentalized group, the "r" between comprehension on 
the Oral Reading Test and total score on the Reading Capacity Test was .lj.0 
with a standard error of the "rw of .16. This coefficient was not statis¬ 
tically significant for it was not as great as three times its standard 
error • The Mr" itself was positive but was not large enough to warrant 
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the conclusion that the indicated relationship was significant between 
comprehension and total score on the Reading Capacity Test for this group. 
For the non-departmentalized group, the "rn between comprehension 
and total score on the Reading Capacity Test was .lli, with a standard error 
of the "r" of 18. This coefficient was not statistically significant for 
it was not as great as three times its standard error. The "r" itself was 
positive but was not large enough to warrant the conclusion that the indi¬ 
cated relationship was significant between comprehension and total scores 
on the Reading Capacity Test for this group. 
For the departmentalized group, the MrM between comprehension on 
the Oral Reading Testand total score on the Reading Achievement Test was 
•37 > with a standard error of the "r" of .16. This coefficient was not 
statistically significant fot it was not as great as three times its 
standard error. The "r" itself was positive but -vas not large enough to 
warrant the conclusion that the indicated relationship was significant be¬ 
tween comprehension and total score on the Reading Achievement Test for this 
group. 
For the non-departmentalized group, the "r" between comprehension 
and total score on the Reading Achievement Test was .£3> with a standard 
error of the "r" of .13. This coefficient was statistically significant 
for it was as great as three times its standard error. The "r” itself was 
positive and was large enough to warrant the conclusion that the indicated 
relationship was significant between comprehension and total score on the 
Reading Achievement Test for this group. 
The 11 r11 Between the Paired Components of the Durrell-Sullivan Read¬ 
ing Achievement Tests.—TabLe 27 shows the data on the "r’s" and the standard 
error of the "r’s" and between the scores obtained on the paired components 
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of the Durrell-Sullivan heading Capacity and Reading Achievement Tests 
for the thirty departmentalized and thirty ncn-departmentalized fifth 
grade pupils. 
For the departmentalized group, the "r" between the word meaning 
components of the Heading Capacity and Reading Achievement Tests was .35, 
with a standard error of the "r" of .16. This resulting coefficient which 
was not statistically significant far it was not as great as three times 
its standard error. The "r” itself was positive but was not large enough 
to warrant the conclusion that the indicated relationship was significant 
between word meaning on the Reading Capacity and Reading Achievement Tests 
for this group. 
For the non-departmentalized group, the "r" between word meaning 
on the Reading Capacity and Reading Achievement Tests was .27» with a 
standard error of the "rM of .17. This coefficient was not statistically 
significant for it was not as great as three times its standard error in¬ 
dex. The '*r" itself was positive but was not large enough to warrant the 
conclusion that the indicated relationdiip was signifie ant between word 
mealing on the fading Capacity and Achievement Tests for this groip. 
For the Departmentalized group, the "rM between the paragraph 
meaning components of the fading Capacity and Reading Achievement Tests 
was .20, with a standard error of the Mr* of .18, which was not statis¬ 
tically significant for it was not as great as three times its standard 
error* The "rrt itself was positive but was not large enough to warrant 
the conclusion that the indicated relationship was significant. Therefore, 
the data implied that there was not a significant relationship between 
paragraph meaning on the Reading Capacity and Reading Achievement Tests 
for this group. 
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TABLE 27 
CORRELATIONS ANT STANDARD ERRORS BETWEEN SCORES OBTAINED ON THE 
PAIRED COMPONENTS OF THE DURRELL-SULLIVAN READING CAPA¬ 
CITY AND READING ACHIEVEMENT TESTS BY THE THIRTY 
DEPARTMENTALIZED AND THIRTY NON-DEPART¬ 
MENTALIZED FIFTH GRADE PUPILS 
S.E. S.E. 
r r r r 
Word Meaning 
Reading Capacity Test vs. 
Beading Achievement Test .35 .16 .27 .17 
Paragraph Meaning 
Reading Capacity Test vs. 
Reading Achievement Test .20 .18 .3U .16 
Total Score 
Reading Capacity Test vs. 
Reading Achievement Test •3U .16 .1*7 .11* 
For the non-departmentaLized group, the ,,rM between total score 
on the Reading Capacity and Reading Achievement Tests was »kl> with a 
standard error of the "r" of .lU, which was statistically significant for 
it was as great as three times its standard error. The ,,rM itself was posi¬ 
tive and was large enou^i to warrant the conclusion that the indicated re¬ 
lationship was significant between total score on the fading Capacity and 
Reading Achievement Tests for this group. 
Significant Differences Between Correlations 
Introductory Statements.—This section of the report on this re¬ 
search will present the data on the sigiificant differences between 
correlations among the components of the three reading tests for the thirty 
departmentalized and thirty non-departmentalized fifth grade pupils. The 
presentations of these data are found in Tables 28 through Ul. 
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Corrpaiison of Coefficients of Correlation Obtained from Relating 
Two Components of the Gilmore Oral Reading Test.-- For the departmentalized 
and non-departmentalized groups, the data on significant differences between 
the obtained "r's" are presented in Table 28. There it may be noted that 
the "r" between accuracy and comprehension for the former group was .68, 
with a "z" score equivalent of .83> and for the latter group .1i5, with a 
"z" score equivalent to .U8. The difference between the "z*s" was .35 and 
the standard error of the difference between the two "z*sH was.lU. The re¬ 
sulting Mtw ratio of 2.50 was not sifnificant at the .01 per cent level of 
confidence and thus revealed no tendency for one group to be more closely 
related in the oral reading components than the otha* • 
TABLE 28 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS OF CORRELATION 
ON THE ACCURACY VS. COMPREHENSION COMPONENTS CN THE 
GIMOIE ORAL READING TEST AS OBTAINED BY THE 
THIRTY DEPARTMENTALIZED AND THIRTY NCN- 
DEPARTMENTALIZED FIFTH GRADE 
PUPILS 









Departmentalized .68 .83 
Non-Dep ar tmen t aliz ed .b$ .li8 
.35 .1H 2.50 
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Comparison of Coefficient of Correlation Obtained from. Group 
Performances on the Components of Durrell-Sullivan Reading Capacity Test.-- 
For the departmentalized and non-departmentalized group, the data on sig¬ 
nificant differences between the obtained "r^11 are presented in Table 29. 
There may be noted that the "rM between word meaning and paragraph meaning 
for the former group was .49 with a Mzw score equivalent to .54, and the 
latter group *37 with a "z" score equivalent of .39. The difference be¬ 
tween the two "z's" was .15 and the standard error of the difference be¬ 
tween the two ,,z,s" was .14. The resulting ”t" of 1.07 was not significant 
TABLE 29 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS OF CORRELATION CM 
TIE WORD MEANING VS. PARAGRAPH MEANING COMPONENTS OF 
TIE DURRELL-SULLIVAN READING CAPACITY TEST 
AS OBTAINED BY TIE THIRTY DEPART¬ 
MENTALIZED AND THIRTY NGN- 
DEPARTMENTALIZED FIFTH 
GRADE PUPILS 








Departmen talized .49 •54 
.15 .14 1.07 
N on-Depa rtmen ta liz e d .37 .39 
at the .01 per cent of confidence and thus revealed no tendency for one 
group to be more closely related in the reading components than the other. 
Comparison of Coefficients of Correlation Obtained from Relating 
Word Meaning and Total Capacity Test Scores.—For the departmentalized and 
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and non-departmentalized group the data on the significant differences 
between the obtained "r's" are presented in Table 30. There it may be 
noted that the "r” between word meaning and total score for the latter group 
was *71 with a "zM score of .89» The difference between the two "z's" was 
•53 in favor of the departmentalized group, and the standard error of the 
TABLE 30 
SIGNIFICANT DIFÏERENCE BETWEEN CCEFFIEIENTS OF CORRELATION 
ON THE WORD MEANING AND TOTAL SCOHE COMPONENTS ON 
THE DURJELL-SULLIVAN READING CAPACITY TEST 
AS OBTAINED BY THE THIRTY DEPARTMENTAL¬ 
IZED AND THIRTY NON-DEPART¬ 












Departmentalized .39 1.1*2 
.53 .1U 3.79 
Non-Departmentalized .71 .89 
difference between the "z's" was .11*. The resulting “t" ratio 3*79 was 
significant for it was more than 2,58 at the one per cent level of con¬ 
fidence. Therefore, the difference between the "r’s" for word meaning vs. 
total score was statistically in favor of the departmentalized group. 
Comparison of Coefficients of Correlation Obtained from Relating 
Paragraph Meaning and Total Capacity Test Scores.—The data on the sig¬ 
nificant differences between the obtained "r's" of the paired test scores 
on paragraph meaning and total score on the Durrel 1-Sullivan Reading 
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Capacity Test are presented in Table 31. There may be noted that the 
TABLE 31 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS CF CORRECTION CN 
THE PARAGRAPH 1® AN ING AND TOTAL SCORE COMPONENTS CN TIE 
DUR HELL-SULLIVAN READING CAPACITY TEST AS OBTAINED 
BY THE THIRTY DEPARTMENTALIZED AND THIRTY 












Departmental!zed .68 .83 
• 2h •ih 1.71 
Non-Departmentalized .53 •59 
the "r" between paragraph meaning and total score for the former group 
was *68, with a Mz" score equivalent of .83* and the latter group was *53* 
with a "z" score equivalent of .59. The difference between the two nz*s" 
was .21* and the standard error of the difference between the two "z's” 
was *lii. The resulting "t" ratio of 1.71 was not significant for it was 
less than 2.58 at the one per cent level of confidence. Therefore, the 
difference between the two "r's" for paragraph meaning vs. total score 
was not statistically significant. 
Comparison of Coefficients of Correlation Obtained from Relating 
Word Mealing and Paragraph Meaning Sections of the Achievement Test.—The 
data on the significant differaice between the obtained wr's" of the paired 
test scores on word meaning and paragraph meaning on the Durrell-Sullivan 
Reading Achievement Test are presented in Table 32 for the thirty depart¬ 
mentalized and thirty non-departmentaiized fifth grade pupils. 
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TABLE 32 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS OF CORRELATION ON THE 
WORD MEANING AND PARAGRAPH MEANING COMPONENTS ON THE 
DUREELL-SULLIVAN iEADING ACHIEVEMENT TEST AS 
OBTAINED BY THE THIRTY DEPARTMENTALIZED 
THIRTY NGN-DEPARTMENTALIZED 
FIFTH GRft.DE PUPILS 
The "r" between word meaning and paragraph meaning for the depart¬ 
mentalized group was.69, with a "z" score equivalent of .85* The "r" be¬ 
tween word meaning and paragraph meaning for the non-departmerrtalized group 
was .15, with a "z" score equivalent of .15. The difference between the 
two "z's" was .70 in favor of the departmentalized group, and the standard 
error of the difference between the two '’z's" was .lit* 
The "t" ratio was found to be 5*00. This "t" of 5*00 was signifi¬ 
cant for it was more than 2.58 at the one per cent level of confidence. 
Therefore, the difference between the two "r's" for word meaning vs. para¬ 
graph meaning was statistically significant. 
Comparison of Coefficients of Correlation Obtained from Relating 
Word Meaning and Total Achievement Test Scores.—The data on the significant 
difference between the obtained "r's" are presented in Table 33. There it 
may be noted that the "r" between word meaning and total score for the 
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TABIE 33 
SIGNIFICANT DIFFERENCE BETVEEN CCEFFICIENTS OF CORREIATION ON THE 
WORD MEANING AND TOTAL SCORE COMPONENTS CN THE DUflRELL- 
SULLIVAN IffiADING ACHIEVEMENT TEST AS OBTAINED BY 
THE THIRTY DEPARTMENTALIZED THE THIRTY NON- 
DEPARTMENTALIZED FIFTH GRADE PUPILS 
former group was .89, with a "z" score équivalait of I.I4.2, and the latter 
group was «99, with a "z" score équivalait of 2.6£. The difference between 
the two ,,z,s" was 1.23 in favor of the non-departmentalized group, and the 
standard error of the difference oetween the two "z's" was .li|. 
The "t" ratio was found to be 8.78. This nt" of 8.78 was signifi¬ 
cant for it was more than 2.58 at the one per cent level of conficence. 
Therefore, the difference between the two Mr'sM for ward meaning vs. total 
score was statistically significant in favor of the non-departmentalized 
group. 
Comparison of Coefficiaits of Correlation Obtained from Relating 
Paragraph Meaning and Total Reading Achievement.—The data on the signifi¬ 
cant differences between the obtained "r's" of the paired test scores on 
paragraph meaning and total score on the Durrell-Sullivan Reading Achieve- 
mait Test are presented in TahLe 3U for the thirty departmentalized and 
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TABLE 3U 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS OF CORRELATION ON THE 
PARAGRAPH MEANING AND TOTAL SCORE COMPONENTS ON THE DUERELL- 
SULLIVAN READING ACHIEVEMENT TEST AS OBTAINED BY THE 
THIRTY DEPARTMENTALIZED AND THIRTY NON-DEPART¬ 











Departmental ized .90 1.U7 
1.UU .Hi 10.28 
N on-Depa rtme nt alized .03 .03 
thirty non-departmentalized fifth grade pupils* 
The "r" between paragraph meaning and total score for the depart¬ 
mentalized group was *90, with a "z” score equivalent of l.lrf. The "r'sM 
between paragraph mealing and total score for the non-departmentalized 
group was *03, with a "z" score equivalent of .03* The difference between 
the two "z's" was 1.U7 in favor of the depaitmentalized group, and the 
standard error of the difference between the two "z's” was *lU* 
The "t11 ratio was found to be 10.28. This "t” of 10.28 was sig¬ 
nificant for it was more than 2.08 at the one per cent level of confidence* 
Therefore, the difference between the two "r's” for paragraph meaning vs. 
total score was statistically significant in favor of the departmentalized 
group. 
Comparison of Coefficients of Correlation obtained from Relating 
Accuracy of the Oral Reading and Total Reading Capacity Tests.—The data 
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on the significant differences between the obtained "r's" of the paired 
test scores on accuracy on the Oral Beading Test and total score on the 
Reading Capacity Test are presented in ■‘■able 35 for the thirty depart- 
meitalized and thirty non-departmentalized fifth grade pupils. 
The "r" between accuracy on the Oral Reading Test and Total score 
on the Reading Capacity Test for the departmentalized group was .1*1, with 
TABLE 35 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS OF CORRELATION ON THE 
ACCURACÎ COMPONENT ON THE GILMORE ORAL READING TEST VS. 
TOTAL SCORE ON THE DURRELL-SULLIVAN READING CA¬ 
PACITY TEST AS OBTAINED BY THE THIRTY DE¬ 
PARTMENTALIZED AND THE THIRTY NON- 












Departmentalized .I4I .là 
.33 .iu 2.36 
Non-Departmentalized .11 .11 
a "z'« score equivalent of .là» The "r" between accuracy on the Oral 
Reading Test and total score on the Reading Capacity Test for the non- 
departmentalized group was .11. The difference between the two "z's 
was .33 in favor of the departmentalized group, and the standard error of 
the difference between the two "z's" was .ll+. 
The "t" ratio was found to be 2.36. This "t" of 2.36 was not 
significant for it was less than 2.58 at the one per cent level of 
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confidence* Therefore, the difference between the two "r's" for accuracy- 
on the Oral Heading Test and total score on the Heading Capacity ^est was 
not statistically significant* 
Comparison of Coefficients of Correlation Obtained from Relating 
Accuracy of Oral Reading and Total Reading Achievement Test Scores.—The 
data on the significant differences between the obtained "r's" of the 
paired test scores on accuracy on the Oral Reading Test and total score on 
the Reading Achievement Test are presented in Table 36 for the thirty 
TABLE 36 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS OF CORRELATION ON THE AC- 
CÜRACY COMPONENT ON THE GILMORE ORAL READING TEST AND THE TOTAL 
SCORE CN THE DUR RELL» SULLIVAN READING ACHIEVEMENT TEST 
AS OBTAINED BY THE THIRTY DEPARTMENTALIZED AND 












Departmentalized ♦ 26 .27 
Non- 
Departmentalized •3k .35 
00 
0
 * •lk .57 
departmentalized and thirty non-departmentalized fifth grade pupils* 
The "r" between accuracy on the Oral Reading Test and total score 
on the Reading Achievement Test for the departmentalized group was .26, 
with a "zH score equivalent of .27* The "r" between accuracy on the Oral 
Reading Test and total score on the Reading Achievement Test for the non- 
departmentalized group was ,3kj with a "z" score equivalent of *35» The 
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difference between the two l,z,s" was «08 in favor of the non-departmentalized 
group, and the standard error of the difference between the two "z's” was 
.Ut. 
The "t" ratio was found to be .57» This "t" of .57 was not signi¬ 
ficant for it was less than 2*58 at the one per cent level of confidence. 
Therefore, the difference between the two "r's" for accuracy on the Oral 
Reading Test and total score on the fading Achievement Test was not sta¬ 
tistically significant. 
Comparison of Coefficients of Correlation Obtained from Relating 
Total Oral Reading and Total Reading Capacity.—The dita on the signifi¬ 
cant differences between the obtained ’^‘s" on the paired test scores on 
the Oral Reading Test and total score on the Reading Capacity Test are 
presented in Table 37 for the thirty departmentalized and thirty non-de- 
pa rtmentalized fifth grade pupils. 
TABIE 37 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS OF CORRELATION OF 
GIIMOHE ORAL READING EST AND TOTAL SCORE ON DURRELL- 
SULLIVAN READING CAPACITY TEST AS OBTAINED BY 
TIE THIRTY DEPARTMENTALIZED AM) THIRTY 












Depar tmentaiized .Uo •lt2 
Non- 





. .lit 2.00 
7U 
The "rM between comprehension on the Oral Reading Test and total 
score on the heading Capacity Test for the departmentalized group was 
.1*0, with a "z” score equivalent of .1*2. The "rw between comprehension on 
the Oral Reading Test and total score on the heading Capacity Test for the 
non-departmentalized group was .11*, with a "z" score equivalent of .11*. 
The difference between the two "z's" was .28 in favor of the departmentalized 
group, aid the standard error of the difference between the two "z's" was 
.11*. 
The "t" ratio was found to be 2.00. This "tM of 2.00 was not sig¬ 
nificant for it was less than 2.3>8 at the one per cent level of confidence. 
Therefore, the difference between the two "r’s" for comprehension on the 
Oral Reading Test and total score on the Reading Capacity Test was not sta¬ 
tistically significant. 
Comparison of Coefficients of Correlation Obtained from Relating 
Oral Reading Comprehension and Total Reading Achievement.—The data on 
the significant difference between the obtained "r's" of the paired test 
scores on comprehension on the Oral Reading Test and total score on the 
Reading Achievement Test are presented in Table 38 for the thirty depart¬ 
mentalized and thirty non-departmentalized fifth grade pupils. 
The "r” between comprehension on the Oral Reading Test and total 
score on the fading Capacity Test for the departmentalized group was 
•37> with a "z" score equivalent of *39. The "r" between comprehension 
of the Oral Reading test and total test on the Reading Capacity Test for 
the non-departmentalized group was .5>3, with a "z" score équivalait of 
.59» The difference between the two '‘z's” was .20 in favor of the non- 
departmentalized group, and the standard error of the difference between 
the two "z's" was .ll*. 
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TABLE 38 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS OF CORRELATION CN THE 
COMPREHENSION COMPONENT OF THE GILMORE ORAL READING TEST 
AND TOTAL SCORE CN THE DUHFELL-SULLIVAN HEADING 
ACHIEVEMENT TEST AS OBTAINED BY THE THIRTY 
DEPARTMENTALIZED AND THIRTY NON-DE¬ 
PARTMENTALIZED FIFTH GRADE PUPILS 
The "t” ratio was found to be 1.1*3. This Mt" of 1.1*3 was not sig¬ 
nificant for it was less than 2*58 at the one per cent level of confidence. 
Therefore, the difference between the two "r's" for comprehension on the 
Oral Reading Test and total test on the Reading Capacity Test was not 
statistically significant. 
Comparison of Coefficients of Correlation Obtained from Relating 
Word Meaning Sections of the fading Capacity and Achievement Tests.--The 
data on the significant differences between the obtained "r'sw of the 
paired test scores on word meaning on the Reading Capacity and Aeading 
Achievement Test are presented in Table 39 for the thirty departmentalized 
and thirty non-departmental ized fifth grade pupils* 
The "r" between word meaning on the Reading Capacity Test and the 
Iteading Achievement for the departmentalized group was .35, with a "z" 
score equivalent of *37* The ttr" between word meaning on the Reading 
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TABIE 39 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS OF CORRELATION CN THE 
WORD MEANING COMPONENTS BY COMPARING THE DUR HELL-SULLIVAN 
READING CAPACITY AND READING ACHIEVEMENT TESTS AS 
OBTAINED BY THE THIRTY DEPARTMENTALIZED AND 












Departmentalized .35 .37 
.09 .iu .61* 
N on-Depa rtme nt al i ze d .27 .28 
Capacity Test and Reading Achievement Test for the n on-departmentalized 
group TOS .27, with a Mzn score equivalent of .28. The difference between 
the two "z's" was .09 in favor of the departmentalized group, and the 
standard error of the difference between the two "z^" was .11*. 
The "t" ratio was found to be .61*. This "tw of .61* was not sig¬ 
nificant for it was less than 2.^8 at the one per cent level of confidence. 
Therefore, the difference between the two "r's" for word meaning on the 
Reading Capacity Test d nd Reading Achievement Test was not statistically 
significant. 
Comparison of Coefficients of Correlation Obtained from Relating 
Paragraph Meaning Sections of the Reading Capacity and Achievement Tests.— 
The data on the significant differences between the obtained "r’s" of the 
paired test scores on paragraph meaning on the fading Capacity ?est and 
Reading Achievement Test are presented in Table 1*0 for the thirty 
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departmentalized and thirty non-departmentalized fifth grade pupils* 
TABIE UO 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS OF CORRELATION ON THE PARA' 
GRAPH MEANING COMPONENTS OF DDR HELL-SULLIVAN ISADING CAPACITY 
AND READING ACHIEVEMENT TESTS AS OBTAINED BY THE THIRTY 
DEPARTMENTALIZED AND THIRTY NCN-DEPARTMENTALIZED 
FIFTH GRADE PUPILS 
The "r" between paragraph mealing on the -Heading Capacity Test and 
Reading Achievement Test for the Departmentalized group was *20, with a 
"zM score equivalent of .20. The "r” between paragraph meaning on the Read¬ 
ing Capacity and Reading Achievement Test for the non-departmentalized fifth 
grade pupils. 
The "r" between paragraph meaning on the Reading Capacity Test 
and Reading Achievement Test for the departmentalized group was .20, with 
a "z" score equivalent of .20. The "r" between paragraph meaning on the 
Reading Capacity and heading Achievement Test for the non-departmentalized 
group waB.*3i;, with a "z” score equivalent of .35. The difference between 
the two “z's" was .15 in favor of the non-departmentalized group, and the 
st andard error of the difference between the "z^" was .15* 
The wt" ratio was found to be 1.07. This Mt" of 1.07 was not 
significant for it was less than 2.58 at the one per cent level of confidence. 
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Therefore, the difference between the two '«r's" for paragraph meaning on 
the Reading Capacity Test and Reading Achievement Test was not statisti¬ 
cally significant# 
Comparison of Coefficients of Correlation Obtained from Relating 
Total Scores of Reading Capacity and Achievement Tests»—The data on the 
significant differences between the obtained "r's" of the paired test scores 
on total score on the Reading Capacity Test and Reading Achievement Test 
are presented in Table 1*1 for the thirty departmentalized and thirty non¬ 
department alized fifth grade pupils# 
TABLE la 
SIGNIFICANT DIFFERENCE BETWEEN COEFFICIENTS OF CORRELATION CN THE 
TOTAL SCOPE CCMPCNENTS BY CCMEARING THE DURÏELL-SULLIVAN 
READING CAPACITY AND READING ACHIEVEMENT TESTS 
AS OBTAINED BY THE THIRTY DEPARTMENT¬ 
ALIZED AND THIRTY NON-DEPART¬ 












Depa rtmentaliz ed .31+ .35 
.16 .11+ 1.11+ 
Non-Departmentalized •1+7 .51 
The "r" between total score on the Reading Capacity and Reading 
Achievement Tests for the Departmentalized group was #3U, with a "z” score 
equivalent of #35# The "r" between total score on the Reading Capacity 
and Reading Achievement Tests for the non-departmentalized group was ,1*7 
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with a "z" score équivalait of .51* The difference between the two "z's" 
was .16 in favor of the non-departmentalized group, and the standard error 
of the difference between the two ”z1 s" was .lit. 
The "t" ratio was found to be l.lli. This "tw of l.llj was not sig¬ 
nificant for it was less than 2.58 at the one per cent level of confidence. 
Therefore, the difference between the two "r's" for total score on the 
Reading Capacity and Reading Achievement Tests was not statistically sig¬ 
nificant. 
Data on Interest and Activities 
Introductory Statement.—This section of the report on this re¬ 
search will present the data on responses to the Kopel-Witty Report on 
Pupil Interests and Activities. They are indicated for the thirty depart¬ 
mentalized and thirty non-departmentalized fifth grade pupils and are found 
in Tables k2 through U5. 
The Humber and percentage of Pupils Expressing Recreational Acti¬ 
vities on the Kopel-Witty Report on Pupils Interests and Activities.—The 
data on interest expressed in recreational activities on the Kopel-Witty 
Report on Pupils Interests and Activities are presented in TahLe U.2 for the 
thirty departmentalized and thirty non-departmentalized fifth grade pupils. 
Departmentalized Group.—These pupils' interests in recreational 
activities ranged fran a low of 12 or UO.OO per cent on Running Races to 
a high of 30 or 100.00 per cent on Watching Television, Picniking, and 
Going to Movies. Other activities in which a low interest was expressed 
were 13 or U3*33 per cent on Officer of Club, 16 or 53*33 per cent on 
Hiking, and 17 or 56.67 per cent on Skating. Other activities in which 
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TABLE U2 




Area Number Per Cent Number Per Cent 
Swimming 23 76.67 26 86.67 
Playing Marbles 26 86.67 22 73.33 
Listening to Stories 28 93.33 23 76.67 
Running Races 12 Uo.oo 16 53.33 
Watching Television 30 100.00 20 66.67 
Listening to Radio 23 76.67 17 56.67 
Dancing 22 73.33 19 63.33 
Picniking 30 100.00 23 76.67 
Going to Parties 27 90.00 21 70.00 
Hiking 16 53.33 17 56.67 
Skating 17 56.67 20 66.67 
Going to Scout Meetings 20 66.67 13 U3.33 
Going to Sunday School 21 70.00 20 66.67 
Officer of a Club 13 U3.33 10 33.33 
Going to Movies 30 100.00 23 76.67 
Watching Athletic Sports 2b 80.00 18 60.00 
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a high interest was expressed were 28 or 93*33 per cent on Listening to 
Stories, 27 or 90*00 per cent on going to parties and 26 or 86.67 per 
cent on playing marbles. 
Non-departmentalized Group.—These pupils1 interest in recreational 
activities ranged from a low of 10 or 33*33 per cent on officer of a club 
to 26 or 86.67 per cent on swimming. 0tha~ acticities in which a low in¬ 
terest was expressed were 16 or 53.33 per cent on Running Races and 17 or 
56.67 per cent on Listening to Radio and Hiking. Other activities in 
which a high interest was expressed were 23 or 76.67 per cent on Listening 
to Stories, Picniking, and going to the movies. 
Summary.—Recreational activities in which both groups showed low 
interests were officer of a club, running races, and hiking. The activi¬ 
ties in which both groups showed high interest were picniking, going to 
movies, and listening to stories. 
The Humber and percentage of pupils Sxpressing Interest in Reading 
Materials on the Kopel-Witty Report on Pupils Interests and Activities.— 
The data on interest expressed on reading materials on the Kopel-Witty 
Report on Pupils Interests and Activities are presented in Table 1*3 for 
the thirty departmentalized and thirty non-depa rtmentalized fifth grade 
pupils. 
Departmentalized Group.—These pupils interest in reading materials 
ranged from a low of 8 or 26.67 per cent on biographies to a high of 28 or 
93*33 per cent on detectives, 12 or 1*0.00 per cent on patriotism, and 13 
or 1*3.33 per cent on nature. Other areas in which high interest was 
registered were 21 or 70.00 per cent on nystery, 20 or 66.67 per cent on 
school life, and 19 or 63.33 per cent on adventure. 
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TABLE U3 




Area Number Per Cent Number Per Cent 
Adventure 19 63.33 17 56.67 
Nature 13 U3.33 15 50.00 
School Life 20 66.6U 25 83.33 
Outdoor Games 28 93.33 22 73.33 
Mystery 21 70.00 2h 80.00 
Animals 17 56.67 15 50.00 
Patroitism 12 Uo.oo 15 50.00 
Detectives 10 33.33 15 50.00 
Biographies 8 26.67 11 36.67 
83 
N on -Dep artme nt al iz e d Group.—These pupils interest in reading 
materials ranged from a low of 11 or 36.67 per cent on biographies to a 
high of 25 or 83*33 per cent on school life. Other areas in which low 
interest was registered were 15 or 50.00 per cent on the areas of nature, 
animals, patriotism and detectives. Other areas in which high interest 
was registered were 2h or 80.00 per cent on mystery, 22 or 73.33 per cent 
on outdoor games, and 17 or 56.67 per cent on adventure. 
Summary.—Reading materials in areas which both groups showed low 
interest were biographies, detectives, patriotism, and nature. The areas 
in which both groups showed high interest were outdoor games, mystery, 
school life, and adventure. 
The Number and Percentage of Pupils Expressing Interest in Sports 
on the Kopel-Witty Report on Pupils Interest and Activities.—The data on 
interest expressed in sports on the Kopel-Witty Report on Pupils Interest 
and Activities are presented in Table lj.li for the thirty non-departmentalized 
fifth grade pupils. 
Departmentalized Group.—These pupils' interest in sports ranged 
from a low of 7 or 23.33 per cent on playing football to a high of 26 or 
86.67 per cent on playing volley ball. Other sports in which a low in¬ 
terest was registered were 8 or 26.67 per cent on hunting, and 12 or UO.OO 
per cent on playing baseball and on playing tennis. Other sports in which 
high interest was registered were 21 or 70.00 per cent on fishing, 16 or 
53*33 per cent on playing basketball and 15 or 50.00 per cent on playing 
softball. 
Non-DepartmentaLized Group.—These pupils interest in sports ranged 
from a low of 5 or 16.67 per cent on hunting to a high of 21 or 70.00 per 
TABLE l|ii 









Playing Football 7 23.33 11 36.67 
Playing Baseball 12 HO.OO 15 50.00 
Playing Softball 15 5o.oo 19 63.33 
Playing Basketball 16 53.33 18 60.00 
Hunting 8 26.67 5 16.67 
Fishing 21 70.00 15 50.00 
Playing Tennis 12 HO .00 17 56.67 
Playing Volley Ball 26 86.67 21 70.00 
Playing Ping Pong 13 U3.33 15 50.00 
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cent on playing volley ball, Other sports in which low interest was 
registered were 11 or 36.67 per cent on playing football and 15 or 50*00 
per cait on playing baseball, on fishing, and on playing ping pong. Other 
sports in which high interest was registered were 19 or 63.33 per cent on 
playing softball, 18 or 60.00 per cent on playing basketball, and 17 or 56.67 
per cent on playing tennis. 
Summary.—Sports in which both groups showed low interest were 
playing football, playing baseball and hunting. Those in which both groups 
showed high interest were playing volleyball, playing basketball and play¬ 
ing softball. 
The Humber and Percentage of Pupils Expressing Interest in Hobbies 
on the Kopel-Wjtty Report on Pupils Interests and Activities.--The data 
on interest expressed in hobbies on the Kopel-Witty Report on Pupils In¬ 
terests and Activities are presented in Table 1*5 for the thirty depart¬ 
mentalized and thirty non-departmentalized fifth grade pupils. 
Departmentalized Group.—These pupils interest in hobbies ranged 
from a low of 2 or 6.67 per cent on knitting to a high of 29 or 96.67 per 
cent on modeling on clay. Other hobcies in which low interest was regis¬ 
tered were 3 or 10.00 on crocheting, 5 or 16.67 per cent on weaving, and 
8 or 26.67 per cent on esqperimenting with chemistry sets. Other hobbies 
in which high interest was registered were 25 or 83.33 per cent on painting, 
23 or 76.67 per cent on collecting things and 21 or 70.00 per cent on draw¬ 
ing. 
Non-departmentalized group.—These pupils interest in hobbies 
ranged from a low of 2 or 6.67 per cent on weaving to a high of 25 or 
83.33 per cent on collecting things. Other hobbies in which low interest 
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TABLE U5 




Activities Number Per Cent Number Per Cent 
Painting 25 83.33 20 66.67 
Crocheting 3 10.00 5 16.67 
Knitting 2 6.67 3 10.00 
Weaving 5 16.67 2 6.67 
Using Hammer, Saw and 
Nails 12 Uo.oo lU 1*6.67 
Modeling on Clay 29 96.67 22 73.33 
Cooking 20 66.67 23 76.67 
Drawing 21 70.00 17 56.67 
Collecting 23 76.67 25 83.33 
Gardening 10 33.33 12 UO.OO 
Experimenting with 
Chemistry Sets 8 26.67 10 33.33 
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was registered were 3 or 10.00 per cent on knitting, 5 or 16.67 per cent 
on crocheting, and 10 or 33*33 per cent on experimenting with chemistry 
sets, tether hobbies in which high interest was registered were 23 or 76.67 
per cent on painting. 
Summary .—Hobbies in which both groups showed low interest were 
weaving, knitting, cocheting, and experimenting with chemistry sets. Those 
in which both groups showed high interest were modeling on clay, collecting 
things, and painting. 
CHAPTER III 
SUMMARY, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS 
It should be the basic function of every school to provide all boys 
and girls with appropriate learning experiences that will enable them to 
behave as contributing citizens at every stage of growth and development. 
This should take into account the social order in which they now live and the 
one in which they are likely to live. 
Reading is a series of experiences which are as much a part of one's 
everyday living as seeing, hearing, smelling and tasting. These experiences 
deal with the solving of problems, with the spending of leisure time, with 
the development of widening interests, with the cultivation of extensive and 
varied tastes, and more important still, these experiences promote the for¬ 
mation of opinions, attitudes, and points of view. Pupils look to the 
teacher for guidance in these learning experiences, therefore, the first 
task of the teacher is to get to know the common interests and the individual 
interests of the pupils in her class in order to give successful leadership 
in reading activities. With this in mind the writer feels that this study 
should be made to find the relationship between reading abilities, interests 
and activities of the fifth grade pupils in a departmentalized school and a 
non-departmentalized school. Many techniques and instruments have been de¬ 




The major problem of this research was concerned with a comparative 
analysis and interpretation of the data on the performance levels of the 
thirty departmentalized and thirty non-departmentalized fifth grade pupils, 
1958-1959 with reference to aspects of statistical treatment, to-wit: 
1. Measures of central tendency, variability, reliability, and 
•'norms" of the performance of the departmentalized and non- 
departmentalized groups on the data gathering instruments. 
2. Measure of the significance of the difference between the per¬ 
formances of the departmentalized and non-departmentalized 
groups. 
3. Measures of the significance of the correlations paired variables 
among the three reading tests for the departmentalized and non- 
departmentalized groups* 
U. Measure of the significance of the difference between the 
correlations of paired variables on the three reading tests 
for the departmentalized and non-departmentalized groups. 
5. Measures of the interest and activities of the departmentalized 
and non-departmentalized groups. 
More specifically, this study has sought to determine to what extent 
the performances of the departmentalized and non-departmentalized groups 
compare in reading, interest, and activities. 
The locale of this study was the two schools participating in this 
research, namely; Ada Jones Banks and the George Washington Carver Schools 
of Macon, Georgia. The population is 1.125 with a staff of thirty-one 
teachers; whereas the Carver School is situated in the Southwest section of 
Macon, with a staff of sixteen teachers and a school population of 570. 
The following procedural steps were used to achieve the purpose of 
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of this study: 
1. The necessary permission from the proper school officials was 
approved. 
2. The literature pertinent to this study was reviewed, summarized 
and presented to finish the thesis copy. 
3. The standardized tests and interest inventory described as 
Materials were administered to subjects involved in this study. 
U. The data collected were assembled, tabulated, analyzed and 
interpreted by tables in Chapter II of this study. 
3>. The findings were summarized, conclusions were drawn and re¬ 
commendations formulated in Chapter III of the thesis copy. 
The method of research was the descriptive survey, utilizing the 
specific techniques of testing through the following instruments : 
1. The Durrell-Sullivan Reading Avhievement and Reading Capacity 
Tests 
2. Gilmore Oral Reading Test 
3. Witty-Kopel Interest Inventory 
The related literature pertinent to the problem inherent in this study 
was condensed and presented in the following statements: 
1. Children's interests and activities are avenues by which the 
teaching of reading can be enhanced. 
2. Effective use of standardized test, informal interviews, obser¬ 
vations and interest inventories are the best measures and 
techniques for estimating a child's true ability. 
3. Adequate interpretation of tests is essential for best results 
in efforts to teach reading effectively. 
4. It is important to ascertain the area in which a child needs 
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to read, if his pattern of growth is to be guided effectively. 
Reading interests are closely related to the general purpose 
and favorite activities of young people. 
6. All schools should develop a reading program to include basic 
activities which will enrich experience, facilitate adjustment 
and at the same time foster development of certain abilities 
upon which successful reading depends. 
Summary of Findings.— The summary of the data is presented under 
separate and appropriate captions in the paragraph which follows: 
Achievement Levels on Gilmore Oral Reading Test for the Departmentalized 
and Non-Departmentalized Fifth Grade Pupils »■—Achievement Levels in Accuracy 
for the Departmentalized and Mon-Departmentalized Pupils in the Fifth Grade.-- 
On the variable of accuracy in oral reading the following measures were 
obtained: For the departmentalized pupils a mean of 63.90, a standard 
deviation of 11.30, a standard error of the mean of 2.10 and a grade place¬ 
ment of 9.1+ whereas, for the non-departmentalized pupils a mean of 96.00 
indicating a grade placement of 7.2, a standard deviation of 9.10 and a 
standard error of the mean of 1.69. The two groups showed a difference be¬ 
tween the two means of 7.90 to indicate a "t1* of 2.78. 
In oral reading comprehension the following results were noted: for the 
departmentalized pupils a mean of 32.90 indicating a grade placement of 9.7, 
a standard deviation of 9.97, and a standard error of the mean of 1.11, 
whereas for the non-departmentalized pupils a mean of 30.1+0 indicating a 
grade placement of £.1, a standard error of the mean .81+. The two groups 
showed a difference between the two means of 2.10 to indicate a ntn of 1.9l 
which was not significant. 
Achievement Levels on the Durrell-Sullivan Reading Capacity Test for 
TABLE 1*6 
SUMMARY OF RAW-SCORE DATA AS OBTAINED BY THE THIRTY DEPARTMENTALIZED AND THIRTY NON- 
DEPARTMENTALIZED FIFTH GRADE PUPIIS 
Combined Group Departmentalized Non-Departmentalized 
Mean S.D. S.E. G.P. Mean S.D. S.E. G.P. Mean S.D. S.E. G.P. 
Oral Reading 
Accuracy 57.92 11.32 1.1*7 7.7 53.00 10.25 1.90 8.6 1*8.65 7.85 1.1*6 7.2 
Comprehension 31.1*5 5.1*9 .71 5.3 52.15 10.95 2.03 5.7 1*8.85 8.90 1.65 5.3 
Reading Capacity 
Test 
Word Meaning 3k. 60 7.36 1.02 1*.3 50.85 9.80 1.82 1*.3 1*8.85 9.10 1.69 1*.2 
Paragraph 
Meaning 21.97 7.86 1.02 3.1* 58.oo 9.50 1.76 l*.o 1*2.15 1*.85 .90 2.8 




Word Meaning 30.00 9.21* 1.20 U.3 52.33 10.30 1.91 1*.5 1*7.85 7.75 1.1*1* l*.l 
Paragraph 
Meaning ll*. 65 7.71* 1.01 l*.o 52.00 11.25 2.09 l*.i 1*7.15 !*.95 .92 3.5 
Total Score 1*2.1*1 13.35 1.7U 1*.0 51*.5o 13.90 2.58 i*.l* 1*8.35 6.70 1.21* 3.9 
The Departmentalized and Non-Departmentalized Fifth Grade Pupils.— Achieve¬ 
ment Levels in Word Meaningon the variable of word meaning the following 
measures were obtained: For the departmentalized pupils a mean of 3U.81, 
indicating a grade placement of Iu3, a standard deviation of 7.26 and a 
standard error of the mean of 1.35, whereas, for the non-departmentalized 
pupils a mean of 33.61 indicating a grade-placement of U.2, a standard 
deviation of 6.U5, and a standard error of the mean of 1.19. The two groups 
showed a difference between the two mean of 1.20, to indicate a "t" of .67, 
which was not significant. 
Achievement levels in paragraph meaning,-on the variable of paragraph 
meaning the following measures were obtained: For the departmentalized pupils 
a mean of 28.36 indicating a grade-placement of U.0, a standard deviation 
of 5.50, and a standard error of the mean of 1.02; whereas, for the non- 
departmentalized pupils a mean of 15.56, indicating a grade-placement of 2.8, 
a standard deviation of 3.22, and a standard error of the mean of .60. 
The two groups showed a difference between the two means of 12.80 to indicate 
a "t" of 10.76 which was significant. 
Achievement Levels in Total Reading Capacité-thé following measures 
were obtained: For the departmentalized pupils a mean of 63.65 indicating a 
grade-placement of U.U, a standard deviation of 9.70, a standard error of 
the mean of 1.80; whereas, for the non-departmentalized pupils a mean of U9.50, 
indicating a grade-placement of 3.5, a standard deviation of 7.00, and a 
standard error of the mean of 1.30. The two groups showed a difference be¬ 
tween two means of 1U.1, to indicate a tttw of 5.3U which was significant. 
Achievement Levels on the Durrell-Sullivan Reading Achievement Test 
for the Departmentalized and Non-Departmentalized Fifth Grade Pupils.— 
Achievement Levels in Wordmeaning, Tables 16, 17, and 18 on the variables of 
TABLE U7 
SUMMARY OF DATA ON SIGNIFICANT DIFFERENCES BETWEEN SCORES OBTAINED ON THE 
GILMORE ORAL READING TEST, THE DURRELL-SULLIVAN READING CAPACITY 
AND READING ACHIEVEMENT TESTS BY THE THIRTY DEPARTMENTALIZED 








Oral Reading Test 
Accuracy 2.UO U.35 1.81 
Comprehension 2.62 3.30 1.26 
Reading Capacity Test 
Word Meaning 2.U8 2.00 .81 
Paragraph Meaning 1.98 15.85 8.03* 
Total Score 2.22 31.65 5.25* 
Reading Achievement Test 
Word Meaning 2.39 U.U8 1.87 
Paragraph Meaning 2.28 1*.85 2.13 
Total Score 2.68 6.15 2.30 
^Significant difference favors departmentalized group 
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word meaning the following measures were obtained: for the departmentalized 
pupils a mean of 32.00 indicating a grade-placement of U.5, a standard de¬ 
viation of 10.65, and a standard error of the mean,of 1.97} whereas, for 
the non-departmentalized pupils a mean of 28.00 indicating a grade-placement 
of U.l, a standard deviation of 6.72 and a standard error of the mean of 1.25. 
The two groups showed a difference between the two mean of U.00, to indicate 
a "t" of 1.87 which was not significant. 
Achievement levels in paragraph meaning,-Tables 19, 20, and 21 on the 
variables of paragraph meaning the following measures were obtained: for the 
departmentalized pupils a mean of 17.20 indicating a grade-placement of 3.2, 
a standard error of the mean of 1.72j whereas, for the non-departmentalized 
pupils a mean of 12.10 indicating a grade-placement of 2.8, a standard de¬ 
viation of U.32, and a standard error of the mean of .80. Two two groups 
showed a difference between the two means of 5.10, to indicate a "tw 
of 2.70 which was significant. 
Achievement levels in total reading achievements,-Table 22, 23, and 2U 
on the variable of total reading achievement the following measures were 
obtained: for the departmentalized pupils a mean of 55.00 indicating a 
grade-placement of U.7, a standard deviation of 18.85, and a standard error 
of the mean of 3.50; whereas, for the non-departmentalized pupils a mean 
of 39.50 to indicate a grade-placement of 3.9, a standard deviation of 9.U5, 
and a standard error of the mean of 1.75. The two groups showed a differ¬ 
ence between two means of 15.50 to indicate a nt“ of 3.96 which was not 
significant. 
Correlations for the Components of the Gilmore Oral Reading Test 
and the Durrell-Sullivan Reading Capacity and Achievement Tests.— 
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Correlation between the accuracy and comprehension on the oral reading for 
the departmentalized group, showed an "r" of .68, with a standard error of 
"rn of .10, and a "tw of 6.80, which was signigicant. Accuracy and compre¬ 
hension for the non-departmentalized group showed an "rM of .19, and a "t" 
of 3.00, which was significant. Word meaning and paragraph meaning on the 
reading capacity test for the departmentalized group showed an nr" of .U9, 
with a standard error of "r" of .lU, which was significant. Word meaning and 
paragraph meaning for the non-departmentalized group showed an wrw of .37, 
with a standard error of "r" of .16, and a "t1* of 2.31, which was not sig¬ 
nificant. Word meaningand total score for the departmentalized group showed 
an "r" of .89, sith a standard error of "rM of .0U, and a wtM of 22.29, 
which was significant. Word meaning and total score for the non-departmental¬ 
ized group showed an ,,r" of .71, with a standard error of "r" of .09, and 
a "t" of 7.89, which was significant. 
Correlation between paragraph meaning and total score for the de¬ 
partmentalized group, showed an "r** of .68, with a standard error of Hr" 
of .10, and a "t1* of 6.80, which was significant. The "r" for paragraph 
meaning and total score for the non-departmentalized group showed an "r" of .93, 
with a standard error of "r" of .13, and a "t” of U.08, which was significant. 
Word meaning and paragraph meaning on the reading achievement test for the 
departmentalized group showed an MrM of .69, with a standard error of "r" 
of .10, and a Htw of 6.90, which was significant. Word meaning and paragraph 
meaning for the non-departmentalized group showed an "r" of .19, with a 
standard error of "r" of .18 and a "t" of .83, which was not significant. 
Word meaning and total score for the departmentalized group showed an "r" of 
.89, with a standard error of 11 r" of .Oh, and a "t" of 22.29, which was 
significant. Word meaning and total score for the non-departmentalized 
TABLE H8 
SUMMARY OF THE CORRELATIONS AND STANDARD ERRORS FOR SCORES OBTAINED ON THE GILMORE ORAL READING 
TEST, AND THE DURRELL-SULLIVAN READING CAPACITY AND READING ACHIEVEMENT TESTS BY THE 
THIRTY DEPARTMENTALIZED AND THIRTY NON-DEPARTMENTAL FIFTH GRADE PUPILS 






Oral Reading Test 
Accuracy vs. Comprehension .68 .10 •H5 .15 
Reading Capacity Test 
Word Meaning vs. Paragraph Meaning •H9 an .37 .16 
Word Meaning vs. Total Score .89 .oH .71 .09 
Paragraph Meaning vs. Total Score .68 .10 .53 .13 
Reading Achievement Test 
Word Meaning vs. Paragraph Meaning .69 .10 -.15 .18 
Word Meaning vs. Total Score .89 .05 .99 .00 
Paragraph Meaning vs. Total Score .90 .oH .03 .18 
Oral Reading Test vs. Reading Capacity and 
Achievement Tests 
Accuracy vs. Total Score on Reading Capacity .ia .15 .11 .18 
Test 
Accuracy vs. Total Score on Reading Achievement 
Test .26 .17 •3H .16 
Comprehension vs. Total Score on Reading 
Capacity Test .Ho .16 .m .18 
Comprehension vs. Total Score on Reading 
Achievement Test .37 .16 .53 .13 
Reading Capacity Test vs. Reading Achievement Test 
Word Meaning .35 .16 .27 .17 
Paragraph Meaning .20 .18 .3H .16 
Total Score •3H .16 •H7 .1H 
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group showed an "r" of .97, with a syandard error of Mr" of .00 and a "t" 
index of 00, which was significant. 
Correlation between paragraph meaning and total score for the depart¬ 
mentalized group showed an "r'* of .90, with a standard error of Hrn of .0U, 
and a "t" of 2.50, viiich was significant. The "r" for paragraph meaning and 
total score for the non-departmentalized group showed an "r” of .03, with 
a standard error of "r" of .18, and a "t11 of .17, which was not significant. 
Correlations Between the Components of the Gilmore Oral Reading Test 
and Total Score on the Durrell-Sullivan Reading Capacity and Achievement 
Test.— Correlation between accuracy on the oral reading test and total score 
on the reading capacity test for the departmentalized group showed an "r” 
of .Ul, with a standard error of "rM of .15, and a "t" of 2.73, which was 
not significant. Accuracy and total score for the non-departmentalized group 
showed an "r" of .11, with a standard error of "r" of .18, and a ,*tM of .61, 
which was not significant. Accuracy and total score on the reading achieve¬ 
ment test for the departmentalized group showed an "r" of .26, with a standard 
error of ,,r" of .17, and a ntM of .70, which was not significant. Accuracy 
and total score for the non-departmentalized group showed an Mr" of .3U, 
with a standard error of "r" of .16, and a "t1* index of 2.12, which was not 
significant. Comp rehens ion on the oral reading test and total score on the 
reading capacity test for the departmentalized group showed an "r" of .1*0, 
with a standard error of ”ru of .16, and a "t" index of 2.50, which was not 
significant. Comprehension and total score for the non-departmentalized 
group showed an "r" of .11;, with a standard error of "r" of ,18, and a "t" 
index of .78, which was not significant. Correlation between comprehension 
and total score on the reading achievement test for the departmentalized group 
showed an "r" of .37, with a standard error of "r" of .16, and a *'tn index 
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of 2.31, which was not significant. Comprehension and total score for the non- 
departmentalized group showed an "r" of .53, with a standard error of "rM 
of .13, and a "t" index of k.08, which was not significant. 
Correlations Between Components of the Durrell-Sullivan Reading 
Capacity and Achievement Tests.--Correlation between the word meaning on the 
reading capacity and achievement tests for the departmentalized group showed 
an nr" of .35 with a standard error of "r" of .16, and a Mt" index of 2.19, 
which was not significant. Word meaning on the reading capacity and achieve¬ 
ment tests for the non-departmentalized group showed an "r1* of .27, with a 
standard error of "r” of .18, and a "t" index of 1.11, which was not signi¬ 
ficant. Paragraph meaning on the reading capacity and achievement tests for 
the non-departmentalized group showed an "r" of .3k, with a standard error 
of "r" of .16, and a ,,t,r of 2.12, which was not significant. Total score on 
the reading capacity and achievements tests for the departmentalized group 
showed an ,fr" of .3k, with a standard error of "r" of .16, and a "t" of 2.12, 
which was not significant. Total score on the reading capacity and achieve¬ 
ment tests for the non-departmentalized group showed an "r" of .k7, with a 
standard error of "r" of .lli, and a ,ft" index of 3.36, which was significant. 
Correlations of the Two "z’s" Obtained on Accuracy and Comprehension 
on the Oral Reading Test.— For accuracy and comprehension on the oral 
reading test the converted "s" for the departmentalized group was .83, for 
the non-departmentalized was .35, the standard error of the difference between 
the two ,,a*sn was ,1k, with a nt" of 2.50. 
Correlations of the Two "z *s" Obtained on Word Meaning and Paragraph Meaning 
on the Reading Capacity Test.— For word meaning and paragraph meaning on the 
reading capacity test the converted uzn for the departmentalized group was .5k, 
for the non-departmentalized group was .39. The difference on the "z’s" 
TABLE 1*9 
SUMMARY OF DATA ON SIGNIFICANT DIFFERENCES BETWEEN CORRELATIONS OF SCORES OBTAINED ON THE FILMORE 
ORAL READING TEST, THE DURRELL-SULLIVAN READING CAPACITY AND READING ACHIEVEMENT TESTS BY 
THE THIRTY DEPARTMENTALIZED AND THIRTY NON-DEPARTMENTALIZED FIFTH GRADE PUPILS 
Variables Yielding Respective 












Oral Reading Test 




-Ct • .35 .11* 2.50 
Reading Capacity Test 
Word Meaning and Paragraph Meaning .51* .39 .15 .11* 1.07 
Word Meaning and Total Score 1.1*2 .89 .53 .11* 3.79* 
Paragraph Meaning and Total Score .83 .59 .21* .11* 1.71 
Reading Achievement Test 
Word Meaning and Paragraph Meaning .85 .15 .70 .11* 5.00** 
Word Meaning and Total Score 1.1*2 2.65 1.23 .11* 8.78** 
Paragraph Meaning and Total Score 1.1*7 .03 1.1*1* .11* .28 
Oral Reading Test and Pleading Capacity 
and Achievement Tests 
Accuracy and Total Score on Reading 
Capacity Test .1*1* .11 .33 .11* 2.36 











Comprehension and Total Score on Reading 
Capacity Test .1*2 .11* .28 .Hi 2.00 
Comprehension and Total Score on Reading 
Achievement Test .39 .19 .20 .11* 1.1*3 
Reading Capacity and Reaching Achievement 
Tests 
Word Meaning .37 .28 .09 .11* .61* 
Paragraph Meaning .20 .35 .15 .11* 1.07 
Total Score .35 .51 .16 .11* 1.11* 
Significant differences in favor of the departmentalized group. 
•SB* 
Significant differences in favor of the non-departmentalized group. 
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was .15 and the standard error of the difference between the two "z's" 
was .lU with a nt" of 1.07. 
Correlations of the Two "z’s1* Obtained on Word Meaning and Total Score 
on the Reading Capacity Test.-»- For the word meaning and total score on the 
reading capacity test the converted "z" for the departmentalized group 
was 1.1+2, for the non-departmentalized group was .89. The difference of 
the "z’s" was .53, and a standard error of the difference between the two 
"z's" was .11+, with a ut" of 3.79. 
Correlations of the Two "z's11 Obtained on Paragraph Meaning and Total 
Score on the Reading Capacity Test.—For paragraph meaning and total score 
on the reading capacity test the converted Mz" for the departmentalized 
group was .83, for the non-departmentalized group was .59. The difference 
of the "z^" was .21+ and a standard error of the difference between the two 
"z's” was .lit, with a "t" of 1.71. 
Correlations of the Two "z^" Obtained on Word Meaning and Paragraph 
Meaning on the Reading Achievement Test.—For word meaning and paragraph 
meaning on the reading achievement test the converted Mz" for the department¬ 
alized group was .85, for the non-departmentalized group was .15. The dif¬ 
ference of the "z’s” was .70, the standard error of the difference between 
the two '‘z's” was .11+, with a "t" of 5.00 
Correlations of the Two “z^11 Obtained on Word Meaning and Total Score 
on the Reading Achievement Test.—For word meaning and total score on the 
reading achievement test the converted nzn for the departmentalized group 
was 1.1+2, for the non-departmentalized group was 2.65. The difference of 
the "z's" was 1.23, and the standard error of the difference between the two 
"z's” was .11+, with a »t" of 8.78. 
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TABLE 50 
SUMMARY OF DATA ON THE WITTY-KOPEL REPORT ON PUPILS INTEREST 
AND ACTIVITIES AS EXPRESSED BY THE THIRTY DEPARTMENTALIZED 
AND THIRTY NON-DEPARTMENTALIZED FIFTH GRADE PUPILS 
1958-1959 
Départi nentalized Non-Departmentalized 
Number Per Cent Number Per Cent 
Recreational Activities 
Picnicking 30 100.00 -T - 23 76.67 
Going to Movies 30 100.00 23 76.67 
Listening to Stories 28 93.33 23 76.67 
Officer of a Club 13 U3.33 10 33.33 
Running Races 12 UO.OO 16 53.33 
Hiking 16 53.33 17 56.67 
Reading Materials 
Outdoor Games 28 93.33 22 73.33 
Mystery 21 70.00 2U 80.00 
School Life 20 66.67 25 83.33 
Adventure 19 63.33 17 56.67 
Biographies 8 26.67 11 36.67 
Detectives 10 33.33 15 50.00 
Patriotism 12 UO.OO 15 50.00 
Nature 13 U3.33 15 50.00 
Sports 
Playing Volleyball 26 86.67 21 70.00 
Playing Basketball 16 53.33 18 60.00 
Playing Softball 15 50.00 19 63.33 
Playing Football 7 23.33 11 36.67 
Playing Baseball 12 UO.OO 15 50.00 
Hunting 8 26.67 5 16.67 
Hobbies 
Modeling on Clay 29 96.67 22 73.33 
Collecting Things 23 76.67 25 83.33 
Painting 25 83.33 20 66.67 
Weaving 5 16.67 2 6.67 
Knitting 2 6.67 3 10.00 
Crocheting 3 10.00 5 16.67 
Experimenting with 
Chemistry Sets 8 26.67 10 33.33 
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Correlations of the Two ltztslt Obtained on Paragraph Meaning and Total 
Score on the Reading Achievement Test.—For paragraph meaning and total score 
on the reading achievement test the converted "zu for the departmentalized 
group was 1.L.7, for the non-departmentalized group was .03. The difference 
of the "z’s" was l.UU, and the standard error of the difference between the 
two "z's1* was .lit., with a "t" of 10.28. 
Correlations on the Two "z's1* Obtained on Accuracy on the Oral Reading 
Test and Total Score on the Reading Capacity Test.— For accuracy the oral 
reading test and total score on the reading capacity test the converted "z" 
for the departmentalized group was .lilt, for the non-departmentalized group 
was .11. The difference of the "z 's" was .33, and the standard error of the 
difference between the two "z's" was .lh, with a "t" of 2.36. 
Correlations of the Two "z^1* Obtained on Accuracy on the Oral Reading 
Test and Total Score on the Reading Achievement Test, Table 36.—For accuracy 
on the oral reading test and total score on the reading achievement test the 
converted "z” for the departmentalized group was .27, for the non-department¬ 
alized group was .35. The difference of the two "z's" was .08, the standard 
error of the difference between the two ’’z’s'1 was .lli, with a ,,tlt of .57. 
Correlations of the Two "z1 s’* Obtained on Comprehension on the Oral 
Reading Test and Total Score on the Reading Capacity Test.—For comprehension 
the oral reading test and total score on the reading capacity test the con¬ 
verted "z" for the departmentalized group was .1*2, for the non-departmentalized 
group was .lit. The difference of the "z’s" was .28, and the standard error 
of the difference between the two '‘z's" was .lit., with a "t" of 2.00. 
Correlations of the Two 11 z 's11 Obtained on Comprehension on the Oral 
Reading Test and Total Score on the Reading Achievement Test.—For compre¬ 
hension on the oral reading test and total score on the reading achievement 
test the converted "z" for the departmentalized group was .39, for the non¬ 
department alized group was .99, The difference of the "z's" was .20, and 
the standard error of the difference between the two "z's" was .lU, with a 
"t" of 1.U3. 
Correlations of the Two "z's" Obtained on Word Meaning on the Reading 
Capacity and Achievement Test.— For word meaning on the reading capacity and 
achievement tests the converted "z" for the departmentalized group was .37, 
for the non-departmentalized group was .28. The difference of the "z's" 
was .09, and the standard error of the difference between the two "z's" 
was .l|i, with a "t" of .61;. 
Correlations of the Two "z's" Obtained on Paragraph Meaning on the 
Reading Capacity and Achievement Tests.—For paragraph meaning on the reading 
capacity and achievement tests the converted "z" for the departmentalized 
group was .20, for the non-departmentalized group was.35. The difference of 
the "z's1* was .15, with a standard error of the difference between the two 
"z's" was .11;, with a "t" of 1,07. 
Correlations of the Two "z's" Obtained on Total Score on the Reading 
Capacity and Achievement Tests.— For total score on the reading capacity 
and achievement tests the converted "z" for the departmentalized group was 
.35, for the non-departmentalized group was .51. The difference of the "z's" 
was .16 and the standard error of the difference between the two "z's was .lU, 
with a "t" of 1.1U. 
Pupil's Interests and Activities.— The data on interests and activities 
derived from use of the Witty-Kopel Inventory showed the following: 
1. Recreational activities in which both groups showed low interests 
were officers of a club, running caces, and hiking. The 
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activities in which both groups showed high interest were 
picnicking, going to movies, and listening to stories. 
2. Reading materials in areas which both groups showed low interest 
were biographies, detectives, patriotism, and nature. The 
areas in which both groups showed high interest were outdoor 
games, mystery, school life, and adventure* 
3. Sports in which both groups showed low interest were playing 
football, playing baseball, aid hunting. Those in which both 
groups showed interest were playing volleyball, playing basket¬ 
ball and playing softball. 
il. Hobbies in which both groups showed low interest were weaving, 
knitting, corcheting and experimenting with chemistry sets. 
Those in which both groups showed high interest were modeling 
on clay, collecting things, and painting. 
Conclusions.— The findings of this study warrant that certain con¬ 
clusions be drawn. They are given in the following statements: 
1. The pupils were achieving above the level expected of them in 
oral reading. 
2. The reading capacity of the pupils was below the level of ex¬ 
pectancy, 
3. The reading achievement of the pupils was below the level of 
expectancy. 
U. The reading achievement of pupils taught in departmentalized 
schools did not differesignificantly from that of pupils in 
the non-departmentalized schools. 
5. Pupils in departmentalized and non-departmentalized schools 
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shared similar interests and engaged in similar activities. 
6. In general there were no significant differences between 
reading abilities and interests and activities in the pupils 
studied in these two schools. 
7. Both groups had some interest in recreation, reading materials, 
sports and hobbies. 
Implications.— The findings and conclusions of this study warrant 
drawings of certain implications given in the statements that follow: 
1. Pupils in both schools seem to read and comprehend better when 
reading aloud than when reading silently. 
2. Achievement in reading was not affected by pupils' being in a 
departmentalized or non-departmentalized school; hence, neither 
school appeared to be superior in the development of skills 
and interests measured in this study. 
3. Achievement in the various aspects of reading is developed more 
uniformly by pupils taught in a departmentalized school. 
U. Being taught in a departmentalized or non-departmentalized 
school did not reliably affect the difference in the corres¬ 
ponding aspects of reading. This may imply a need for re¬ 
evaluating the special features usually attributed to the 
respective school organization. 
5. Since interest and activities were not functions of the kinds 
of schools that pupils attend, the same kind of appraisal may 
be needed in this area. 
Recommendations.— The interpretations of the findings, conclusions, 
and implications of the data of this study warrant that the following 
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recommendations be madeî 
1. The elementary schools of Bibb County ought to study their 
organization to determine the merits of departmentalization, 
especially in the middle grades. 
2. Teachers and administrators should keep records of data 
collected by various techniques and instruments if the reading 
programs are to be increasingly effective in the evaluation 
of two schools. 
3. Teachers of the two schools involved in this study should give 
serious consideration to formulating reading experiences 
which will improve pupils' ability to read silently. 
U. Special effort should be made to motivate pupils to achieve 
levels which their measured capacity indicates. 
5. Considerable study should be given to appropriate emphasis on 
silent and oral reading. 
6. The two schools involved in this study should give more 
attention or guide pupils into developing interest in a 
greater variety of activities. 
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Durrell-Sullivan : Read. Capacity : Inter. A 
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Durrell-Sullivan : Read. Capacity : Inter. A 
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TEST 2. PARAGRAPH MEANING 
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Durrell-Suliivan : Read. Capacity : Inter. A 
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Durrell-Sullivan : Read. Capacity : Inter. A 
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INTERMEDIATE TEST: FORM A 
For Grades 3 to 6 
Name Grade Teacher Boy or girl 
Age When is your next birthday ? How old will you be then ?.. 








1. Word Meaning 




4. Written Recall Rating 
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Durrell-Sullivan : Read. Achievem’t : Inter. A 
_ , TEST 1. WORD MEANING 
Samples. t 
An apple is a kind of— 1 paint 2 metal 3 animal 4 fruit 5 chair..!; 
Large means — 1 angry 2 big 3 hurt 4 little 5 like  II II y y : ; 
To shut means to— 1 help 2 give 3 take 4 run 5 close. H y y y y 
1. A dog is an — 1 answer 2 elephant 3 animal 4 excuse 5 
1 








: : : : 
2. A robin is a — 1 crow 2 bird 3 bug 4 flower 5 leaf ... . H : : ii y y ii 
3. To bring is to - - 1 find 2 carry 3 think 4 lose 5 fall . . .  II y !: : : H y 
4. Small means — 1 hurry 2 large 3 little 4 like 5 help . . . y ü y y i i 
3 
!i 
6. To fall is to— 1 pay 2 lift 3 touch 4 drop 5 face  
1 
6. To bake is to— 1 break 2 lose 3 cook 4 speak 5 copy  
1 
7. A dollar is — 1 copper 2 money 3 business 4 healthy 5 clothing ! ! 
1 
8. A voice is used to — 1 clamp 2 speak 3 point 4 write 5 mark . .. j j 
1 
9. A potato is a— 1 song 2 planet 3 vegetable 4 table 5 postman. ,|j 
1 
10. Beef is a kind of — 1 horse 2 boat 3 maze 4 ranch 5 meat  
11. To chop means— 1 roll 2 note 3 come 4 chide 5 cut  
1 
12. If a thing is above, it is— 1 glad 2 pleasant 3 short 4 higher 5 between;; 
1 
13. A thing that is bent is— 1 warm 2 sharp 3 crooked 4 straight 5 tight...!; 
1 
14. Travel means— 1 trouble 2 journey 3 serious 4 prepare 5 junction..;; 
15. Oil is used for— 1 fuel 2 water 3 fun 4 writing 5 presents.. II 
16. Quarrel means— 1 stop 2 travel 3 fight 4 forget 5 throw  
1 
17. A hall is a— 1 horn 2 road 3 tooth 4 room 5 field  
1 
18. An island is surrounded by— 1 sugar 2 gardens 3 earth 4 salad 5 water!! 
1 
19. Remain means— 1 ride 2 measure 3 happen 4 stay 5 accompany . 
1 
20. Salt is used on — 1 holidays 2 water 3 food 4 birds 5 flowers . .H 
1 
21. Marriage means— 1 image 2 civil 3 bitter 4 obtain 5 wedding . .;; 
1 
22. A carpenter makes things of — 1 iron 2 stone 3 cement 4 wood 5 grass j ! 
1 
23. A maid is a— 1 smile 2 father 3 girl 4 heart 5 fruit  
1 
24. A palace is a— 1 crown 2 storm 3 land 4 building 5 policeman..!! 
1 
26. A helmet is worn on the— 1 knees 2 breast 3 feet 4 elbows 5 head!j 
f 2 1 
Il II II 
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26. When you miss school, you are— 1 tardy 2 absent 3 present 4 taught 5 fair jj 
1 
27. A person is alone who is without — 1 money 2 food 3 company 4 shelter 5 danger j j 
1 
28. A stomach is part of the— 1 sea 2 sky 3 body 4 country 5 world jj 
1 
29. A man’s daughter is his— 1 parent 2 child 3 sister 4 son 5 niece... jj 
30. Ill means— 1 sick 2 hungry 3 well 4 safe 5 sorry  
1 
31. Excellent means very— 1 weak 2 good 3 happy 4 poor 5 tired. .jj 
1 
32. A hive is for— 1 oil 2 school 3 robbers 4 peaches 5 bees  
1 
33. To tumble is to— 1 type 2 ask 3 knock 4 fall 5 tickle  
1 
34. A grandparent is an— 1 antagonist 2 elephant 3 ancestor 4 impostor 5 umpire M 
1 
35. A smell is an — 1 amount 2 answer 3 office 4 odor 5 idea  
1 
36. An elm is a— 1 mold 2 helm 3 bug 4 tree 5 tool  
1 
37. A mule is a— 1 splinter 2 pearl 3 beast 4 ditch 5 handle  
1 
38. Costly things are— 1 expensive 2 pliant 3 scorched 4 liberal 5 domestic jj 
39. An author is a— 1 patron 2 policeman 3 statesman 4 treasurer 5 writer jj 
1 
40. A mayor is an— 1 expert 2 animal 3 invalid 4 umbrella 5 official jj 
1 
41. A zone is a — 1 number 2 stepson 3 region 4 sliver 5 habit... .jj 
1 
42. To injure is to — 1 slump 2 insure 3 wound 4 sell 5 splash .. 
1 
43. To rouse means to — 1 waken 2 rule 3 roast 4 throw 5 love . . jj 
1 
44. Mild means— 1 gentle 2 price 3 wild 4 new 5 behind  
1 
46. Wicked means— 1 generous 2 grateful 3 unselfish 4 evil 5 brilliant jj 
1 
46. To make preparations is to get — lover 2 measles 3 ready 4 upon 5 cloudy jj 
1 
47. A selection is a — 1 bullet 2 capital 3 desire 4 choice 5 folder.. j j 
1 
48. To tour is to— 1 prepare 2 toast 3 lean 4 travel 5 trust  
1 
49. Twinkle means— 1 wrinkle 2 ringing 3 pitiful 4 glisten 5 feeble jj 
1 
50. Coarse cloth is— 1 smooth 2 fine 3 rough 4 cold 5 short  
1 
61. A bough is a — 1 limb 2 leaf 3 pail 4 crest 5 trunk  
1 
52. 1 o welcome means to— 1 endure 2 persist 3 receive 4 believe 5 practice jj 
[ 3 1 
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A blunt thing is— 1 dull 2 sharp 3 disagreeable 4 black 5 thin 
3 
Circular means— 1 careless 2 familiar 3 round 4 square 5 jealous j I 
1 
Skillful means— 1 laborious 2 excited 3 radical 4 expert 5 kindly jj 
1 
Interior means— 1 inferior 2 above 3 empty 4 dreary 5 inside., jj 
1 
Stupid means— 1 studious 2 false 3 stylish 4 cowardly 5 dull, .jj 
1 
To surrender is to— 1 surround 2 soften 3 colonize 4 yield 5 dance., jj 
1 
Destruction causes — 1 discipline 2 ruin 3 government 4 scandal 5 satisfaction jj 
1 
To convince means to — 1 declare 2 design 3 combine 4 nourish 5 persuade jj 
1 
A sign is an — 1 offering 2 agreement 3 acquaintance 4 indication 5 address jj 
1 
A portion is a — 1 gate 2 home 3 wall 4 riddle 5 share  
1 
To overcome is to — 1 discover 2 happen 3 anticipate 4 defeat 5 worry jj 
1 
An insult is an — 1 instinct 2 insertion 3 announcement 4 embrace 5 offense jj 
1 
To confirm is to make — 1 angry 2 equal 3 trouble 4 certain 5 time j j 
1 
Valiant means— 1 valid 2 lenient 3 brave 4 royal 5 loyal  
!! !! 
To kindle means to — 1 pick 2 range 3 light 4 soil 5 assist . .. .jj 
1 
Abrupt means— 1 exclude 2 neutral 3 recent 4 sudden 5 rugged jj 
’ 1 
Fatigue means— 1 fatal 2 faithful 3 conflict 4 dodge 5 weariness j| 
1 
A durable thing is — 1 fantastic 2 courteous 3 modified 4 lasting 5 moist N 
i 
Fourscore is the same as— 1 fourteen 2 fortnight 3 eighty 4 twenty 5 four ; ; 
1 
To ratify is to— 1 confuse 2 approve 3 assist 4 report 5 poison jj 
12 3 
To rebel is to— 1 realize 2 pledge 3 justify 4 resist 5 flourish .jj 
1 2 3 
Sullen means— 1 sultry 2 satisfied 3 credulous 4 harmful 5 surly jj 
12 3 4 
Probability means— 1 disheveled 2 originality 3 likelihood 4 sincerity 5 enthusiasm jj 
Score  
r l 
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TEST 2. PARAGRAPH MEANING 
Sample. 
One warm, sunny day Helen and her brother went on a trip to the beach. 
Their mother and aunt went with them. They took their bathing suits so that 
they could all go into the water. When noontime came, they had lunch on 
the sand. After lunch the children gathered sea shells. They saw a starfish 
and some funny little crabs. 
A. What did Helen and her brother do ? 
1 went to see their aunt 2 went to the seashore 3 went on a train 1234s 
4 went for crabs 5 went fishing  | 
B. The weather was — 12345 
1 quiet 2 funny 3 fair 4 gloomy 5 rainy  il 
C. The best name for this story is — 
1 Helen and Her Aunt 2 Gathering Shells 3 Eating Lunch Outdoors 12345 
4 One Warm Day 5 A Trip to the Beach  
I 
Mary and John go to camp as soon as school closes in the summer. They go 
on the train and stay until it is time for school to open again in the fall. They 
have a happy time at camp because there are many other boys and girls there 
too. They ride, swim, and play games together every day. 
1. When do Mary and John go to camp ? 
1 before school 2 when school is over 3 
5 every day  
2. Which word tells what kind of a time the children 
1 lonesome 2 sad 3 joyous 4 funny 
in the fall 4 when school starts 12345 
have at camp ? 1234» 
5 weary M N ii ii ii 
3. How do the children travel to camp ? 12345 
1 on a train 2 on a bus 3 in an automobile 4 on a car 5 in an airplane . .ii 
4. The best name for this story would be — 
1 Close of School 2 Playing Games 3 A Trip on the Train 
4 A Summer at Camp 5 The Boys at Camp    
5 
6. Mary and John enjoy camp life because they — 
1 are glad to be away for the summer 2 like the ride on the train 
3 are glad to be out of school 4 like to study nature 12345 
5 have fun playing games with the other children || 
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Jack had a new fish line. His father took him fishing in a little brook at the 
back of his grandfather’s house. Jack was the first to feel a bite. There was 
a strong pull at his line. He tried hard to pull the fish out of the water, but 
it pulled so hard his father had to help him. He was happy when he saw his 
fish lying on the grass near the stream. 
6. Jack went — 
1 to his grandfather’s house 2 into the water 3 fishing with his father 
4 to buy a fish line 5 to the ocean to fish  
5 
7. The fish — 
1 helped 2 struggled 3 ate 4 tried 5 fell  
5 
8. Jack tried to — 
1 fish near the stream 
4 put fish in the brook 
2 pull his father back 3 land his own fish 123*» 
5 lie on the grass jj jj 
9. The best name for this story is — 
1 A Trip to Grandfather’s 2 Catching Some Fish 3 Jack’s Fishing Trip 
4 Buying a New Fish Line 5 How Father Fished  
8 
10. Jack enjoyed his trip because — 
1 the fish got away 2 the brook was near grandfather’s 
4 he went to a stream 5 his father helped him  
3 he caught a fine fish 1234s 
m 
In the cold northlands many animals go to sleep for the whole winter. They 
have to store up enough fat on their bodies in the summertime to last them all 
winter while they are sleeping. These animals grow huge in the summer. 
Bears, which are among the animals which sleep all winter, get so large in the 
summer that they can hardly move about. All these animals which sleep 
during the winter crawl into caves or hollow trees when winter nears and stay 
until spring comes once more. When they come out, they are very thin and 
are starving. 
11. How do the animals which sleep through the winter get their winter food ? 
1 by carrying their food in with them 2 by getting fat in summer 
3 by coming out for food as they need it 4 by eating the bark of trees 1 2 
5 by living on small animals jj 
12. The climate where these animals live is very — 1 2 
1 windy 2 warm 3 breezy 4 cold 5 hot  
13. How do the animals look when they come out of the cave ? 
1 huge and fat 2 lean and hungry 3 thin and tired 4 large and strong 1234s 
5 huge and starving jj jj jj jj 
14. The best title for this story would be — 
1 Bears Which Go into Caves 2 Thin and Hungry Animals 
3 Animals Which Sleep through the Winter 4 Large Animals Sleep in Winter 12345 
5 While They Are Sleeping  
16. The animals which sleep through the winter make winter dens — 
1 in the summertime 2 in the open woods 3 when spring comes 1234s 
4 in caverns or hollow logs 5 while they are sleeping  
[ 6 ] 
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IV 
The St. Bernards are among the bravest of dogs. They are large and very 
strong. In Switzerland these dogs are trained to go out and find travelers who 
are lost in the snowdrifts on the high mountains. A first-aid kit containing food 
and medicine is hung about their necks, and a warm blanket is strapped on their 
backs. When they find worn-out travelers, they dig them out of the snow and 
help them if they are awake and able to move. If the traveler is injured and 
helpless, the dog is trained to go back to the town below and bring aid. Many 
lives are saved every year by these fearless animals. 
16. What is the most valuable thing that St. Bernard dogs do ? 
1 They can climb over snowdrifts. 2 They are good mountain climbers. 
3 hey are trained to rescue lost travelers. 4 They are large and strong. 12345 
5 They carry first-aid kits  
17. The St. Bernard dog is — 12345 
1 cowardly 2 speedy 3 courageous 4 rough 5 fierce  
18. How does the dog assist worn-out travelers ? 
1 by digging large holes in the snow 2 by climbing the drifts to the traveler 123.5 
3 by bringing first aid 4 by covering him with a blanket 5 by his great strength M 
19. The best title for this story is — 
1 Training Dogs 2 The Heroic St. Bernard 3 A Strange St. Bernard Dog 12345 
4 People Lost in Mountains 5 Traveling through Snowdrifts  
20. What do the dogs do for the travelers they cannot help ? 1 stand the man on his feet 
2 give him food and medicine 3 return to the village for id 12345 
4 carry him down the mountain 5 give him the first-aid kit  
 7-^ 
The camel possesses a most uncommon body, which almost seems made to 
order for the many purposes he fills in the life of the desert people. His mouth 
is peculiarly fitted for securing food. The strong membrane and powerful 
teeth enable him to tear off the dry shrubs and stiff, prickly cactus of the desert. 
His huge nostrils allow him to breathe deeply. They close tightly when a sand¬ 
storm arises, thus shutting out the choking sands. His hump, a mere lump of 
fat, is of great use if food fails, for he can obtain nourishment from it for many 
days. He is also provided with inside reservoirs which hold enough water to 
last him for four or five days. Unfortunately the camel is dull. To kneel down 
at a given signal is about the only trick he ever learns. Although the camel is 
homely he is nevertheless valuable, for without him many portions of the earth 
would remain untraveled. 
21. The camel is — 1 more intelligent than the horse 2 capable of learning a great deal 12345 
3 rather unintelligent 4 poorly taught 5 friendly and intelligent  
22. The body of the camel is — 
1 unfortunate 2 unusual 3 graceful 4 evil 5 inspiring  
23. The mouth of the camel — 1 is harmed by thorny cactus 2 is small and tough 
3 is well suited for procuring food 4 tightens when a sandstorm arises 12345 
5 provides an inside reservoir  ii jj 
24. The best title for this story is — 1 The Homely Body of the Camel 
2 Why the Camel Is Useful 3 The Stupidity of the Camel 12345 
4 Sandstorms on the Desert 5 How the Camel Eats  
26. The camel is — 1 unsuited for desert travel 2 helpless in a sandstorm 12345 
3 a tricky animal 4 well adapted for desert travel 5 friendly and intelligent .. jj 
I 7 1 





Bill vaulted the fence into the corral and faced the bucking pony. At his 
approach the little animal struck out with his forefeet, but Bill was quick and 
avoided him. The boy caught the pony close to the head and with a rapid 
movement sprang into the stirrups. Then began the real task. With head 
down, back up, and whinnying loudly, the animal reared into the air, bouncing 
back to earth with terrific force. He tried every trick possible to throw his 
rider, plunging and rearing in all directions, but Bill held on. Finally, after 
many minutes, the exhausted pony, wet with perspiration, stood still. His 
nostrils trembled, but one felt that though his body had been subdued, his 
spirit was still unbroken. 
When Bill approached, the pony was — 1 tired and broken 2 quieted in spirit i 
3 impatient to be ridden 4 disturbed and angry 5 thrown to the ground  
The pony was finally i 
1 overbalanced 2 exultant 3 overpowered 4 distracted 5 restored  
5 
5 
The little pony tried to — 1 outlive his rider 2 aid the boy 
3 unseat his rider 4 exhaust the animal 5 butt Bill  
s 
29. The best title for this story is — 
1 Riding the Range 2 An Exhausted Pony 3 Breaking a Pony 
4 A Perspiring Pony 5 Bill Approached a Pony  
5 
30. The article illustrates — 
1 how to enter a corral 2 a whinnying pony 3 trickery in riding 
4 leading a pony 5 skill in horsemanship  
1 2 3 4 5 
VII 8—^ 
Studying bird life with a camera is certainly an entrancing sport. One can 
engage in it without destroying life, yet get great satisfaction from the thrilling 
activities it offers. The sport is appropriate for any time or place. From it 
one can derive all sorts of adventures, for to be a good photographer of birds 
in their native haunts it is necessary to climb trees and cliffs as well as travel 
on land and water. How interesting it is to find their nests, learn where they 
stay at various times during the day, how the young are fed and cared for, and 
procure photographs of the birds in various attitudes. Hiking with the camera 
through the woods is always an enjoyment. There is a feeling of excitement 
and expectancy present, for one never knows at what moment he may come 
upon some unusual bird activity. 
31. Making studies of bird life is interesting because — 
1 they haunt native places 2 of the various activities one can observe 
3 it is always done on water 4 the young are fed and cared for 1234s 
5 the sport is appropriate  
32. Using a camera in place of a rifle encourages wild life by promoting — 1234s 
1 destruction 2 conservation 3 dissatisfaction 4 conversation 5 haunts M 
33. Bird study is a satisfying sport because — 
1 the young are fed 2 the birds like it 3 one can get eggs out of nests 1234s 
4 it can be enjoyed during all seasons 5 one can use a rifle  
34. The best title for this story is — 
1 Interesting Birds 2 The Excitement of Adventure 3 Taming Wild Birds 12345 
4 Photography of Wild Birds 5 Destroying Bird Life ii 
36. Taking pictures of bird life is fascinating because — 
1 it is helped by a camera 2 it takes much time 3 it gives more bird pictures 12345 
4 it brings adventure without destruction of life 5 it scatters the birds about   
[ 8 ] 
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In the part of our country which gets very little rain in the summer 
the ground must be wet by irrigation to make the plants grow. Otherwise all 
the crops would be spoiled by dry weather. This form of agriculture is carried 
on in states where snow is found high up in the mountains the entire year. A 
large reservoir is made by damming up the mountain streams. The snow, 
melting in summer, rushes into a stream. This, in turn, is joined to a large 
ditch. At the head of the ditch is an intake gate. This can be opened and 
closed at will. In this way water is drawn off and the various fields are irri¬ 
gated. The water can be turned on whenever the fields need it. The parts 
of our country where irrigation is possible seldom have crop failures, because 






This form of agriculture is carried on where — 
1 crops are grown in summer 2 mountain streams make it possible 
3 cities are near 4 there are large reservoirs 5 there are crop failures 
Because irrigation is possible crop failures are — 
1 increased 2 reduced 3 possible 4 permitted 5 eliminated . . 
They stop the water from flooding the fields by — 
1 damming the ditch 2 use of gates 3 opening the reservoir 
4 irrigating the fields 5 drawing off the water  
The best title for this story would be — 
1 Damming Up Streams 2 Supplying Water for Irrigation 
3 Crops in Dry Weather 4 Building Huge Dams 
Land that is irrigated yields better harvests because — 
1 in summer it gets little rain 2 it is high up in the mountains 
3 water may be applied as needed 4 the water can be turned off 
5 agriculture is carried on  
5 Supplying Water for Colorado i| 
IX 
Sugar beets must be raised where cheap labor can be secured because the 
plants require a great deal of cultivation, most of which must be done by hand. 
First the plants are thinned and then blocked to get the correct number in the 
rows. The roots from which the sugar is extracted are not like the red beets 
which are eaten as vegetables, but are more like the common turnips. These 
roots are washed, sliced, and soaked in water. The water is later drawn off 
and boiled into beet syrup. Then the syrup is changed to a brown sugar called 
raw sugar. The last step is to send the raw sugar through the refinery, where 
it is cleaned and whitened. Then the white sugar is ready to be boxed and 
sold for use in our homes. 
41. Sugar beets must be raised where labor is not expensive because they require — 
1 uch care 2 much washing 3 many plants in a row 4 soaking in water 123*5 
5 much boiling  jj ii 
42. What kind of labor is most used in the raising of sugar beets ? 12345 
1 machine 2 manual 3 difficult 4 easy 5 unusual  
43. The raw sugar is — 1 made into syrup 2 refined and whitened 12345 
3 boxed and sold 4 left as it is 5 changed to brown sugar  
44. The best title for this story is — 1 Blocking and Thinning Beets 
2 Colorado Sugar Beets 3 How Beet Sugar Is Obtained 1234s 
4 Cleaning Raw Sugar 5 How Beet Sugar Is Whitened  
46. Raising sugar beets requires — 1 inexpensive labor 2 syrup changed to sugar 12345 
3 sugar to be cleaned 4 many common turnips 5 raw sugar  
[ 9 1 
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Airplanes are growing more important every year. Today they have 
traveled to almost every part of the world and into many places that would 
otherwise have remained unexplored. Daring pilots have been responsible 
for many outstanding feats. They have gone to the aid of dying men when 
there was no other opportunity of reaching them. At one time serum was 
carried to Alaska by plane and saved the lives of many children who were 
seriously ill of diphtheria. Every day of the year, and in all kinds of weather, 
Uncle Sam’s pilots carry the mail through the air. Practically every day one 
reads of some new achievements of airplanes. 
46. Airplanes have rendered valuable service to humanity by — 1 carrying many diseases 
2 having no other opportunity 3 aiding the sick and ying 1234s 
4 helping boys to become pilots 5 taking passengers in the air  
47. The life of an airplane pilot is — 12345 
1 onesome 2 easy 3 hazardous 4 happy 5 high ii 
48. Airplanes are used for a variety of services such as — 
1 exploring, carrying mail, and aiding the sick 2 carrying mail in all sorts of weather 
3 bringing serum to diphtheria patients 4 serving humanity 12345 
5 traveling in all kinds of weather || i; 
49. The best title for this story is — 
1 Mail Pilots 2 Exploring with Airplanes 12345 
3 Value of Airplanes 4 Life of an Air Pilot 5 A Trip to Alaska  
60. The accomplishments of airplanes are  12345 
1 unimportant 2 understanding 3 trivial 4 significant 5 serious  |[ 
xi 10-^ 
The mode of living on the plantations of the South was vastly different from 
that of the early New England people. The spacious Southern mansions, 
surrounded by the many slave cabins, gardens, and poultry yards, were often 
in themselves small villages. While many of these planters were living in 
wasteful extravagance, the Puritans of New England were living in modest 
two-room homes. They were thrifty people who were not in favor of the 
riotous living and entertaining of the planters. The New England people were 
more interested in the establishment of good common schools for all people, 
while the rich planters did not favor this idea. They had tutors at home for 
their children, or sent them to Europe to be educated. 
61. The New Englanders were interested in — 1 having tutors for their sons 
2 organizing good public schools 3 educating their children in England 12345 
4 living in two rooms 5 riotous living and entertaining  
62. Which word best describes a Southern planter ? 12345 
1 lavish 2 gallant 3 brave 4 weak 5 frugal  
63. Which word best describes a New England home  12345 
1 magnificent 2 insignificant 3 unpretentious 4 extensive 5 valuable . .jj 
64. The best title for this story is — 
1 A Story of Education 2 A Comparison of the Life of the Planters 
3 Northern and Southern Modes of Living 4 The Thrifty New England People 12345 
5 Good Schools for All ii ii 
66. The Southern gentlemen desired — 
1 common education for all 2 the organizing of good public schools 
3 good education for members of his own family 12345 
4 tutors for children in New England 5 good free schools for planters’sons jj 11 || i; 
[ 10 ] 
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The pulmotor, a device for the resuscitation of persons suffering from gas 
poisoning, drowning, or electric shock, consists of a tank of compressed oxygen 
which is thinned with air and pumped into the lungs of the patient. It must 
be remembered that if breathing is to be produced artificially the process must 
be begun within ten minutes after the breathing has stopped or the person 
may not revive. Therefore it is not safe to wait to begin to revive the person 
until the pulmotor arrives. Some other method of restoring consciousness 
should be attempted in order to avoid a fatality. While the pulmotor can be 
of great advantage, it is also a very dangerous instrument in the hands of an 
inexperienced person. There is great peril, if the instrument is not properly 
handled, of drawing the air out of the small air cells in the lungs and collapsing 
them. 
66. The pulmotor is an instrument for — 
1 collapsing the lungs 2 avoiding drowning 3 inducing artificial respiration 12343 
4 administering electric shock 5 inducing carbon monoxide  
67. What is conveyed to the patient by means of the pulmotor ? 
1 concentrated oxygen 2 a device of great advantage 3 air cells which collapse 12345 
4 a mixture of oxygen diluted with air 5 a combination of oxygen and nitrogen . . . jj || 
68. If the person is to be resuscitated, artificial respiration should be started — 
1 by a dangerous instrument 2 for collapsing the lungs 3 within ten minutes 12345 
4 by a tank of oxygen 5 by an inexperienced person  
69. While waiting for the pulmotor one should — 
1 attempt to avoid the instrument 2 apply another type of resuscitation 12345 
3 pump oxygen from a tank 4 draw air out of the lungs 5 dilute the air jj || ij 
60. The pulmotor is a menace in the hands of a novice because — 
1 of the danger of injuring the stomach 2 it might not arrive on time 
3 it can be of great advantage 4 it should be properly handled 12345 
5 of the danger of collapsing the lungs  
t .« l 
Score 
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TEST 4. WRITTEN RECALL 
I 
Blackie was a little kitten. One day a big dog chased him. He became 
frightened and ran up a tree. After he got high up in the branches, he was 
afraid to come down. The little girl who owned him came and stood beneath 
the tree. She called to Blackie and showed him his dish of milk, hoping he 
would want his supper enough to try to come down. But he would not come. 
Finally her father called the fire chief. He sent a fireman with a ladder. The 
man went up the tree and carried little Blackie down. The little girl was 
happy to have her kitten again. 
II 
John could hardly wait, so anxious was he to try the new canoe he had 
received for his birthday. As soon as he finished his breakfast he raced with his 
brother and sister to the lake. Here they examined his splendid new gift. 
John’s father showed him how to use the paddle and told him that he might 
take his brother and sister for a short ride in the canoe, but warned him that 
he must not go too far from shore before he was thoroughly familiar with 
handling the new craft. All went smoothly, and gradually John forgot his 
caution and drifted farther from shore. Suddenly there came a great gust of 
wind. In a moment the lake was filled with heavy waves. John struggled to 
keep the little canoe upright. Luckily they were not far from a small island. 
He steered for this and reached the shore just as a particularly large wave 
turned the canoe bottom side up. The three children scrambled from the water 
out onto the island just as another huge wave came in. The canoe floated away, 
and John feared he had lost his precious gift. But a party in a little steamer 
presently came to the aid of the stranded children and rescued the cànoe, which 
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NATURE AND PURPOSE 
The Gilmore Oral Reading Test has been developed to provide 
classroom teachers, reading supervisors, and others particularly 
concerned with reading instruction, with a means of analyzing the 
oral reading performance of pupils in Grades 1 through 8. The 
test provides measures of accuracy of oral reading, comprehension 
of material read, and rate of reading. There are two equivalent 
forms, A and B. Each comprises ten carefully constructed oral 
reading paragraphs which form a continuous story, and an illus¬ 
tration of characters and events in the paragraphs. There are 
five comprehension questions for each paragraph. Although ad¬ 
ministration time will vary somewhat with the grade and reading 
level of the pupil, in most instances 15-20 minutes will be required. 
The errors made in reading the paragraphs, the time required for 
reading each paragraph, and responses to the comprehension ques¬ 
tions are recorded, at the time of testing, in an individual Record 
Blank for each pupil. 
Standard scores and grade equivalents are provided for Accu¬ 
racy and Comprehension; Performance Ratings are provided 
for Accuracy, Comprehension, and Rate. 
VALIDITY 
In general, evidences of validity of a test of this type include de¬ 
scriptions of the manner in which the test was constructed and 
statistical evidence of the way in which the test actually functions. 
This section presents information relative to these points. 
Development of preliminary forms. Forms A and B of the 
Gilmore Oral Reading Test were constructed according to certain 
specifications which, in the judgment of the author and in light 
of recent research, constitute desirable characteristics of a valid 
oral reading test. 
Construction of the paragraphs. The ten oral reading para¬ 
graphs of either form constitute a continuous story which deals 
with different episodes in the life of a family group. Each para¬ 
graph is a unified and self-sufficient narrative and is related to 
the others only by its concern with the same characters. 
1 
2 Gilmore Oral Reading Test 
The characters of the stories are portrayed in an illustration 
preceding the paragraphs for each form. These pictures are help¬ 
ful in creating interest and make the testing more like the normal 
reading of a book. 
The most important aspect of the construction of the test was 
the gradation of the difficulty of the paragraphs. The three vari¬ 
ables considered here were vocabulary, sentence structure, and 
interest. 
TABLE 1. Vocabulary and Sentence Structure Data for the Gilmore 
Oral Reading Test, Forms A and B 
Vocabulary Sentence Structure 
Para¬ 
graph 










A B A B A B A B A B 
1 26 26 1.04 1.00 8 8 4.33 4.33 0 0 
2 50 48 1.04 1.02 4 8 6.30 6.13 0 0 
3 51 49 1.21 1.28 12 16 8.50 7.00 17 14 
4 67 66 1.38 1.59 29 33 9.70 11.00 43 33 
5 107 105 1.46 1.46 36 35 13.37 11.66 50 44 
6 107 111 1.90 1.76 38 35 15.57 11.62 57 50 
7 126 124 2.07 2.13 37 37 16.00 13.77 62 67 
8 147 148 2.18 2.24 39 36 17.62 13.33 62 73 
9 184 186 2.39 2.35 39 42 26.40 20.66 100 89 
10 252 256 3.02 3.14 42 44 28.11 28.55 100 100 
1. Vocabulary. Table 1 summarizes the data with respect to 
vocabulary and sentence structure. The first method by which 
vocabulary was controlled was by an increase in the number of 
words per paragraph. This was done in a manner such as to 
accommodate the needs and capacities of pupils of different ma¬ 
turity levels. Column 1 gives the total number of words in each 
paragraph. 
Consideration was also given to the difficulty of the vocabulary 
used. The chief guide in the selection of a vocabulary of appro¬ 
priate difficulty was Thorndike’s A Teacher’s Word Book of Twenty 
Thousand Words.1 Each word was assigned the numerical rating 
1 E. L. Thorndike, A Teacher’s Word Book of the Twenty Thousand Words 
Found Most Frequently and Widely in General Reading for Children and Young 
People (Revised). New York: Bureau of Publications, Teachers College, 
Columbia University; 1932. 
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given it by Thorndike; and a mean vocabulary score, given in 
Column 2, was then computed for each paragraph. An attempt 
was made to construct the paragraphs in such a way that these 
scores would increase evenly. 
The words in each paragraph were further checked against 
The Teacher’s Word Book of 80,000 Words,1 and it was found that 
all but approximately 5 per cent of the words used were rated as 
suitable to be “taught for permanent knowledge” at the corre¬ 
sponding grade level. It was considered desirable to include a 
small number of more difficult words in each paragraph in order 
to challenge the superior readers at each grade level. As a still 
further check, a mean vocabulary score based on another word 
list2 was computed for each paragraph. 
Vocabulary difficulty was also regulated through the controlled 
use of polysyllabic words, as shown in Column 3. It will be noted 
that there is little increase in per cent of polysyllabic words after 
Paragraph 4; however, the number of words of three or more syl¬ 
lables increases gradually. 
2. Sentence structure. Two factors of sentence difficulty were 
considered in the construction of the oral reading paragraphs — 
sentence length and per cent of complex sentences. Columns 4 
and 5 indicate the manner in which these factors progress from 
paragraph to paragraph. 
3. Interest. It is far more difficult to control this factor ob¬ 
jectively than it is to regulate either vocabulary or sentence struc¬ 
ture. Every attempt was made to include material in the para¬ 
graphs which would be both interesting and within the experiences 
of the pupils at the various grade levels. 
Construction of comprehension questions. The pupil’s compre¬ 
hension of each paragraph is tested by five recall-type questions 
constructed so as to relate to some item specifically mentioned in 
the paragraph. Since the material was carefully graded with 
respect to vocabulary difficulty, grammatical construction, and 
subject matter, it was assumed that comprehension of the para¬ 
graphs would thereby become more difficult and that the questions 
would thus differentiate readers of varying degrees of compre¬ 
hension skill. 
1 E. L. Thorndike and Irving Lorge, The Teacher’s Word Book of 30,000 
Words. New York: Bureau of Publications, Teachers College, Columbia 
University; 1944. 
2 B. R. Buckingham and E. W. Dolch, The Graded Word Book for the Elemen¬ 
tary School. Boston: Ginn and Company; 1928. 
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Errors to be recorded. Decisions as to the specific oral reading 
errors to be recorded were based on two sources of information: 
a study of error frequency based on data obtained from an initial 
administration of the test, and an analysis of published oral read¬ 
ing tests in order to determine the errors the authors of these tests 
considered important. On the basis of the former study, seven 
important errors were identified. Some of these proved to be of 
different degrees of significance at different grade levels. In order 
of general importance they are: (1) Substitutions; (2) Words 
pronounced by examiner; (3) Mispronunciations; (4) Disregard 
of punctuation; (5) Insertions; (6) Hesitations; and (7) Repeti¬ 
tions. An eighth type, Omissions, was added, since it is generally 
considered by reading authorities to be an important error. 
Initial tryout. After the test had been constructed in the man¬ 
ner outlined in the preceding paragraphs, Form A was adminis¬ 
tered to 446 pupils in Grades 1 to 8 in a single Massachusetts com¬ 
munity. These pupils also took the Stanford Reading Test1 and 
the Kuhlmann-Anderson Intelligence Test.2 
The obtained data were analyzed to determine the relative fre¬ 
quency of various errors at different grade levels, the difficulty 
levels of the paragraphs, the adequacy of the comprehension 
questions, the adequacy of the proposed scoring system, and re¬ 
lationships between oral and silent reading and among the three 
aspects of oral reading ability measured — i.e., Accuracy, Com¬ 
prehension, and Rate.3 
Construction of final forms. The final forms, revised in light of 
the initial tryout, embodied the following changes: 
1. The number of paragraphs was increased from 8 to 10. This 
addition was made because the first paragraph proved to be too 
difficult for end-of-first-grade pupils, and the eighth paragraph, 
too easy for the superior 7th- and 8th-grade pupils. 
2. Provision was made for recording only eight types of errors, 
since the data revealed that these constituted practically all of the 
errors made. 
3. Several comprehension questions were reworded to eliminate 
ambiguities and to make scoring more objective. 
1 Published by World Book Company, Yonkers-on-Hudson, New York. 
2 Published by Educational Test Bureau, Minneapolis, Minnesota. 
3 For a full discussion of this study see: John V. Gilmore, The Relationship 
between Oral Reading Habits and Oral and Silent Reading Comprehension. 
Unpublished Ed. D. Thesis. Graduate School of Education, Harvard Univer¬ 
sity; 1950. 
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4. Minor modifications were made in the scoring system in the 
interests of simplification. 
5. A Record Blank on which all test data could be recorded 
and summarized easily was prepared. 
Statistical evidences of validity. One method of obtaining 
statistical evidence of the validity of a test of this type involves a 
comparison of scores on the test with those obtained from other 
oral reading tests. To obtain such data the Gilmore Oral Reading 
Test, the Standardized Oral Reading Paragraphs1 by Gray, and 
the oral reading test from the Durrell Analysis of Reading Dif¬ 
ficulty 2 were administered to 24 pupils of the same age in Grade 5. 
Table 2 gives the Pearson product-moment correlations obtained 
from this study. 
TABLE 2. Correlations between the Gilmore Oral Reading 






Gilmore — Gray .77 .45 
Gilmore — Durrell .80 .59 .50 
Gray — Durrell .73 .39 
Table 3 compares end-of-year rates in words per minute made 
by the standardization population on the Gilmore Oral Reading 
Test with average oral reading rates reported by Durrell.3 
TABLE 3. Comparison of Oral Reading Rates* of 
Gilmore Standardization Population and Aver¬ 
age Rates Reported by Durrell 
Grade 
1 2 3 4 5 6 7 8 
Durrell 45 80 110 135 150 170 
Gilmore 50 82 103 118 129 137 143 146 
* Words per minute. 
1 Published by Public School Publishing Company, Bloomington, Illinois. 
2 Published by World Book Company, Yonkers-on-Hudson, New York. 
3 Donald D. Durrell, Manual of Directions, Durrell Analysis of Reading Diffi¬ 
culty, page 18. World Book Company; 1937. 
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It will be noted that the average Rate scores made on the Gilmore 
Oral Reading Test are considerably lower after the third grade than 
those reported by Durrell. The Durrell data show a rather steady 
rate of increase from grade to grade, whereas the Gilmore data 
show a definite decrease in increment from grade to grade. The 
differences in average reading rates may be due largely to differ¬ 
ences in the difficulty of the material read. 
GENERAL DIRECTIONS FOR ADMINISTERING 
No special training is required in order to administer the Gilmore 
Oral Reading Test satisfactorily; however, it is essential that the 
examiner become familiar with the test materials and directions 
for administering so that the testing may proceed smoothly and 
without error. Facility in recording errors will be attained only 
through practice. 
Testing materials. The examiner will need a set of the Read¬ 
ing Paragraphs (Forms A and B of which are included in the 
same spiral-bound booklet) and, for each pupil tested, an indi¬ 
vidual Record Blank, Form A or B according to the form admin¬ 
istered. 
Arrangement of pupil and testing materials. The pupil should 
be seated at a table opposite the examiner. The Reading Para¬ 
graphs are placed in front of the pupil, facing him. The examiner 
will need to keep the Record Blank in front of himself. The 
stop watch should be held inconspicuously. 
General testing conditions. The testing should be done in a 
quiet room. The test should not be administered in the presence 
of another pupil or adult. The pupil should be seated comfort¬ 
ably in a chair; the table should be of the proper height. If the 
pupil normally wears glasses, he should wear them during the test. 
Establishing rapport. At all times the examiner should be 
warm and friendly toward the pupil, who should be made to feel 
that the testing experience is an enjoyable one. It may be neces¬ 
sary to encourage some pupils frequently. With younger children 
particularly, the illustrations should serve well in the establish¬ 
ment of rapport. 
Observation of test behavior. An individual test offers a 
unique opportunity to observe behavior in a standardized testing 
situation. The space provided after “Comments” on the Record 
Blank should be used for reporting any such outstanding observa¬ 
tions. These might refer to the pupil’s attitude toward the test 
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and the examiner; his interest and effort; and such manifestations 
as tension, anxiety, nervous mannerisms, and unusual speech 
habits. 
SPECIFIC DIRECTIONS FOR ADMINISTERING 
Normally, as soon as the pupil is comfortably seated, the ex¬ 
aminer may proceed immediately to the task of filling in the iden¬ 
tifying information on the front of the Record Blank. By the 
time this task has been completed, the desired rapport will ordi¬ 
narily have been established. If he wishes, the pupil should be per¬ 
mitted to write his own name in the proper space on the Record 
Blank. (The examiner should rewrite it if not perfectly legible.) 
After this task has been completed, say: “ I would like you to 
read some paragraphs aloud. The first ones will be easy; I know 
you will enjoy all of them.” 
If Form A is being used, the examiner opens the paragraph book¬ 
let to the illustration 1 for Form A and says: “ Let us look at this 
picture.” (Long pause.) Then say: “Here we see Father and 
Mother, a boy and a girl, and a dog and a cat.” (Pause.) 
If Form B is being given, say: “ Let us look at this picture. (Long 
pause.) Here we see two boys and their father and mother.” 
(Pause.) 
Say: “Now you are going to read some stories about them out 
loud. Read carefully, for when you have finished each story, I am 
going to ask you questions about it.” (Turn immediately to the 
first paragraph to be read.) 
Where to begin testing. Since each pupil is to read only those 
paragraphs which are within his reading range, the first task is to 
establish a “basal” level. Unless the examiner knows that the 
pupil is a much poorer reader than the typical pupil of his age and 
grade, he should start with that paragraph which is two paragraphs 
below the pupil’s present grade level. (For example, if the pupil 
is in Grade 4, he will normally start reading Paragraph 2.) If 
the pupil makes more than two errors on this paragraph, drop back 
one paragraph; if he makes two or less errors, continue to the next 
higher paragraph. The examiner should go back one paragraph 
at a time until the point is reached at which the pupil makes no 
more than two errors on a paragraph. This is his basal level. 
1The illustration is shown to the subject regardless of the paragraph at 
which the testing is to start. 
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Where to stop testing. The examiner continues presenting the 
paragraphs in numerical order, omitting any that were read while 
establishing the basal, until the pupil reaches the paragraph on 
which he makes ten or more errors. This is his “ceiling” level, 
and is the last paragraph to be read by the pupil. 
Recording the errors. As the pupil reads each paragraph, the 
examiner records the errors in the pupil’s Record Blank. It is of 
utmost importance that the errors be recorded accurately. Below 
are the rules for recording the errors and the marking symbols to 
be employed. 
Type of Error 
SUBSTITUTIONS 
A sensible or real 
word substituted 
for the word in the 
paragraph. 
MISPRONUNCIATIONS 
A nonsense word 
which may be pro¬ 
duced by (1) false 
accentuation; (2) 
wrong pronuncia¬ 
tion of vowels or 
consonants; or (3) 
omission, addition, 
or insertion of one 
or more letters. 
WORDS PRONOUNCED 
BY EXAMINER 
A word on which 
subject hesitates for 
5 seconds.1 (The 
word is then pro¬ 
nounced by the ex¬ 
aminer.) 
Rule for Marking 
Write in substituted 
word. 
Write in word phoneti¬ 
cally (if time permits) 
or draw line through 
word. 
Make two checks 




The boy is back of 
the girl. 
girl 
See the girls. 
most 
He is almost ready to 
go. 
sïm'-bôLïk 
(1) symbolic (or) 
symbolic 
blës’-fool 
(2) blissful (or) 
-blissftd- 
blênt 
(3) bent (or) 
_nûut_ Ucntr 
v v 
It is a fascinating 
story. 
1 If the subject hesitates on a word for 2 seconds, a check mark is placed above 
the word to indicate a hesitation (see Hesitations). If the word is pronounced 
by the examiner, a second check mark is made above the word. This counts 
as one error — a “Words pronounced by Examiner” error. 
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Type of Error 
DISREGARD OF PUNC¬ 
TUATION 




A word (or words) 
inserted at the be¬ 
ginning, in the mid¬ 
dle, or at the end of 
a sentence or line of 
text. 
HESITATIONS 
A pause of at least 
2 seconds before pro¬ 
nouncing a word.1 
REPETITIONS 
A word, part of a 
word, or group of 
words repeated.2 
OMISSIONS 
One or more words 
omitted. (If a com¬ 
plete line is omitted, 
this is counted as 
one omission error.) 
Manual of Directions 
Rule for Marking 
Mark punctuation dis¬ 
regarded with an “x.” 
Write in inserted word 
(or words). 
Make a check above 
the word on which 
hesitation occurs. 
Draw wavy line be¬ 
neath word (or words) 
repeated. 
Encircle the word (or 
words) omitted. 
Examples 
Jack, my brother, 
is in the navy. 
the 
The dog and A cat 
are fighting. 
I 
ASee the girl. 
V 
It is a fascinating 
story. 
He thought he saw 
a whale. 
Mother does all (of) 
her work with great 
care. 
Sample 
Mother waves good-by to Father each morning. She 
begins the housework (soon) after he leaves. Bob and Jane 
start Then 
help her before they go to school. A They dry the 
wün 
dishes and clean their own rooms. 
1 If a pupil hesitates and then makes a mispronunciation or substitution error, 
this is counted only as a mispronunciation (or substitution) error. 
2 Even if a pupil repeats a word, part of a word, or group of words several 
times, this is considered as only one error. If a pupil makes a mispronunciation 
or substitution error and then corrects himself immediately, do not count as a 
repetition error, but only as a mispronunciation (or substitution) error. 
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Recording the time. Start the stop watch as the pupil begins 
the first word of each paragraph. Stop the watch after the last 
word of the paragraph has been read. Record the times in 
seconds in the spaces provided in the Record Blank. 
Comprehension questions. As soon as the pupil has finished a 
paragraph, close the Reading Paragraphs and ask the questions 
for that paragraph. (These appear directly below each para¬ 
graph in the Record Blank.) In the space before each question, 
place a plus (+) if the pupil answers the question correctly, 
and a minus ( — ) if it is answered incorrectly. If the examiner is 
in doubt as to the correctness of a response, it should be recorded in 
the margin and scored later after referring to the paragraph or 
Key below. The examiner may repeat a question only at the 
pupil’s request. Record the number of questions answered cor¬ 
rectly in the space provided below each set of questions. 
In most instances, the correct answers to the comprehension 
questions are indicated clearly in the paragraphs; consequently, 
the Key below gives the correct answers for only those questions 
to which more than one answer is to be considered correct, or for 
those in which there may be some doubt as to the correct answer. 
For many questions the pupil may respond correctly by a word, 
a phrase, or a complete sentence. For example, in response to 
Question 1, Paragraph 1, Form A, the pupil may say: “dog,” 
“with a dog,” or “The boy is playing with a dog.” All of these 
answers are equally correct. Answers below are correct with or 
without the words in parentheses. 
Key for Scoring Comprehension Questions 
FORM A 
PARAGRAPH 1 PARAGRAPH 2 
QUESTION QUESTION 
1. in the yard; in front of the 3. Father; Daddy 
4. in the house; in the door¬ 
way; at the door 
5. girl; sister 
boy; on the walk 
2. (big) ball 
3. playing (with his dog) 
4. wants to play (ball) 
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PARAGRAPH 3 
QUESTION 
5. after Father has gone to 




1. (about) eight (o’clock) 
4. helps (or assists) them 
with their lessons 




1. (future) education of their 
children; their future 
2. (some branch of) medicine 




1. waves (good-by) 
4. to her (flower) garden 
5. (about) an hour 
PARAGRAPH 6 
QUESTION 
4. two (full) days 




1. the (human) mind 
2. (science) instructor; teacher 
PARAGRAPH 10 
QUESTION 





3. looking at (or playing with) 
their toys 
4. a man; Father 
PARAGRAPH 3 
QUESTION 
1. (almost) ten 
5. aid (or help) them with 
their studies (or work) 
PARAGRAPH 2 
QUESTION 
2. on the floor; in the room 
4. looking at the boys; sit¬ 
ting in the chair 
PARAGRAPH 4 
QUESTION 
3. (pretty little) pond 
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QUESTION 
2. (about) one hundred miles 
4. to the (hay) field 
5. with (their cousin) Anne 
PARAGRAPH 6 PARAGRAPH 7 
QUESTION 





1. (constantly) changing 
(world) 
2. secondary (or high) school 
3. Humanities; Psychology, 
Political Science 
4. (informal) adult (educa¬ 
tional programs) 
5. (selective) reading 
Completing the error record. The examiner should not attempt 
to complete the error record at the time of testing. If the errors 
have been recorded accurately according to the above rules, this 
can be done in a few minutes after the test has been administered. 
The number of errors of each type should be recorded on the line 
opposite the description of the error. Total the number of errors 
of all types and record in the space for “Total Errors.” 
DIRECTIONS FOR SCORING 
The Accuracy, Comprehension, and Rate data should be trans¬ 
ferred to the “Test Summary” on the title page of the Record 
Blank according to the directions below. 
Computing the Accuracy score. In the column marked “Er¬ 
rors” on the title page of the Record Blank, record the number 
of errors made by the pupil on each paragraph read. In the 
“10 Minus No. Errors” column, record the difference between the 
number of errors made in each paragraph and 10. (In the sample 
on page 14, four errors were made on Paragraph 6; therefore, for 
that paragraph, 6 has been recorded in the “10 Minus No. 
Errors” column.) The highest possible score for any paragraph 
is 10; that is, a score of 10 is obtained if a paragraph is read en¬ 
tirely without error. If a pupil makes more than 10 errors on 
Paragraph 1, testing should stop. It is assumed that the test is 
too difficult for this pupil. Full credit (10 points) is given for each 
unread paragraph below the pupil’s basal level. The assumption 
is made that had the pupil read these paragraphs, he would have 
done so without error. The sum of the scores in the “ 10 Minus 
No. Errors” column gives the Accuracy score for the test. 
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Computing the Comprehension score. A Comprehension score 
for each paragraph is recorded in the “Number Right (or Cred¬ 
ited)” column. One point is given for each question answered 
correctly. The highest possible Comprehension score for any 
paragraph is 5, the total number of questions on each paragraph. 
In the paragraph immediately below the pupil’s basal level, credit 
is given for answering one more question than he received at his 
basal level; on the next lower paragraph, he is given credit for 
answering one more question than in the preceding paragraph, and 
so on. However, the maximum number of points that may be 
given for any paragraph is, of course, 5. (In the sample on page 14, 
the pupil’s basal level is at Paragraph 4. Since, on that para¬ 
graph, he answered three questions correctly, he is given credit for 
having answered four questions on Paragraph 3, and five on both 
Paragraphs 2 and 1.) 
In the paragraph immediately above the pupil’s ceiling level, 
credit is given for answering one less question than he received at 
his ceiling level. On the next higher paragraph, he is given credit 
for answering one less question than on the preceding paragraph, 
and so on. (In the sample on page 14, the pupil’s ceiling level is 
at Paragraph 8. Since, on that paragraph, he answered two 
questions correctly, he is given credit for having answered one 
question on Paragraph 9 and no credit on Paragraph 10.) The 
pupil’s Comprehension score is the sum of the entries in the 
“Number Right (or Credited)” column. 
Computing the Rate score. Record the time required for read¬ 
ing each paragraph in the “Time in Seconds” column. Total the 
number of words in all paragraphs read (except the ceiling para¬ 
graph and those below the basal) and record in (1). Total the 
times for all paragraphs read (except the ceiling paragraph and 
those below the basal) and record in (2). To compute the rate in 
seconds, divide the number of words read (1) by the time in sec¬ 
onds (2). (Carry out to two places and round off to one.) The 
pupil’s Rate score in Words per Minute is obtained by multiplying 
his rate in words per second by 60. 
The test summary on page 14, which shows the manner in 
which the Accuracy, Comprehension, and Rate scores are com¬ 
puted and recorded, is that of a 4th-grade pupil tested in January. 
Consequently, the Performance Ratings corresponding to the 
scores made by this pupil were read from the Grade 4.5 rows in 
Tables 5, 6, and 7. 















1 10 5 26 
CN 10 5 50 
3 1 9 4 51 26 
4 1 9 3 68 31 
5 3 7 4 107 63 
6 4 6 3 107 75 
7 8 2 4 126 90 
00 12 0 2 147 128 
9 1 184 



















IN SEC.* 259 








RATING ABOVE AVE. AVE. SLOW 
*Do not count “ceiling” paragraph or paragraphs below “basal.” 
FIG. 1. Sample Test Summary 
STANDARDIZATION 
The Gilmore Oral Reading Test was administered for standardi¬ 
zation purposes to 1620 pupils in 12 communities in 5 states 
(Maine, New Hampshire, Massachusetts, Connecticut, and New 
York) as follows: Grade 1 — 115; Grade 2 — 383; Grade 3 — 
274; Grade 4 — 135; Grade 5 — 219; Grade 6 — 164; Grade 7 
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— 172; and Grade 8 — 158. Each community tested in at least 
two consecutive grades; two communities tested in three grades; 
and one, in five grades. 
Forms A and B were administered alternately within each grade; 
the testing was done by the reading supervisor, remedial reading 
teachers, or principal in each school. The tests were scored by 
the examiners; check-scoring was done by the Division of Test 
Research and Service, World Book Company. 
Each pupil taking the Gilmore Oral Reading Test also took the 
appropriate level of either the Metropolitan1 or Stanford Reading 
Test, depending upon the preference of the community. For 
analysis of silent reading test data all Stanford Reading equated 
scores were converted to Metropolitan median standard scores. 
The extent to which the Gilmore Oral Reading Test standardiza¬ 
tion population is representative of the country at large with 
respect to Metropolitan Paragraph Meaning Achievement can be 
determined by comparing the first and last columns in Table 4. 
Norms consistent with the relationship between grade placement 
at time of testing and mean Metropolitan Paragraph Meaning 
modal-age grade equivalents have been obtained by plotting the 
average Gilmore scores at time of testing against the correspond¬ 
ing Metropolitan Paragraph Meaning modal-age grade equiva¬ 
lents instead of against actual grade placement at time of testing. 
The Gilmore grade equivalents were then read from the norm 
lines resulting from this procedure. 
TABLE 4. A Comparison of Metropolitan Paragraph Meaning Achieve¬ 
ment and Grade Placement at Time of Testing of Pupils in the 
Gilmore Oral Reading Test Standardization Population 
Grade Placement at 







1.9 113.81* 11.00 2.2 
2.9 145.34 21.00 3.2 
3.9 160.69 21.91 3.9 
4.9 181.81 20.76 5.0 
5.9 195.29 20.52 5.9 
6.2 199.20 20.00 6.2 
6.9 207.76 18.92 6.9 
7.2 215.72 21.05 7.7 
8.2 228.53 21.86 9.1 
* Obtained from distribution of medians of standard scores on Word Picture, Word 
Recognition, and Word Meaning tests. 
1 Published by World Book Company, Yonkers-on-Hudson, New York. 
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INTERPRETATION OF RESULTS 
The Gilmore Oral Reading Test is designed to aid in a detailed 
analysis of oral reading abilities. Consequently, norms which 
permit comparisons of individual performance with some particu¬ 
lar group of which he may be considered a part are secondary in 
importance to a method which permits accurate analysis of the 
important aspects of oral reading. However, in addition to the 
methods of analyzing individual performance described in the sec¬ 
tion “Uses of the Results,” three types of interpretative scores are 
provided: Performance Ratings for Accuracy, Comprehension, 
and Rate; grade equivalents corresponding to Accuracy and 
Comprehension raw scores; and Metropolitan Paragraph Meaning 
median standard score equivalents of Accuracy and Comprehen¬ 
sion raw scores. 
Performance Ratings. For most purposes it may be desirable 
to interpret the test results of a pupil or group in terms of the Per- 
TABLE 5. Performance Ratings Corresponding to Gilmore Accuracy 









A Below 3 3-8 9-14 15-23 Above 23 
B 0-3 4-9 10-18 ” 18 
2.5 
A Below 4 4-13 14-26 27-37 Above 37 
B 0-8 9-21 22-32 ” 32 
3.5 
A Below 8 8-23 24-36 37-48 Above 48 
B ” 3 3-18 19-31 32-44 ” 44 
4.5 
A Below 25 25-34 35-46 47-59 Above 59 
B ” 20 20-29 30-42 43-55 ” 55 
5.5 
A Below 33 33-42 43-57 58-69 Above 69 
B ” 28 28-38 39-53 54-66 ” 66 
6.5 
A Below 34 34-49 50-62 63-74 Above 74 
B ” 29 29-45 46-58 59-71 ” 71 
7.5 
A Below 37 37-53 54-66 67-77 Above 77 
B ” 31 31-49 50-62 63-74 ” 74 
8.5 
A Below 42 42-55 56-71 72-80 Above 80 
B ” 33 33-51 52-68 69-77 ” 77 
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formance Ratings given in Tables 5, 6, and 7. If Performance 
Ratings are used, a score is more realistically considered as falling 
within a range rather than as a specific point along a continuum. 
The Performance Ratings for the middle of each school year are 
based upon the distributions of scores of all pupils in the standard¬ 
ization population. The Accuracy and Comprehension ratings 













For the Rate scores the lowest quarter at each grade level was as¬ 
signed a rating of Slow; the middle 50 per cent, Average; and the 
top quarter, Fast. The Performance Rating corresponding to a 
TABLE 6. Performance Ratings Corresponding to Gilmore Compre¬ 









A Below 4 4-9 10-16 17-22 Above 22 
B ” 2 2-7 8-14 15-20 ” 20 
2.5 
A Below 7 7-14 15-22 23-32 Above 32 
B ” 5 5-12 13-20 21-30 ” 30 
3.5 
A Below 11 11-19 20-29 30-35 Above 35 
B ” 9 9-17 18-27 28-33 ” 33 
4.5 
A Below 18 18-24 25-33 34-38 Above 38 
B ” 16 16-22 23-31 32-36 ” 36 
5.5 
A Below 23 23-30 31-37 38-41 Above 41 
B ” 21 21-28 29-35 36-39 ” 39 
6.5 
A Below 26 26-34 35-40 41-43 Above 43 
B ” 24 24-32 33-38 39-41 ” 41 
7.5 
A Below 28 28-36 37-42 43-45 Above 45 
B ” 26 26-34 35-40 41-43 ” 43 
8.5 
A Below 30 30-37 38-43 44-46 Above 46 
B ” 28 28-35 36-41 42-44 ” 44 
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given Accuracy, Comprehension, or Rate score is found simply by 
locating the pupil’s score in the appropriate row for form and 
grade and noting the rating assigned to this score. 
Grade norms. Because of the manner in which the grade 
norms were obtained — i.e., by plotting the mean Gilmore Accu¬ 
racy and Comprehension raw scores for each grade against the 
mean Metropolitan Paragraph Meaning modal-age grade equiva¬ 
lents instead of grade placement at time of testing — the grade 
norms given in Tables 8 and 9 may be considered to be true 
modal-age grade norms. Such norms are based not on all pupils 
at a given grade, but only on that portion of the pupils in the 
grade who can be considered at grade for their age. Thus, accord¬ 
ing to the modal-age grade norms pupils are expected to do more 
than according to the “traditional” grade norms. However, as 
pointed out above, Gilmore Accuracy and Comprehension scores 
may also be interpreted in terms of traditional grade or age 
norms by converting the Accuracy and Comprehension raw scores 
TABLE 7. Performance Ratings Corresponding to 
Gilmore Rate in Words per Minute, Forms A and B 
Performance Rating 
Grade Form 
Slow Average Fast 
1.5 
A Below 20 20-47 Above 47 
B ” 20 20-44 ” 44 
2.5 
A Below 53 53-92 Above 92 
B ” 48 48-86 ” 86 
3.5 
A Below 78 78-116 Above 116 
B ” 72 72-115 ” 115 
4.5 
A Below 98 98-126 Above 126 
B ” 94 94-126 ” 126 
5.5 
A Below 111 111-140 Above 140 
B ” 109 109-140 ” 140 
6.5 
A Below 121 121-148 Above 148 
B ” 121 121-148 ” 148 
7.5 
A Below 129 129-154 Above 154 
B ” 129 129-154 ” 154 
8.5 
A Below 132 132-159 Above 159 
B ” 132 132-159 ” 159 
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to standard scores and reading off the appropriate Paragraph 
Meaning norms given for the Metropolitan Achievement Tests. 
RELIABILITY 
For a proper evaluation of a test it is necessary to have informa¬ 
tion pertaining to the stability of the test scores. Such informa¬ 
tion for the Accuracy, Comprehension, and Rate scores of the 
Gilmore Oral Reading Test is given below. 
Evidence of the reliability of the preliminary edition of the 
Gilmore Oral Reading Test was obtained by administering both 
TABLE 8. Grade Equivalents Corresponding to 
Gilmore Accuracy Raw Scores, Forms A and B 
Raw Score Grade 
Equiv. 
Raw Score Grade 
Equiv. A B A B 
69 66 9.8 + 37 32 4.2 
68 65 9.8 36 31 4.1 
67 64 9.4 35 30 4.0 
66 62-63 9.0 34 29 3.9 
65 61 8.6 33 28 3.8 
64 60 8.3 32 27 3.7 
63 59 8.0 31 26 3.6 
62 58 7.7 30 25 3.5 
61 57 7.5 29 24 3.4 
60 56 7.2 28 23 3.3 
59 55 7.0 27 22 3.2 
58 54 6.8 26 21 3.1 
57 53 6.7 25 20 3.0 
56 52 6.5 24 19 2.9 
55 51 6.4 23 18 2.8 
54 50 6.2 22 17 2.7 
53 49 6.0 21 16 2.6 
52 48 5.9 20 15 2.5 
51 47 5.8 19 14 2.3 
50 46 5.6 18 13 2.2 
49 45 5.5 17 12 2.1 
48 44 5.4 16 11 2.0 
47 43 5.3 15 10 1.9 
46 42 5.2 14 9 1.8 
45 41 5.1 13 8 1.7 
44 40 5.0 12 7 1.6 
43 39 4.9 11 6 1.5 
42 38 4.7 10 5 1.4 
41 37 4.6 9 4 1.2 
40 35-36 4.5 8 3 1.1 
39 34 4.4 7 2 1.0 
38 33 4.3 
20 Gilmore Oral Reading Test 
TABLE 9. Grade Equivalents Corresponding to Gilmore 
Comprehension Raw Scores, Forms A and B 
Raw Score Grade 
Equiv. 
Raw Score Grade 
Equiv. A B A B 
42 40 9.8 + 25 23 3.7 
41 39 9.8 24 22 3.5 
40 38 8.5 23 21 3.3 
39 37 7.3 22 20 3.2 
38 36 6.8 21 19 3.0 
37 35 6.3 20 18 2.8 
36 34 6.0 19 17 2.6 
35 33 5.7 18 16 2.4 
34 32 5.5 17 15 2.2 
33 31 5.3 16 14 2.0 
32 30 5.1 15 13 1.9 
31 29 4.9 14 12 1.7 
30 28 4.7 13 11 1.5 
29 27 4.5 12 10 1.3 
28 26 4.3 11 9 1.1 
27 25 4.1 10 8 1.0 
26 24 3.9 
Forms A and B to groups of pupils of the same age in Grades 2, 5, 
and 7, one half taking Form A first, the other half, Form B first. 
The obtained alternate-form reliability coefficients are given in the 
first part of Table 10. 






Grade N Acc. Comp. Rate N Acc. Comp. Acc. Comp. 
2 24 .89 .68 .95 382 .88 .82 4.3 3.3 
5 24 .85 .67 .72 219 .86 .78 4.7 3.0 
7 24 .84 .52 .59 165 .89 .78 4.7 2.9 
1
 TAB — Correlations of alternate forms. 
2 rK-R — Correlations obtained by Kuder-Richardson approximation formula. 
3 S.E.Meas. — Standard Error of Measurement, using the formula S.E. Meas. = 
<rVT — rK-R when a = S.D. of score and I-R-R is Kuder-Richardson reliability coeffi¬ 
cient. These standard errors are expressed in terms of raw scores. 
Kuder-Richardson reliability coefficients for Accuracy and Com¬ 
prehension, also reported in Table 10, are based upon the scores 
of the Grades 2, 5, and 7 pupils in the standardization population. 
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An estimate of the reliability of the Rate score was obtained by 
correlating the Rate scores on the two middle paragraphs read by 
the 142 Grade 5 pupils in the standardization population who took 
Form A. The resulting correlation coefficient was then corrected 
by the Spearman-Brown prophecy formula to obtain a reliability 
coefficient for a five-paragraph test, the median number of para¬ 
graphs read by the 5th-grade group. The correlation coefficient 
thus corrected was .86. 
The standard error of measurement, an estimate of the amount by 
which a pupil’s obtained score is likely to vary from his “true” 
score, is usually more meaningful than the reliability coefficient. 
The standard errors of measurement for Accuracy and Compre¬ 
hension in terms of raw scores are also given in Table 10. The 
standard error of measurement of the Comprehension score for 
Grade 5, for example, is 3.0 raw score points. This means that 
there are two chances in three that a pupil’s Comprehension score 
does not differ by more than 3.0 points from his hypothetical 
“true” score. 
EQUIVALENCE OF FORMS 
Ordinarily, one may best determine the equivalence of two 
forms of a test by administering both forms to the same pupils, 
one half taking one form first and the other half taking the second 
form first. Since this is an individual test and it was impractical 
to administer both Forms A and B to the same pupils, an alternate 
plan was followed. Forms A and B of the Gilmore test were ad¬ 
ministered alternately within each grade, and the distributions of 
Metropolitan Paragraph Meaning standard scores of the pupils 
taking each form were compared. The means and standard devia¬ 
tions of the two groups proved to be almost identical at all grade 
levels. Means and standard deviations for the two groups for all 
grades combined are given below. 
N Mean S.D. 
Pupils taking Form A 622 178.73 40.05 
Pupils taking Form B 574 178.02 40.55 
Therefore, it was assumed that the groups taking the forms were 
equal in ability, and that the obtained differences in the distribu¬ 
tions of Form A and Form B scores were reflections of differences 
in difficulty between the forms. Tables of equivalent scores were 
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constructed, permitting conversion of Form A scores to Form B 
scores, and vice versa. 
The degree of equivalence of the two forms in terms of raw 
score is revealed in Tables 8 and 9. For the Accuracy scores, 
Form B is approximately four raw score points more difficult 
than Form A throughout the range of scores. The difference be¬ 
tween Form A and Form B Comprehension scores is approximately 
one point of raw score. These differences, however, are provided 
for in the tables converting raw scores to standard scores and 
grade equivalents. 
USES OF THE RESULTS 
There is general agreement among reading authorities that 
oral reading is an integral part of any well-balanced reading 
program. Several outstanding values derived from effective 
oral reading instruction are discussed below. 
First, oral reading in itself tends to improve all-over reading 
skill. Since there appears to be a rather close relationship be¬ 
tween oral reading habits and silent reading comprehension, 
it is reasonable to assume that if one can read well orally he can 
read well silently. Oral reading also increases auditory acuity. 
It enables the pupil to discriminate the sounds of words which 
may be of great aid in pronunciation. Furthermore, oral reading 
may be of value in improving vocabulary, for, if a pupil can pro¬ 
nounce a word, his chances of remembering that word are in¬ 
creased. 
Secondly, the oral reading of a pupil can aid greatly in the 
diagnosis of reading difficulties. There is a rather good indication 
that the oral reading errors of a pupil are carried over into his 
silent reading. Silent reading errors should decrease as oral 
reading improves. 
A third value of oral reading is that by sharing reading experi¬ 
ences with others interest in reading is motivated. To be able 
to read to another person or to a group is also a social asset; hence, 
it may develop desirable social qualities. This quality of sharing 
with others is a personality trait that can be enhanced through 
oral reading. Furthermore, being able to read before a group 
satisfies a need for recognition. Finally, ability to read orally 
may increase the understanding as well as enjoyment of 
literature. 
23 Manual of Directions 
If oral reading, well taught, has these values, it follows that a 
continuous analysis of oral reading performance by a well-estab¬ 
lished oral reading test is of great aid in any reading program. 
The primary purpose of the Gilmore Oral Reading Test is to 
provide a means of analyzing the oral reading performance of 
individuals and groups to the end that subsequent instruction in 
both oral and silent reading can be adjusted more appropriately 
to individual and group strengths and weaknesses. This section 
points out numerous ways in which the test results may be ana¬ 
lyzed for this purpose. 
Analysis of individual performance. In many instances one 
may be concerned with administering the Gilmore Oral Reading 
Test only to certain pupils within a class. For example, it may be 
that only those achieving below the norm for their grade on a silent 
reading test are singled out for such testing. By referring to the 
norms and Performance Ratings, the teacher can determine the 
status of each pupil in the three abilities measured. 
Whether the test is administered to an entire class or to selected 
pupils within a class, valuable information can be obtained from a 
detailed analysis of each pupil’s performance. Such information, 
used in conjunction with other reading test data, will reveal pupil 
and class strengths and weaknesses and suggest to the teacher the 
kinds and types of reading experiences which should be provided. 
The pupil’s oral reading performance may be analyzed in sev¬ 
eral ways, depending upon the particular purpose in mind. A 
first step might involve totaling the errors made on each para¬ 
graph between the basal and ceiling levels according to type of 
error. Since there is an Error Record for each paragraph, this 
can be done quickly; and the totals for each type of error may be 
recorded in the Error Record of an unused paragraph. This will 
give the teacher a concise summary of the frequency with which the 
various types of errors are made. For example, the teacher may 
find that 85 per cent of the errors made by a certain pupil are of 
the “Substitutions” type. With this information she can con¬ 
centrate her attack on the points of greatest weakness. 
The teacher also may wish to analyze the Error Records to de¬ 
termine whether the predominant types of errors made by a pupil 
change with the difficulty of the paragraphs. Here the question 
is: “Does the pupil make the same types of errors on both easy 
and difficult paragraphs?” 
An analysis of the range of paragraphs read can provide the 
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teacher with important clues concerning the nature of a pupil’s 
reading difficulty. Some pupils reach their ceiling quickly, 
whereas others may read as many as six or seven paragraphs be¬ 
fore reaching their ceiling level. 
A pupil’s Comprehension scores on the paragraphs read may 
also be analyzed in several ways. For example, inspection of the 
Comprehension scores for each paragraph recorded on the title 
page of the Record Blank will reveal the degree of consistency 
from paragraph to paragraph. It will also reveal whether there 
are differences in comprehension on easy and difficult paragraphs. 
With reference to rate of reading the teacher may wish to com¬ 
pute Rate scores for each paragraph within the pupil’s reading 
range. Analysis of these rates will indicate whether the pupil 
reads both easy and difficult material at about the same rate of 
speed, or whether his reading rate decreases gradually with the 
difficulty of the material read. 
In addition to the Test Summary, the title page of the pupil’s 
Record Blank contains a Summary Check List of Difficulties and 
space for entering silent reading test data, thereby making it 
possible to consolidate in one place both oral and silent reading 
test data. 
Analysis of group performance. Only two ways in which the 
teacher can determine the general level and variability of a group 
with respect to the three aspects of oral reading ability measured 
will be described here. The first involves preparing distributions 
of Accuracy, Comprehension, and Rate scores and computing 
the average scores of the group tested. These mean scores may 
then be interpreted in terms of any of the norms provided for this 
test. Thus, the teacher can compare the achievement status of 
her group with a national norm. 
TABLE 11. Summary of Oral Reading Performance in One 
Fourth Grade 
Performance 
Rating Acc. Comp. 
Performance 
Rating Rate 
Superior 2 4 Fast 5 
Above Average 8 8 
Average 8 10 Average 10 
Below Average 4 3 
Inferior 3 0 Slow 10 
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The teacher may also prepare a summary of the performance 
of a group on the basis of the Performance Ratings, as shown in 
Table 11. Inspection of this table reveals that the performance of 
the group as a whole is satisfactory with respect to Accuracy and 
Comprehension. A detailed analysis of the Record Blanks of the 
four pupils with “Below Average” and the three with “Inferior” 
ratings in Accuracy, however, is indicated. The table also shows 
that the group as a whole is reading more slowly than would nor¬ 
mally be expected. 
TABLE 12. Gilmore Accuracy and Comprehension Raw Scores Corre¬ 
sponding to Metropolitan Paragraph Meaning Standard Scores 
Accuracy Comprehension 
Raw Score Stand. 
Score 





Raw Score Stand. 
Score A B A B A B A B 
68 65 234 37 32 167 41 39 234 25 23 156 
67 64 231 36 31 165 40 38 224 24 22 152 
66 62-63 228 35 30 163 39 37 212 23 21 148 
65 61 225 34 29 161 38 36 207 22 20 145 
64 60 222 33 28 158 37 35 201 21 19 140 
63 59 219 32 27 156 36 34 197 20 18 134 
62 58 216 31 26 154 35 33 193 19 17 128 
61 57 214 30 25 152 34 32 189 18 16 122 
60 56 211 29 24 150 33 31 186 17 15 115 
59 55 209 28 23 148 32 30 184 16 14 109 
58 54 207 27 22 145 31 29 180 15 13 105 
57 53 206 26 21 142 30 28 176 14 12 97 
56 52 204 25 20 140 29 27 172 13 11 89 
55 51 202 24 19 137 28 26 169 12 10 78 
54 50 200 23 18 134 27 25 165 11 9 68 
53 49 197 22 17 131 26 24 161 10 8 65 
52 48 195 21 16 128 
51 47 194 20 15 124 
50 46 191 19 14 119 
49 45 189 18 13 115 
48 44 188 17 12 112 
47 43 186 16 11 109 
46 42 185 15 10 105 
45 41 184 14 9 101 
44 40 182 13 8 97 
43 39 180 12 7 93 
42 38 176 11 6 89 
41 37 174 10 5 84 
40 35-36 172 9 4 71 
39 34 171 8 3 68 
38 33 169 7 2 65 
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Comparison of oral and silent reading results. Whenever it is 
desired to make comparisons between Accuracy and Comprehen¬ 
sion scores, or to compare these scores with results from the Para¬ 
graph Meaning subtest of the Metropolitan Achievement Tests, the 
Accuracy and Comprehension raw scores should be first converted 
to standard scores by means of Table 12. These standard score 
equivalents were derived in the same manner as the grade norms 
for this test (see “Standardization”). 
If the Accuracy and Comprehension raw scores are converted 
to standard scores, one may interpret the Gilmore test results in 
terms of any of the variety of norms provided for the Metropolitan 
Achievement Tests.1 
Planning the instructional program. On the basis of oral and 
silent reading test results, the teacher can plan more efficient in¬ 
dividual or small group instruction. The main criterion for group¬ 
ing should be the common needs of pupils. The program should 
provide for improvement in the following oral reading abilities: 
(1) expression, volume, enunciation, and pronunciation, etc.; 
(2) elimination of such errors as substitutions, mispronunciations, 
insertions, hesitations, repetitions, and omissions; (3) rate of 
reading; and (4) oral recall. 
Many helpful suggestions for planning the oral reading program, 
and methods and techniques that may be used, are given in the 
references below. 
1. BETTS, E. A. Foundation of Reading Instruction. (Revised.) New York: 
American Book Company; 1950. 
2. BOND, GUY L., and WAGNER, EVA B. Teaching the Child to Read. (Revised 
Edition.) New York: The Macmillan Company; 1950. 
3. DURRELL, D. D. Improvement of Basic Reading Abilities. Yonkers-on- 
Hudson: World Book Company; 1940. 
4. GATES, ARTHUR I. The Improvement of Reading. New York: The Mac¬ 
millan Company; 1947. (Third Edition.) 
5. HARRIS, ALBERT J. How to Increase Reading Ability. (Second Edition.) 
New York: Longmans, Green & Company, Inc.; 1947. 
6. HILDRETH, GERTRUDE. Learning the Three R’s. (Second Edition.) 
Minneapolis: Educational Publishers, Inc.; 1947. 
7. MCKEE, PAUL. The Teaching of Reading in the Elementary School. Boston: 
Houghton Mifflin Company; 1948. 
8. National Society for the Study of Education. Reading in the Elementary 
School. Forty-Eighth Yearbook, Part II. Chicago: University of 
Chicago Press; 1949. 
1 For a discussion of the types of norms available for the Metropolitan Achieve¬ 
ment Tests, see Metropolitan Achievement Tests Manual for Interpreting, Chap¬ 
ter V. Yonkers-on-Hudson, New York: World Book Company; 1948. 
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RECORD BLANK 
Summary Check List of Difficulties 
From an analysis of the pupil’s oral reading per¬ 
formance, complete the check list below. 
  Many substitutions 
  Habitual mispronunciations 
  Many words pronounced by examiner 
  Habitual disregard of punctuation 
  Habitual insertions 
  Habitual hesitations 
  Habitual repetitions 
  Habitual omissions 
Check the following immediately after completion 
of the testing: 
  Word-by-word reading 
  Reads in monotone 
  Strained, high-pitched voice 
  Volume too loud 
  Volume too soft 


















































♦Do not count “ceiling” paragraph or paragraphs below “basal.” 
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1 • I see two boys. 
Here is a man. 
I can see Mother. 
She looks at the boys. 
They look at the toys. 
I see a flower. 
TIM E Seconds 
 1. How many boys are there? 
 2. What is Mother doing? 
 3. What are the boys doing? 
 4. What other person do you see? 
 5. What do you see that grows? 
NUMBER RIGHT  
JL • Look at the big room. 
The room has some toys. 
The boys are in the room. 
They play on the floor. 
The man is in the big chair. 
He is looking at the two boys. 
Mother is sitting in a chair, too. 
They all like the pretty room. 
TIME Seconds 
 1. Is the room little or big? 
 2. Where are the boys playing? 
 3. Where is the man? 
 4. What is the man doing? 
 5. Where is Mother? 
NUMBER RIGHT  
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 






ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 






On Saturday the two boys do things they enjoy. For 
them this is the nicest day of the week. Sometimes they help 
with different household duties. In warm weather Tom and 
Father mow the lawn. If Mother is especially busy cooking 
for Sunday, Ned is glad to run errands for her before lunch. 
The family does not always spend the day working. In sum¬ 
mer they often visit a lake near the city, where they spend 
happy hours swimming and boating. In winter the boys 
sometimes attend a movie; or, in freezing weather, they skate 
with their parents. The family takes real pleasure in Satur¬ 
day activities. 
TIME Seconds 
 1. What is the most pleasant day of the week for the boys? 
 2. What do Tom and Father do on Saturdays in warm 
wer.ther? 
 3. What does Ned do for Mother? 
 4. Where does the family go in summer? 
 5. What do the boys do with their parents in the winter? 
NUMBER RIGHT  
O. The month of August brings a treat for Tom and Ned. 
Their uncle and aunt own a prosperous dairy farm which is 
situated about one hundred miles from the city. They usually 
invite their nephews for a two weeks’ visit. Farm life is 
crowded with excitement for the two boys. Shortly after 
sunrise they are already out in the barn, where they observe 
the fascinating process of milking. After breakfast, they 
generally go out to the hayfield. Occasionally, they help 
their pretty Cousin Anne when she searches the pasture 
thoroughly for blueberries. To Tom and Ned country life 
is so very attractive that at present they think they will be¬ 
come farmers. 
TIM E Seconds 
 1. In what month do Tom and Ned go to visit their uncle 
and aunt? 
 2. How far is their uncle’s farm from the city? 
 3. How long does their visit usually last? 
 4. Where do they go after breakfast? 
 5. With whom do they gather blueberries? 
NUMBER RIGHT  
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 






ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
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3* Tom is almost ten years old. 
His brother’s name is Ned. 
Tom is in the fourth grade. 
Ned is in the second grade. 
Both boys like to go to school. 
They are also fond of playing ball. 
When Mother and Father have time, 
they aid them with their studies. 
TIM E Seconds 
 1. How old is Tom? 
 2. What is his brother’s name? 
 3. What grade is Tom in? 
 4. What grade is his brother in? 
 5. What do Mother and Father do when they have time? 
NUMBER RIGHT  
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
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4. Tom and Ned live near a large city park. They often 
visit it with their playmates. In the park are many shady 
maple trees. There is a pleasant picnic ground on the hill, 
and the valley below has a pretty little pond. The girls 
always enjoy watching the boys while they sail their tiny 
boats in the water. Mother and Father enjoy picnics in the 
park. 
TIM E Seconds 
 1. What kind of trees grow in the park? 
 2. Where is the picnic ground? 
 3. What is in the valley? 
 4. What do the boys do at the pond? 
 5. What do Mother and Father like to do in the park? 
NUMBER RIGHT  
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 






7• The average boy often likes to work with his hands. At 
school, besides studying regular classroom subjects, Tom and 
Ned are developing certain skills in woodwork. They are 
learning to use various carpenter’s tools; they are taught to 
paint their products attractively. In order to encourage and 
foster this interest and skill, Father has built them a little 
workshop in the basement. There they spend hours of their 
leisure time tinkering. Tom has already constructed a pic¬ 
turesque birdhouse, and later he hopes to make his mother 
a bookcase. Although Ned is still too young to handle many 
tools, he has nevertheless learned to use a light hammer. 
Father is helping him build a little footstool. Their parents 
realize that hobbies are valuable throughout life. 
TIM E Seconds 
—1. Where has Father built the workshop for the boys? 
 2. What has Tom already built? 
 3. What is Tom planning to make for his mother? 
 4. What tool has Ned learned to use? 
 5. What is Father helping Ned to build? 
O• For a great many months Father had promised Tom and 
Ned that they could accompany him on his next airplane trip. 
When the day eventually arrived, their excitement was bound¬ 
less. As Mother drove them to the airport, they asked endless 
questions which were largely too technical for their parents to 
answer. While waiting at the field for their passenger plane to 
arrive, they watched with interest the activities of other air¬ 
craft. Their hearts quickened as they scrambled aboard the 
plane. A few moments later, when the heavy craft wobbled 
slightly, they realized that they were off the ground. Un¬ 
fortunately, the huge wing obstructed the view of familiar 
landmarks below. They traveled in luxurious comfort; the 
airline’s personnel were consistently courteous. The trip 
seemed incredibly short. Tom and Ned decided afterward 
that they would always travel by air. No thrill is comparable 
to that of your initial airplane trip. 
TIME Seconds 
 1. Who drove the boys and their father to the airport? 
 2. When did they watch the activities of other aircraft? 
 3. How did they know that their plane had left the ground? 
 4. What kept them from seeing familiar landmarks below? 
 5. What did Tom and Ned decide after their trip was over? 
NUMBER RIGHT NUMBER RIGHT 
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 






ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 







V. Tom and Ned are living in a constantly changing world. 
The complex society which surrounds them is never static. 
All its phases — whether political, economic, scientific, or 
artistic — are ever shifting. Science, most powerful of all 
influences on contemporary life, is daily producing new ma¬ 
chines, more rapid communications, and improved modes of 
transportation, which are making nations of the world more 
closely interdependent and are constantly creating new prob¬ 
lems for mankind. As they become adults, the boys will face 
a world profoundly different from the present one. They 
are now preparing for citizenship in it; an important part of 
this preparation is a basic education. Knowledge of history, 
for example, should enable them to judge contemporary events 
in light of the past, while mathematics will help them develop 
logical thought habits. They will need some familiarity with 
different languages and cultures, for as world citizens they 
must be alert to the problems confronting their own country 
and also its neighbors. Equipped, in addition, with vocational 
training, Tom and Ned will make valid contributions not 
only to their immediate communities but also to society as a 
whole. 
TIM E Seconds 
—1. In what kind of world are Tom and Ned living? 
 2. What is one of the most powerful influences on modern 
life? 
 3. What knowledge will later help Tom and Ned judge the 
present? 
 4. What subject will help them develop logical thought 
habits? 
 5. What other kind of training must they have? 
NUMBER RIGHT  
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
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10. Building on an interest first stimulated in high school, 
Tom and Ned will strive throughout adulthood to serve as 
responsible participants in a world citizenry. To develop 
and sustain an awareness of the world’s multitudinous prob¬ 
lems requires both training and unremitting effort on the 
part of every individual; it calls for use of all our educational 
facilities. Formal institutions of learning naturally lead in 
the task of laying the foundations of good citizenship; interest 
in world affairs is normally encouraged in secondary school 
through the department of social studies. The college curricu¬ 
lum provides opportunities for the extension and deepening of 
this interest by giving students a historical perspective; a broad 
view of the humanities; a knowledge of psychology; and es¬ 
pecially, a sound understanding of political science. Such a 
program concerns itself both with the etiology of past world con¬ 
flicts and with circumstances which have given rise to present 
ideologies. Once graduated from secondary school or college, 
the individual must not relinquish his interest in world affairs 
though he is necessarily preoccupied with earning a livelihood. 
Informal adult educational programs offer him opportunities 
by which he can remain cognizant of current issues. He may 
attend excellent forums and panel discussions devoted to clari¬ 
fication of differing viewpoints and to formulation of construc¬ 
tive programs aimed at promoting world peace; he may remain 
in close touch with daily news developments through such 
media as radio and television. But most important of all his 
educational opportunities is the selective reading program 
which he should follow concomitantly with all these other 
activities. 
TIM E Seconds 
 1. What type of institution lays the foundations of good 
citizenship? 
 2. At what educational level is a student’s interest in world 
affairs usually first fostered? 
 3. Name one college course that will further encourage an 
interest in world affairs. 
 .4. What kind of educational programs will be available to 
the student after graduation? 
 5. What is the most important activity in which one can 
engage in order to keep abreast of current events? 
NUMBER RIGHT  
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
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Teachers’ and Clinicians’ 
CHILD STUDY RECORD 
Paul Witty and David Kopel 
Northwestern University Psycho-Educational Clinic 
Evanston, Illinois 
Revised by Paul Witty and Anne Coomer, 1948 
FORM VI. PUPIL REPORT OF INTERESTS AND ACTIVITIES 
Part 2. Children’s Book List 
Name — Date of birth Age. 
Grade...  School  Teacher Date  
Read over the titles of the books listed below. Place a circle around the numbers of all the books that vou have 
read and finished. Do not include titles of movies if you have not read the books. 
Author Title 
1000 Evers—Cry Baby Calf 
1001 Huber—I Know a Story 
1200 Anderson—Billy and Blaze 
1201 Heyward—Country Bunny and the Gold Shoes 
1300 Austin—Lutie 
1801 Austin—Peter Churchmouse 
1302 Bannerman—Little Black Sambo 
1303 Beskow—Pelle’s New Suit 
1304 Bishop—Five Chinese Brothers 
1305 Bright—Georgie 
1306 Burton—Mike Mulligan and his Steam Shovel 
1307 Disney—Donald Duck and his Nephews 
1308 Flack—Angus and the Ducks 
1309 Flack—Ask Mr. Bear 
1310 Flack—Restless Robin 
1311 Flack—Story About Ping 
1312 Friskey—Seven Diving Ducks 
1313 Gag—Millions of Cats 
Author Title 
1314 Gag—Snippy and Snappy 
1315 Garrett—Angelo the Naughty One 
1316 Geisel—And To Think That I Saw It On 
Mulberry Street 
1317 Gemmil—Joan Wanted a Kitty 
1318 Henry—Little Fellow 
1319 Lindman—Flicka Rieka and Dicka and the 
Three Kittens 
1320 Lowrey—Poky Little Puppy 
1321 McCloskey—Make Way for Ducklings 
1322 McGinley—The Horse Who Lived Upstairs 
1323 Payne—Katy-No-Pocket 
1324 Piper—Little Engine That Could 
1325 Potter—Tale of Peter Rabbit 
» 
1326 Simon and Schuster, Publishers— 
Little Golden Book of Fairy Tales 
1327 Slobodkin—Friendly Animals 
1400 Aulaire—Don’t Count Your Chickens 
1401 Burton—Little House 
1402 De Angelo—Yonie Wondemose.. 





























Author Title Author Title 
Hoke—Grocery Kitty 4500 Babbitt—Jataka ’Pales 
Leaf—Ferdinand 4501 Jones—Twig 
Beim—Lucky Pierre 4502 Thorne-Thomsen—East O’ the Sun 
and West o’ the Moon 
GramatRy—Hercules 
4503 Thurber—Many Moons 
Gramatky—Little Toot 
4504 Tousey—Buffalo Bill 
Bemelmans—Madeline 
4505 Lane—Silk and Satin Lane 
Bontemps—The Fast Sooner Hound 
4600 Andersen—Fairy Tales 
Carroll—Bounce and the Bunnies 
4601 Atwater—Mr. Popper’s Penguins 
Disney adaptation of Pinnochio 
4602 Craik—Little Lame Prince 
Geisel—Five Hundred Hats of » 
Bartholomew Cubbins 4603 Dodgson—Alice in Wonderland 
% 
Hutchinson—Candlelight Stories 4604 Edmonds—The Matchlock Gun 
Newell—Little Old Woman 4605 Estes—The Hundred Dresses 
Who Used Her Head 
4606 Eyre—Star in the Wilderness 
Tousey—Jerry and the Pony Express % 
4607 Grimm—Fairy Tales 
Wells—Peppi the Duck * 
< ' 
4608 Henderson—Augustus and the River 
Thurber—The Great Quillow 
4609 Holling—Paddle-to-the-Sea 
Aulaire—Wings for Per 
4610 Kaler—Toby Tyler 
Credle—Little Jeems Henry 
4611 Kipling—Just So Stories 
Davis—Sandy’s Kingdom «* , 
4612 Lang—Blue Book of Fairy Tales 
Disney—Donald Duck and his Friends 
4613 Lofting—Story of Dr. Doolittle 
Disney—School Days in Disneyville 
- 4614 Lorenzini—Pinocchio 
Dubois—The Great Geppy 
t 4615 Lovelace—Betsy-Tacy 
Kiviat—Paji 
4616 McCormick—Paul Runyan Swings his Ax 
Lattimore—Little Pear 
4617 Orton—Mystery at the 
Perkins—The Dutch Twins Little Red School House 
Rains—Lazy Liza Lizard 4618 Seredy—A Tree for Peter 
Renick—Tommy Carries the Ball 4619 Sewell—Black Beauty 
Lawson-Rabbit Hill 4620 Spyri—Heidi 
Dishey version of Bambi 4621 Vinton—Laffy of the Navy Salvage Divers 
Teachers’ and Clinicians’ 
CHILD STUDY RECORD 
Paul Witty and David Kopel 
Korthwestem University Psycho-Educational Clinic 
Evanston, Illinois 
Revised by Paul^Witty and Anne Coomer, 1948 
FORM VL PUPIL REPORT OF INTERESTS AND ACTIVITIES 
Part 3. The Play Inventory 
Name      Date of birth Age. 
Grade;  School  Teacher. Date  
What things have you been doing the past two weeks just because you wanted to? 
Read the following list of activities and, as you read, draw a circle around each number that stands 
in front of anything that you have been playing with during the past two weeks, or anything that you have 
been doing during the past two weeks just because you wanted to do it. 
1. playing football 22. playing horse 
2. swimming, bathing, or diving * 23. playing tag 
3. playing marbles 24. playing Cowboy and Indians 
4. playing catch 25. playing train 
♦ 
5. playing with guns 26. playing Cops and Robbers 
6. drawing or painting 27. climbing trees, monkey bars, or buildings 
7. going to the woods, or park, or country 28. coasting on a sled 
8 looking at the newspaper “Funnies” 29. playing Hide and Seek 
9. listening to stories 30. playing in a sand pile 
10. having snowball fights 31. playing with a soft ball 
11. making snowmen 32. playing with blocks 
12. reading books 33. playing house 
13. 4oing gymnasium work 34. playing school 
14. running races • 
35. skipping or jumping 
15. working puzzles 
36. 
* 
sliding on the playground or school slide 
16. looking at comic magazines 
17. modeling in day 
37. writing on the blackboard 
18. writing poems 
38. swinging 
19. playing with dolls 
39. playing teeter-totter 
20. playing with paper dolls 40. playing with jacks 
21. playing with wagon 41. playing Ring a Ring O’ Roses 
Copyright 1936 by Paul Witty and David Kopel 
42. making things 68. playing “magician”; performing card tricks 
and “magic” tricks 
43. helping mother, father, or teacher 
69. reading jokes 
44. playing baseball with a hard ball 
70. playing with pets: dog, cat, bird, chickens, 
45. riding a bicycle rabbits, or others. 
46. ice skating 71. playing the piano 
47. wrestling 72. playing the accordion 
48. horseback riding 73. playing other musical instruments 
49. boxing 74. going to parties or picnics 
50. taking part in track meets 75. sewing, knitting or crocheting 
51. using hammer, saw and nails 76. singing 
52. watching athletic sports 77. dancing 
53. flying kites 78. gathering flowers 
54. shooting with bow and arrows 79. playing hop scotch 
55. hunting 80. going to Brownie or Girl Scout Meetings 
56. fishing 81. dressing up in costumes 
57. going to Cub Scout or Scout Meetings 82. just loafing 
58. making model airplanes 83. going on walks or hikes 
59. boating, rowing, or canoeing 84. going to summer camps 
60. experimenting with chemistry set 85. 
making a garden and taking care of it 
61. listening to the radio 
86. playing ping pong 
87. playing checkers 
62. roller skating 
88. cooking 
63. playing basketball 
89. playing tennis 
64. riding in an auto 
90. going shopping 
65. riding in an airplane 91. going visiting or sightseeing 
66. going to the movies 92. bowling 
67. playing card games 93. collecting things 









Look over all the numbers you have marked and write on the blank lines the numbers of the three things that 
you liked best. I liked number best of all. I liked number second best. I liked number  
third best. 
Author Title Author Title 
4700 Brooks—Freddy the Detective 
4701 Enright—The Four Story Mistake 
4702 Enright—The Saturdays 
4703 Estes—The Moffats 
4704 Henry—Justin Morgan Had a Horse 
4705 McCloskey—Homer Price 
4706 McSwigan—Snow Treasure 
4707 Travers—Mary Poppins 
5700 Aesop’s Fables 
5701 Arabian Nights’ Entertainment 
5702 Coolidge—What Katy Did at School 
5703 Hunt—Little Girl With Seven Names 
5704 Kipling—Jungle Book 
5800 Alcott—Little Women 
5801 Brink—Caddie Woodlawn 
5802 Chrisman—Shen of the Sea 
5803 Enright—Then There Were Five 
5804 Farley—Black Stallion 
5805 Gates—Blue Willow 
5806 Seredy—Good Master 
5807 Sperry—Call It Courage 
5808 Wyss—Swiss Family Robinson 
5900 Clemens—Adventures of Tom Sawyer 
5901 Defoe—Robinson Crusoe 
5902 Pyle—Merry Adventures of Robin Hood 
5903 Salten—Bambi 
6800 Altsheler—Young Trailers 
6801 Meader—Red Horse Hill 
6802 O’Brien—Return of Silver Chief 
6803 O’Brien—Silver Chief 
6900 Clemens—Adventures of Huckleberry Finn 
6901 Gray—Adam of the Road 
6902 James—Smoky the Cow Horse 
6903 Knight—Lassie Come Home 
6904 Meader—Sea Snake 
6905 Pyle—King Arthur and his Knights 
6906 Seymour—On the Edge of the Fiord 
6907 Stevenson—Treasure Island 
6908 Swift—Gulliver’s Travels 
6909 Tunis—All American 
6910 Watson—Top Kick, U.S. Army Horse 
7900 Bird—Granite Harbor 
7901 Boylston—Sue Barton, 
Superintendent of Nurses 
7902 Davis—Stand Fast and Reply 
7903 Ellsberg—On the Bottom 
7904 Felsen—Struggle is Our Brother 
7905 Forbes—Johnny Tremain 
7906 Lewis—Young Fu 
7907 Meader—Shadow on the Pines 
7908 Means—Moved-Outers 
7909 Pease—Black Tanker 
7910 Seredy—Singing Tree 
7911 Silliman—The Scrapper 
7912 Terhune—Lad, a Dog 
7913 Tunis—Iron Duke 
7914 Tunis—Kid from Tomkinsville 
7915 Tunis—World Series 
Author Title Author Title 
7916 Tunis—Yea Wildcats! 
7917 Verne—Twenty Thousand Leagues 
Under the Sea 
7918 Worth—They Loved to Laugh 
7919 Wilder—These Happy Golden Years 
8900 Bugbee—Peggy Covers the News 
8901 Lawson—Thirty Seconds Over Tokyo 
8902 Rawlings—The Yearling 
8903 Sture-Vasa—My Friend Flicka 
8904 White—They Were Expendable 
In the spaces below write the titles of any other books you have read and liked in the past six months. 
Now go back over the titles of all the books that you have read, and place a cross (X) in front of the three 
books that you like most. 
